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er unbroken periods of time to Language Arts so that the te?cher would be, ftblg-_-ta
nhindered by strict subject divisions or a fractured Language Arts time 3"9\:"3"“::__-?%%9
ipals are angered by this call for elasticity in the Language programme. “This will lead to indis-
cipline”, says one principal.” (4)

: The translation of this plan into meaningful action will pose several problems to many teachers.
‘The main problem is that teachers who attended colleges more than three years ago might not know
enough about the vernacular system to deal effectively with the new programme. (5) Recent teacher-
college graduates will not have this problem since they have been taught the phonology, syntax and
morphology of the vernacular.

The second problem is that there are not many teachers who are familiar with the ‘foreign
language techniques’ which the new syllabus sees as requisite for our dialect-speaking pupils. (5) The
third obstacle is that the physical structure of most of our schools is not conducive to the strong oral
orientation that the new syllabus demands. The syllabus, for example, calls for free conversation, open
discussion and oral reading. (6) In the open classroom school, these new features can generate a lot
more noise than already exists and thereby minimise effective teaching.

ADVENTURE

The fourth difficulty is that the syllabus calls for a wide variety of reading among primary school
pupils and it sees the school library as a vital source for materials. The planners of this syllabus seem
not to know that there are few primary schools in Trinidad and Tobago equipped with libraries. Tt
glaring absence of libraries will adversely affect the literature part of the Language Arts
since the new syllabus prescribes reading that ranges from adventure and travel stories to
of world and national heroes.

Another embarrassing situation that has arisen is that principals are ha

physical conditions existing in our schools create managerial
- to permit experiment in this area. Obviously the physical co
s will need to exercise greater ingenuity in the interim un:
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The new Primary School syllabus as a whole has lofty i
1 _ y ideas. But given the poor ph
tions in schools, the apathy among many young teachers, the inflexibsle attitudgsoof glc}(:rk::l::ng:;

general resilst.-‘mce to change by principals and the ignorance of the new approaches to education, it
would be difficult for teachers to translate our New Primary School Syllabus into a meaningful reaii;y

Trinidad Guardian — September 27th, 1975, p. 8

“WE OWN KINE OF ENGLISH” by THORA O'CONNOR

g article written by Mr. Gerald Samuel, 2

Trinidad Guardian of September 17th publishes a lon
Mausica Training College.

teacher at the Couva Secondary School and a former lecturer at the
Mr. Samuel feels that English should be taught in our schools as it is spoken in the streets; thata
phrase such as ‘‘Me ain’t going no way”’ must not be considered incorrect. (9

Can he be serious? At what stage will the child be taught to speak correct English? Our children
must not be allowed to lower their standards because a few teachers have silly ideas of “relevance” as

something pertaining to their own small island. (10)

tter in hand is education and edu-

Relevance means relating to the matter in hand; and the ma
culture and customs of the whole

cation is a language correctly spoken, a knowledge of the history,
world and, as Mr. Samuel so rightly says, moral and social ethics.

Our children must learn about their land, but we are a very small part of a very large world,and i
imagine Romeo and Juliet in Trinidad

we must be neither ignorant nor insular. On a lighter note,

M= B

English:

JULIET: Romeo, Romeo, where you is? You here? Go, before me fader lock you neck. '. o = ke

for you eyes pretty too bad...

ROMEO: Chile, Ah gone. But ah ehn fraid you fader cutlass,

9.  Mr. Samuel’s article does not make any such assertion. Gloria De Pieza (p. 9) makes ikes th
Samuel’s statement reads: i

“When a child comes into the classroom and says: ‘Me ain’t goin’ no way' qr'g; g00d

not need for the modern-day teacher to condemn the child’s speech. The s
despise the child’s way of Spezklng.” R m':
A ey

10 AL 18 of the sylabus the sims of the syllabus ar stated. The statement includes
acceptable to:l::mm“mgmb.:::::mmdmult be — (a) to teach a new | e
Thora (’Connor’s statements do not show fa ours ;a:n n&d n outside world...”
Jl'r_in - ", 'iﬁ -_" : . - b oy .
. u ! i

P -:I_ﬁ : K

=N

g . _—




Trinidad Guardian — 5th October, 1975, p. 12

WHAT IS ‘GOOD ENGLISH’? by SCHOLASTICUS

I'he new Primary School syllabus which was reviewed in part by Gerald Samuel in the Trinidad
Guardian of September 17th will produce mixed feelings in both teachers and the many parents who

make repeated efforts to encourage their children to “‘speak properly”. (11) Nowadays, these efforts
often produce few obvious results; the child in question ‘“‘does his own thing” and if “hardened’’ com-
pounds his behaviour by defiantly pointing out “We is NOT English, we is Trinidadian and we speak
Trinidadian.”” Many baffled parents at this point reach for a tamarind whip or its nearest equivalent,
“licks are shared out” and the bid for independence is reduced to a snivel, but — IS THIS CHILD

RIGHT?
RICH IMAGERY

Indisputably he is NOT English — should he therefore be taught to relinquish his native vernacu-
lar. (12) with all its rich imagery and unique symbolism, for the formality of Standard English or
should English be taught as a foreign language (13) and treated in the same way as French or Spanish?
Many educationalists favour this approach but the proof of any pudding is in the eating and it is not
surprising that many teachers and parents are worried about these “modern methods” and wonder if
they will be of ultimate benefit to the child. If teaching in the vernacular encourages a fuller pupil-
participation in class activities and greater development of his potential, it is to be recommended (with
some reservations). If the use of the ‘“‘native dialect” in the classroom makes primary education a
meaningful exercise instead of a series of well-drilled “lessons™ chanted by half-hypnotised children, it

is to be commended.

If it is NOT accompanied by a comprehensive reading programme which includes books written
in Standard English it may produce inarticulate “School Leavers” who may not have a sufficient grasp
and range of Standard English to pursue a chosen career. (14) This possible future inadequacy is pro-
bably the main concern of the more ‘‘traditional” teacher who is worried about the effects of the new

11. In Trinidad and Tobago and indeed in all of the Caribbean that was formerly British, to “‘speak properly” is

taken to mean to ‘speak English’. The equation is unfortunate because it implies that whatever is not English is
improper.

12. It should be noted that enlightened opinion in language education is firmly opposed to any language programme
that seeks to eliminate, eradicate or in any way deprive any one of his native vernacular language.

13. Teaching of English as a foreign language does not imply treating it in the same way that French and Spanish are
currently treated in our schools. There is a common erroneous opinion thatthe way in which these latter lan-
guages are taught is the only way in which foreign languages are taught. This is not the F ‘
actual statement of the syllabus is as follows: case. Furthermore, the

“Foreign Language techniques must be adapted to suit our dialect-speaking children”, p. 19-20.

14. It is worth noting that the currently used methods of teaching do produce a large number of “inarticulate sehool
leavers”. It is concern arising from this fact that urges a revised and substantially different approach. -




* Syllabus while fully recognising its advantages. Will fluent “Trinid
ﬁ_ifter passing through Secondary school, 1o obt
socially and personally satisfying? (15) will thi

adian” enable the school leaver, even
ain a form of employment which will be economically,

S hew approach to teaching English provide him with
the capacity to write a concise report, draft a memorandum, ¢

(16) xpress himself articulately or convince
“a potential client?

If he reaches the level of university education, will be he capable of writing coherent essays in
ndard English or will he fail his “Use of English" examinations time and time again? (17) An
tion of university examination results in the latter is a daunting experience which indicates that
Ing is wrong with the current teaching of English in many Trinidadian schools. (18) The leap
Primary School to U.W.L., may be great but “as the twig is bent, so will it grow,"” and there is no

doubt that a poor grasp of Standard English invariably proves to be a severe handicap in a wide variety
i university disciplines.

FRUSTRATION

" It is not sufficient to KNOW — it is also necessary to express this knowledge so that others may
ow also. Communication is a vital aspect of all levels of education and when this becomes difficult -
‘ stage because a student is inarticulate, the end result can only be frustration. The use of the ver-
may, however, greatly improve communication at the Primary School level, (19) learning may
easier in a relaxed atmosphere where unsuspected eloquence may flower and initiative appear
t would seem at first sight to be an impossible location. This is a very real advantage which
d not be ignored — what therefore, is the solution to the DISADVANTAGES which may result
N the proposed dichotomy of “dialect” and Standard English? (20)

Essential ingredients of any realistic answer to this vexed question are enthusiastic unharassed
eachers who are trained in the new medium, active pupil participation in all classes, comprehensive
ol libraries, used daily, and extensive home reading monitored by enlightened parents to encou-

15. The syllabus does not aim at producing fluent speakers of ‘Trinidadian’. Reference to p. 18 has already been
made at note (10). We refer now to p. 21.

“The teacher must always be aware that the primary aim of the Language Arts is to teach English . . . He
must try to maintain a consistent standard of good English in speaking to his class but this must be related
to the ability of the class . .. The teacher must make himself understood and if the use of English at all
times is an obstacle to communication, then he must use the language that his class understands, that is,

he must limit his language to those structures and vocabulary items that are within the passive control of
his class.”

16. There is no reason why it should not.
17. 16 applies.

18. The fact that something is wrong is some justification for a revised approach to language teaching.
19.  This position is not taken in the syllabus.

20.  The ‘dichotomy’ between the “dialect” and Standard English is not “proposed” as if it were something to be
effected. It is already an incontrovertible fact. :
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Trinidad Guardian — 12th October, 1975 p. 12

CONGRATS TO ‘SCHOLASTICUS’ by Puzzled Parent

How well ‘Scholasticus’ illustrated the point of his article ‘What is "G_ood Eng¥ish’§?i'-
published in the Sunday Guardian” on October 5. The writer stlow'ed th_at' it IS possible t
the general reader the complicated problems of teaching English in Trinidad by his (or
clear and simple language.

And what a refreshing change from the psychiatric jargon and technical expressions
the hearts, minds and typewriters of many experts on education. What was even more im.
the sound good sense of the argument that we should NOT get ourselves off from thf m
English which is THE international language in the world today. (23) My congratulations
ticus’ for a beautifully-written, well-thought out article on a very important subject.

Trinidad Guardian — 14th October, 1976 p. 8
“CALL FOR BAN ON LANGUAGE DISCUSSION” By Unlettered

This dialect-language discussion in the news media is causing the utmost confusion,
purpose be? From my earliest childhood, however, | became acquainted with the m:
sense beat education” which ended with a respectful reference to the invincibility of “s
gifted with the great educational opportunities of today, I prefer to rely upon a comm
dation and express my total agreement with the views on the subject given by a correspo
leader page of September 27. (24)

To carry this thing to its logical conclusion: if the language of the barrack yard
place is to be the accepted mode of expression in the school-room, in the office an
all books would be useless, there would be no need for teachers, etc., since there
for our children to learn and we could well close the schools and universities,
these experts and set them free to go and plant peas and gather nutmegs where
play to this dialect stuff.

——

23. The syllabus specifically recognises this point.

“The aim of the language Arts Programme must be:-
()  to teach a new language that is internationa
~ the qutside world 5o as fo enable
basic forms and structures of the '
ideIIOfwmﬂjﬂlay W""?mﬁm W 2




- Our literary experts especially those hailing from certain sectors of the region are trying to con-
vince us that such dialect is a language in itself and not a slavery-vintage version of English. (25) This
is a very bold step to jake,

What, if not broken English, is this dialect? Is it Swahili, Hindi, Javanese, Chinese, Red Indian or
what? What is its etymology? As pointed out by your correspondent, the promotion and acceptance

of such dialect in displacement of Standard English, especially in those most formative years of one’s
existence will unleash upon us a breed of citizen who may be understood within the confines of his
own insular or parochial environment, and nowhere else in the world. (26) C

Honestly, | feel that such discussions should be banned from our news media as being a
damaging and indefensible retrograde exercise.

Trinidad Guardian — 15th October, 1975
“THE TEACHING OF ENGLISH” by Gloria DePieza

It is obvious that some people read newspaper headlines and make their own conclusions or
maybe they misunderstand English. T

How could Thora O'Connor of Valsayn in a recent letter on Gerald Samuel’s review of the
Primary School Syllabus say that “Mr. Samuel feels that English should be taught in our schools as it
is spoken in the streets?”” Mr. Samuel does not make that suggestion in his article. -

There is no need for anyone to teach our children the vernacular. They come to the
speaking the vernacular. What Mr. Samuel and the new syllabus emphasise is that “teache
change their attitude towards the language the pupil brings with him to the classroom™.

Thora O'Connor goes on to say “‘Our children must not be allowed to lower their s
This is the stigma that the new syllabus is trying to eradicate,

She thinks that the language our children speak is inferior. She does not know mm ern
has a proper linguistic system like any other language and that what is important in te
pupils English is that teachers change their old attitude towards the child’s langua
langauge teaching techniques to help the child acquire the internationally accepted:?@ﬁh )

petence. (27)

25, See our article “The Structure of Trinidadian and Tobagonian Vernaculars™ pp. 43-49,
26. Page 18 of the syllabus allays this fear, See quotations at note 23,
27. Al our previous notes will indicate our agreement with Ms. De Pieza's position.
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Trinidad Guardian — 15th October, 1975. p. :
ING AND GRAMMAR

“CREATIVE EXPRESSION BEATS SPELL

L 3 {
It’s vital to child’s language developmen

by Gerald Samuel . hool child wrote a composition which was loaded wit}
Not long ago when a primary schoo I . .5 of red ink marks and dispa

and spelling :}:,rrsrs his paper was returned to him with scon,sl 0sh away at ‘‘errors” in th':f' '

: sed to sla Ch

ments by his teacher. Today, the teacher is nol suppo I

position.

|
Vi
o kes it clear that when
: Trinidad and Tobago ma
The new primary school syllabus for ) ; initial stages play secc
write creatively, “‘things like grammar and spelllng, WOUld in the !fn:.::::sl isn ggrampm::. an_d
expression’’. Apart from urging the teacher to turn.a blind CYeIO" and hort sl
new document encourages our young children to write poetry, plays a *

The old syllabus which was in use up to last term never breathed a word about creati

was limited to practical writing. This type of writing deals with formalhmat;eizsdzfo(;oclgmrl:]
formal business letters, invitations, etc. The children need to know these

order to function in the culture. But the creative expression is vital to their language devel

| suspect that many persons will rave against the tolerance of grammatical fmd spelli
children’s writing. (28) But in the early stages of creative writing what is vitally importa

children express their ideas without inhibition. B

ENVIRONMENT y

“Through creative writing’, says our new syllabus, “children record their reactio
experiences by objectifying in words their inner thoughts and feelings”. It is when child,
ject their own “soul’ in their writing that it becomes creative. When they begin to w,._u
and to make them symbolic, when they see links in their environment and paint worc
represend the relationships, these are ingredients in creative writi ng.

There are four basic purposes for creative writing, according to educator Paul M

1. It gives the child opportunity to express his own intimate thoughts and fee
experiences with which he comes in contact.

28. It is worth examinin

g what the syllabus says on the question of Error on.
“The teacher o 4 . ' i

ught not to correct grammatical ‘faults’ that have not bes
The thought is, unfortunately. badly op > more
statement would be: el Pl SPef 0. B8

:"!E..’tgaﬂm ought not 1o ins




2. It makes provisions for those children who possess literary talent to secure encouragement

and appropriate instructions.

3. It arouses and maintains a sensitiveness to an interest in a
ture, and

nd an appreciation of good ﬁm oy :

nt of language ability than are traditional procedure
¥4

ve exercise only stifles his desire to relay his thoughts.
nthusiasm the child may have had.

k4 )

4. It is more conducive to the developme

Pointing out the child’s errors in the creati
Such action gives birth to negative responses and it kills whatever €

Suppose a primary school child wrote the following story for his teacher:-

It white and grey. It landed on top a fence.

“Today | saw a very butiful pigon.
e | could grasp it. | saw it fly off and it

to grab it with my hand but it flew befor
butiful” —

Chances are that the child’s paper would meet with the vengeance of the teacher’s red in
he weeds out the bad grammar and corrects the misspelt words. The teacher would even say, as st
of our English teachers are won't to say: “This child just don’t want to learn. He can’t
English no matter how many times | teach it”. The burden is always on the child when the
system fails him. When a school does well in a national examination most of the praises
teachers. But when the children fail, adverse remarks are always directed towards them.

have the 1.Q. They just plain lazy™.

It might be that teachers should revamp their approach to the teaching of English.
that they should stop blaming the children and re-examine their own methods. It might be
guage and literature more emphasis needs to be placed on humanitarian perspectives. | agree
syllabus that in creative writing a child’s “errors’’ must not be corrected. (29) To correct '

to reduce him to rigidity.

ers still practise solely what the old syllabus preached in

that is, that the child should be drilled in the uses of the various parts of speech, the different
phrases, sentences and clauses and the rules of syntax, But one needs to exercise the creative
of the child and here is where creative writing becomes applicable. There are many situatio '
periences in and out of the classroom which provide stimulation to creative writing. Since ¢
love to talk about themselves and their family, the following activities are useful to mg@pte he
e

In many of our schools, teachers s

1. Let them write simple diaries.

o & 2
2. They can make poems for their Christmas or Mother's Day cards. ’? A
T R MR LA, T
3. Let them label pictures, ' - 'w&; §-
' i % o

—_— =

29. It is important to note that Samuel restricts his agreement to “creative wﬂting“
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e strips and write the dialogue.
11"

y on
4. Have them create their own cO
5.  They can write autobiographies.

6. Let them write oul jokes.

in motivating the child. Before any kind ;

These exercises have been found successful mosphere in the classroom through free dij;

can be done the teacher must build an amiable at e

of some topic of general interest. g
: : labus was long overdue. Witt

The introduction of creative writing in OUTEP”I"""*(;V Scdhc:::elzsl)_,)lnited &l ogf Ameriat

ing c f England an .
Past ten years numerous books coming out 0 ‘ coking (M
published revealing how children’s language ability can be bettered by overl ng their gramp
and spelling “'faults’ in creative writing. 1
. ? et - (X} A
Onc of the books | like best is a collection of children’s »\fr!tmgs cntlziled TheﬂM
Knows™, edited by Stephen Joseph, a New York tcacher. Thfe writings Wer: NonerolfC :
and Pucrto Ricans between the ages of 7 and 18. They lived in the slum's (6} ev;f hor C | .
Many of our pupils their language ability was not high. Most of the stories reveal the grea pow

the children’s imagination and the unusual way they looked at life around them. Here is a
about “Death”.

“It was death in my mother’s friends family. We were invited to the fune
my black suit. | was scared to death. The people were crying. Then the
could come up to see the man’s body. My mother was pushing me up there
got up there. | was so mad that | push the man. | poke him in the eyes. | evi
ears. Expect make up to come off. Then the man got up and said, Hij fol
running for our lives, The fat man was the first out. Everybody was gettir

in the door. The preacher jumped out the window. He got hit by a truck,
the East river and drowned’”. ;

gl

According to Joseph in his introduction to the boo

K, the teachers of these young
graded their work. They did not insist that the children sp

ell perfectly and write in good gr.

>
&

e

PUNISHMENT

“Insisting is not the thing to do

not evaluate the children’s work. They claimed that when writin i
. d clai 8s were evaluated it
tention on approval and not on exploring ideas. Above all, the teachers were able
to trust them because they did not use the authoritarian punishment and reward af
popular and inhibiting in education systems, ' B

if you want someone to tell you how he feels”. T

i
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\is memorable document) by the Prov"? o
“where pupils write creatively
iddle to expression.” (33) ¥

term of t!
r that (I quolc)
age play second f

terest of the “objectification”, (a familiar
Syllabus which make it superlatively clea
8rammar and spelling would in the initial st . ’ 3
and reading are likewise listed as being adyy

) ession =
It is to be noted, also, that oral expr (34) '

; ise .
and (1 quote) “might well precede written exerc

y child’s literary creative de

1L is thus given in the clearest terms official appro'vacllthiz:tc‘jhzs indifferently 20008 catil
requires that he may express himself as loosely and, if cs-tin{'; grammar, or what have y,
Nacular of the country, and the rules of proper S_P"'C.Ch' W;'h. ’thoughts and ideas in “Trinidas
10 be allowed to hinder or prevent the concretisation © IS nida

Whatever this latter term may mean.

It follows accordingly he shall be at the completest libe_rty to n.ndfulge thteh:o‘:a;r:‘:;;g‘t:::s;
exhibition of the vernacular as may be known to him or ‘t|ckle.h‘ls ,flnCY, e e l'l‘r
under no circumstances is the priceless exponency of his Cregt"”ty to suticitl 2%
the restraints of propriety or the civilities of polite language. (35)

Whilst it is true that we in this territory have in latter years become. prone to acceptin
of transitions good, bad, or indifferent, as stagger the imagination, thls' most potent and p
ukase cannot fail in circumstances at once so iconoclastic and far-reaching to leave all wh
future of our young ones at heart in grave disquiet.

I
When once the child is encouraged to write or speak incorrectly (36) at an impression

the way back to correct speech, the setting aright of verbal error, becomes an exceedingly
matter in practice.

Has not the last Lord Birkenhead, a foremost Lord High Chancellor of Britain, record

memoirs the immense effort it demanded of him in his student days at Oxford to acqu
mable habit of speaking correctly on his feet! And with what results!

33. The writer has failed to grasp the major state
creative writing without recognising that crea
and personal development and constitutes P

ment of purpose in the syllabus, He has reacted to
tive writing is not the goal of the syllabus; it is a i
art of a set of teaching techniques.

34. Speech is primnfy in language; writing is secondary and only a representation of speech. The
by the syllabus is that the development of oral expression must take chronological precedence
ment of written expression.

propriety is intrinsic in Creole speech. This is pre udicial j
an attitude towards speakers of Creole that stems from a source other than the nattfmjut the o

36. The assumption here is that Trinidadian Creole is incorrectl S Dhal i S
i Y spoken English. The false
exposed in our articles at pages 40-49 of this pamphlet. The use of one glangung m
Lo the proper acquisition of a second language. What is an obstacle ls'-failuie‘ :
languages when planning a language teaching programnme, = - ik
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CORRECT WAGE

E xamination results, as is notorious, are already filled with an alarming and growing percentage
of failures in the subject of English, whilst it is certainly everyone's experience to note on all sides the
definite decline in the correct usage of the nation’s official language, a defect, | might say, not un-
known (i;un(;ovcrnmem departments and possibly to a greater extent in our business and 'counting
houses. |-

This extraordinary attitude respecting English, let it however be noted, has been ‘‘in the air”’ for
some time. At the end of 1973 came the incredible announcement (vide the Trinidad Guardian De-
cember 17, 1973) where under the caption “English out of Public Service Examination’” it was re-
ported “applicants for permanent positions in the Public Service will no longer have to take English
essay and language in the qualifying examination. The examination will be confined merely to Carib-
bean Affairs with special reference to Trinidad and Tobago and Arithmetic”.

It is not easy for the ordinary and uniformed mind to analyse the reasons that have led generally
to an apparent determination on the part of those in authority to sever as fully and as early as possible
connection with the Mother Country, and now it would appear, the mother-tongue (38). Or, to under-
stand in the words of the late Sir Winston Churchill, the inexplicable disposition ‘‘to forego the rich

heritage of the English Language’’.

However valid (or controversial) the new research may be as to the raising of the child’s creativity
and level of intelligence the ponderous accent upon the vernacular and the growing tendency to deni-
grate the European connection, Colonialism and the like, would appear to suggest that the efflores-
cence of our new political liberties demand the accomplishment of Trinidadian as our lingo, accredited
henceforth now official authentication, and the accompaniment at a later stage of internationally

acceptable English.

Or, is it that the new concepts regarding the race for racial identification impose the equally
momentous duty that necessitates the expression of individual thoughts or ideas in closer harmony
with the decor and circumstantial background of the largest segment of the production.

NEW RHETORIC

The true purpose of language is, without argument, twofold in character: communication and
social. The measure of its use is the effectiveness of its communication in a manner most appropriate

to the subject.

37. The failure of English language teaching must be blamed on the inadequacy of traditional methods not on the
present propositions which (at the date of writing) have not been implemented. The present state of our language
competence is the result of the old system. The new syllabus attempts to remedy the situation.

98. The assumption that English is the mother tongue of the majority of this nation’s population is false.



40. The assumption that Trinidadian and To

41. The policy has been grossly misinterpreted. This indicates th

to bind oneself to a compulsory acceptance of
d;c uses of words have been superseded or added
1 t principles of techniques in art, scienc

No one, therefore, can be so naive
authorities regarding English usage where en
light of moie scientific investigation or more rece L
literature itself! |

! d of Radio which manij
Nor, in truth and in fact, of the new rhetoric ?r thctirccssa:::ance novel and forcef:llf |
Corporated the sounds and rhythms of speech Ohlammﬁ‘:’?‘“y g T
and colourful, of the less lettered branches of the com

P : ich is natural, cont,
, ' s | dual to express that whic . -mp

No one too, will deny the right of the indivi - thereto in an ol
OF reputable, in ;hc most effective terms possible or to give utterance harmagsy
e€ven extravagant vein! b
But it is not because of such pregnant considerations that WE lt1_anve ?:'i::'g:;‘:hg?sth

in discussive form, mandatory on our Primary School emar'lctpal g e - .
Arts’ (39) all who attend them from restrictions and everything else_ whic 3"3:;3:“ ated
the child’s literary development or better his original work by anything as may be found i
tional English usage.

THE VITAL YEARS

Whilst supposedly authority exists for so unreflecting and distracting a theory cong
visions so arrestingly designed for the cultivation of a personal style of speech and writing dt
vital years of childhood, | must confess | am myself not yet aware of the deliberate atter
Educational Authority or for that matter a State to stimulate by specific regulation the ct

recording of its language in its most broken (40) aspects or of its lowest levels as Fi
education policy. (41)

Especially in these days when children are already getting, as it were, from all s
increasing amount of experience with picture books, comics, radio, television and other \

media almost from infancy, and all for the most part aimed at their educational betterr
ment. '

But it may be that the syllabus is Trinidad
phrase —“‘reculer pour'mieux sauter”. However
they are, | am persuaded, suited almo
normal transactions civil and commerc

and Tobago’s interpretation of :
, characteristic or descriptive of the loc
st entirely to conversational sitautions and p
ial, of our ordinary day-to-day life. It is to my 1

8

This must be an error, He either meant Creative writing or Language Arts.

bagonian vernaculars are broken fo
demonstrateably false, See pages 40-49,

bus that outline very clearly, the objectives of the Language Ar
tention is to teach English more effectively than it has hither

el :
t’ JUEa

I
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ine once more the proposals from perhaps anothey
At this point it is necessary to examin i
TOTAL CONFUSION b
_ . increased by encouragement, opportunity an,
Literary activity can unquestionably be increased by ez 4 y .
R ling by false educational theories and practices
but it can be rendered purposeless and stifling by 1 "1t Is essentlal that they originate autl
and “innovations” are often literarily admissable but it 15 €5 el
background with fundamental rules. -
]
In this country it is not an overstatement that we are unforl‘una:)clzf |a(3;i|?g lf;l both =f.;‘
Whilst “Innovations™ proceed as a rule not from thrilling |if"8“"gc : “ duTit Y :mkon.“
imagination they are definitely not to be drawn from a dubious confused crarly ackgro
the precarious conditions of a questionable social system as give "ffellu" Imprec 5:'10”3- ‘
ideas. Such latter setting, and we fill the picture in almost every dctfll ) 'SfOUfS:;V z“.‘g,. )
and other antecedents comprehend and comprise a vcrnaclfla[’ 'drde rom broken En
a mixed-up jargon of the most fatuous Creolese, and a multiplicity of Eastern (Near, M
tongues as well as numerous African dialects.(45) :
1
In such discomfitting conditions the child’s experiments in language creatively and o
can only lead to stultification, if not total confusion, and can, as | see it, under no circum
minate in his learning precisely the right word for an object or a feeling or an action QED.
s
The main point of the Syllabus is to encourage the child to wallow in the incorrectness ;
ness of the vernacular at one stage and then tell him in a few short years that he must j
he has learnt in his early days at school and seek thenceforth to “acquire’” another lang

nationally Accepted English”, — which is more universally understood and which the o
of the nation is conducted. (46)

—_—

45. The presence of vocabulary items or structural patterns drawn from several different Oures
qualify any form of speech from having an integrity as a language. We might wish to recall:

(a) that English contains vocabulary that comes from Anglo-Saxon, Norman French, : i
Nordic languages (whal are now Swedish, Danish and Norwegian), Sl

(b) that French contains vocabulary that comes from Latin, Greek, Gaulish Lang
English.

(¢)  that Spanish contains vocabulary that derives from Latin, Iberian languages, Arabicanc
All languages of the world cont

ain elements that reflect the social and historical ¢
speak them. The notion of the ‘p '

ure’ language is a myth,

on the assumption that the native language or mother
The teaching pro

gramme cannot assume knowledg
Furthermore, it cannot delay all teaching until th

5= L LN PR

hick
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So that after inculcating in him one set of standards he is to apply to himself to the acquisition
of a completely different set of standards in speech, a procedure that can surely only lead to self-

contradiction, Such a course is with respect, nothing less than a waste of public effort and still more,
of public funds.

It is clear beyond cavil that the child does not need to be taught or encouraged to write or speak
a language which would make him “‘unacceptable” in any cultural circle involving the use of English,

The vernacular cannot by any rule of logic or common sense be worthy of cultivation at one stage of
the child’s life and be unworthy at the very next! (47)

Rather than to instill into the mind of the child one set of ideas which he is to forego and jettison
at the age of 11 as being unworthy of further cultivation, the teacher's duties would most certainly be

better and more successfully employed in trying to inculcate in his mind a respect for correctness from
his earliest stage.

For these reasons | regard the New Primary School Syllabus as respects the Literary Arts (or
Creative Writing) as a dangerous educational experiment in the circumstances particularly of our case,
and a surrender by the Ministry of Education and Culture of its important obligations to teach child-
ren correct speech from the inception of their training in the nation’s Primary Schools. Moreover, |

consider the consequences of its introduction as likely to lead from error to error where error already
so abundantly exists.

Trinidad Guardian — 4th February, 1976. p. 10

TRINI-DEGENERATIVE ENGLISH by C. O. Stroud

(We have made a concession by using the writer’s own headline for this thought-provoking con-
tribution in which Mr. C. O. Stroud, educator and lawyer,discusses English as some people speak it in
this country.)

Mr. Stroud refers to ‘‘the appalling use’’ of the language and describes it as '‘Trini-degenerative
English”.

417. 'l‘hered:s no questlo'n of worthiness or unworthiness, The intention is not to change the child’s language. It is to
mﬁmﬂ:ﬂ;:el::e;:hd ll};(.)ll.hel llanguaged which can co-exist with what he already has and be used effet;ﬁvely a

nd, Bilingualism and bidialectalism i
adverse effect on the development of the individual, s i A S b
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OW.
The concluding instalment appears tomorrow.)

_Thora O’Connor, not without
In the issue of your paper for Scp': (SJICI:SM samuel following his contrib
poured the vials of satirical wrath onl ; mmed up A
columns (September 17, 1975) of what may be c.ompem::::z:msuand the f:cetious s
English”. Her translation of Shakespeare into Trini was: ;
only criticism of her effort is that it did not go far enough. !

ember 27,197
¢ head of M1,

| It appears that Mr. Samuel was dilating on a 4 I;mguafgehcumCLa'llll]i': f(:;eP::fn:::ly
cerning which he is evidently enthused, and in the context of the app v -

all levels, Ms. O'Connor’s reaction can be readily appreciated.

THE MESSAGE

What she did not seem to know was that UWI personnel had conducted a series
over the radio, (48) lasting some 12 weeks, and repeated as recorded in order to mak
“message”” was delivered, and that the subject was ‘“Creole as a language’’; that School Su
done an intensive course at UWI, presumably at public expense, in order that the g
could be diffused throughout the length and breadth of the country; (49) and at least
prescribed for use in Secondary Schools so that none should escape the virus of Cr
least one UWI personality had over television declared with enthusiasm that Creole
than English to express the West Indian nuances, because English was too cumbrous an
““short cuts’ of expression so much in keeping with the regional character. (50) g

At a later stage, a columnist, concealing his identity behind the impressive per
ticus”, attempted some elucidation of the intricacies of the new Curriculum and :
— “Puzzled Parent”. He emphasised that standard English was the ultimate objective
sing the new curriculum he added a proviso that there should be an adequate c
written in standard English in the School library. nik |

e

48. The reference is to a series of discussion broadcast by the Government Broad casting
Creole’. It should be noted that the series was not sponsored by either UW.I. or th

.

50. It should be noted that Mr. d’s int
%us is his own. M stm‘-ﬂ Hx?:,_,_
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RANDOM SAMPLE

untry has reached in language will suffice to s

¢ of where this co
RO supl om the grassroots really to care.

ivory tower experts are too far removed fr
Here is the sample:-

1.  Ah ent get no message. Ah now tell she we have to go and meet a fella day.

2. Doh worry wid he and dat. Ah know wah yo talkin bout.

3. Go on mahn, yo too boderation.

4.  Wah, nah, nah, man! Ah fraid, ah afraid, ah fraid.

5.  Wah wrong wid you nuh mahn! Is annedda fella way lick she dong.

6. Wappen? Way you goin? Dong tong?

7. Way you say? Yo tink ee gorn home? tree ah dem pahss here jess now.
8. “Way you went?” Way yo askin meh? | en do nuttin nuh.

9. Meh head huttin meh, Ah mussee study too long.

10. Ah tell de 'oman to move but she ent takin me on. Ah go clean she up.
11. Doh talk chupidness, boy. Yo lookin for you det or wat? o
12. O Gawd, O Gawd, O Gawd! Who geddit, who geddit, who geddit?

This sample was not made up, but was all noted within a few hours. (55) And
gave utterance to them were neither illiterate (apparently) nor riff-raff. They sported b

tidy according to existing standards. g
b=

At least two were secondary school students. Moreover, it was no #
they said, but how they said it — like a loud burst of machine-gun f
hundred yards away, even though they were speaking to persons hardly a foc

55. The sample is not unlikely to have been heard by the writer anywhere in Trinidad. It
that the which the writer attempts to use has an important bias in it. (That |
cannot call the spelling a system because it is in fact inconsistent. It has the built-ir
of English words. There is no doubt that the words do derive from or are cogr
such as this disguises much more important structural differences between E

'56. These comments refer to rate of speech and loudness of \
value is purely affective. It is possible to whisp :
more concerned with ““manners” and propriet
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underdogs striving to imitate the language .

h s is most familiar with the Franae
their mastars, It all h.ﬂ‘l‘l‘"&“' before and in thesc [1.1”51:‘);‘(: ';(-[” garcon — teegasson, flrne,i
pattern where wn homme became nom, les oiseaux - : .

X - et, Poivre — puey
p— Heemet. fusiller — freeze — way, diametre — jammel, puev, pojsse,
oties — aofleemet, Iu tor pay dee plass, ma commere — mq

The above represents the speech of illiterate

pwayson fray, de l'eau — glow, tu as perdu place shay, bailler — bah, tout le monde
Craisee kweveay, du feu dee fav, t)“"’*“"" hose kayvshay, ’ .
moon, pieton — pavton, les herbes a pique zebapeek. N

The sound of a large group of French words was accurately reproduced in patois, and > ey
a means of communic .u‘mn‘ which our Philologists will tell us is not Fr'cnch, but a Creole sh, i
bulary with French. just as we are told our language is not English but shares vocabula
English. (58) .

The main problem is that we restrict our range by taking so small a share of the
tongue as virtually to cut ourselves off from what was achieved in that tongue. (59) A d s
English is concerned, we insist on retaining at least seven of the very old four-letter variety, es
when at all levels we are determined to be vulgar — they are associated with sexual congr
mination of air rectally; the female genitalia (some innocent and absent mother being the
of compliment); faeces, micturition, the hind portion of the body; and the male organ, as i
by the calyvpsonian who sang of Santa Claus. (60)

GOLD FOR ‘BARD’

We are not only proud to preserve these English words, but found verbal metaph:
cations for them.

.

And the society is so inconsistent as, in one breath, to award a gold medal to a bard
tribution 1o “we culture”, a “bard” who was credited by an American newspaper with |
York listeners with two and a half hours of unrelieved obscenity; and, in another breatl
raged by his demonstration on a public platform of the superficial and undisciplined
culture by using onc of the same four-letter English words when provoked.

58.  This taunt is in fact a correct statement of the facts.

59. The statement is true both of English and of Creole. Most speakers who use either Creole ©
quently use the full resources of the languages. There is a tendency among speakers of bo: n;
the range of their expression (o a level that belies the range of expressivity of the languages. .

60. It s 2 pity that the writer does not recognise that obscenity is universal and not restri it
social classes or particular countries. The Nixon tapes are presumably spoken in good
but were no less obscene for that fact. It is a known fact that when people wish to
vernacular. Somehow is is more effective. But this is not a characteristic of the ernac

with a loy

for cursing. Furthermore, the words - o
mudummcusnmmcok#ll‘: ;
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This same society had ignored his contempt of Court when he ran his own defence 1o a charge
of wounding by having all his jurors silently humming “Ten to One is Murder".

Trinidad Guardian — 5th February, 1976. p. 8

TRINFDEGENERATIVE  ENGLISH -2

(The following concludes Mr. C. O. Stroud’s contribution on the use of the English Language in
this country, the first instalment of which appeared in yesterday’s Guardian.)

Incidentally, certain utterances of the UWI crowd sent me scurrying back to two books which |
had read over 35 years ago, one in which the Commonwealth Caribbean, then called the British West
Indies, was listed among the English-speaking territories of the world, a description which included
the United States of America, the national identity of which has not been tarnished on that account.

The other, “English in the Future” by J. Hubert Jagger, D. Litt., one of the Discussion Books
edited by Richard Wilson, D. Litt, and A.J.J. Ratcliff, M.A. (61)

In this letter, the author writes: “English is the speech of the Cockney 'bus conductor who says,
“you left to pie on that bag, sir” and of the city man who replied, ‘Oh, | shall have to pay on that bag,
shall 12" and of the Scots policeman who retorts: ‘och, wull I though!” It is the speech of the mill-
worker in Oldham and Bradford, of the Durham miner and the Birmingham mechanic, of the curate
of the pulpits, of the Somersetshire and Dorsetshire farm labourer, of the precise Oxford don, of the
woman M.P., and of the butcher’s boy. It includes the utterances of those whose speech is neglected , d
and degenerate, whether in sounds or in words, as well as the periods of the cultivated diplomat. It in- ‘W
cludes the speech of the shop girls in Croydon and Aberdeen, and of their boyfriends too; of the book- s
maker and the jockey at Newmarket, and the barman in Dublin, and the masters at Winchester and
Harrow. All these, in their hundreds or thousands or millions are sharers of English speech™.

Thus it seems that when Dickens makes one of his characters describe Nicholas Nicklebly “As
to the teacher, 'e were lean an’ were” and when elsewhere there is reference to “You Bonnie lassie
playing with a wee dog in the kirk yard”, the speakers were speaking English, though not Starip'

61. We have not been able to see copies of these works.
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Received or Modified. And by the same token, the boys at our street ‘°'"°";‘ chatserixs
telligibly, are speaking English too (62) (for they know no other language), though their ¢

be called “Good Speech”. (63)

Here is Dr. Jagger once more: “Good speech is only acquired by effort; by trying
and in accordance with a good model. For centuries Standard English, whichbeginsits care
dialect among others, has been the speech of the court, of the intellectual class, the witty, ¢
and the prosperous(64). 1t has been in closer contact with written English than any
spoken English has been: It is, in consequence, better on the whole, and better spoken g
than any other form of English. Standard English is preferable to any local dialect both b
not local, and because it has acquired qualities far superior to those possessed by any log;
This conclusion is not derived from snobbery, but from common sense.” (65)

Thus, if by its new curriculum the Ministry of Education makes offici?l (66) 1
sloppy speech now heard at all levels, except in the courts and from the pulpits, then
pear to be adopting a defeatist attitude of “If you can't lick ’em, then join 'em”.

A BETRAYAL

But such an attitude, in the light of the millions of dollars being spent on scho
and on education generally, amounts to a betrayal of trust, and to a deliberate att'
production of Woodings and Williamses and Capildoes.

Nowadays the words VERNACULAR and DIALECT are being bandied about w
fence to their dictionary meaning and by persons who ought to know better.

62. We disagree. The structural characteristics which make the forms of speech to which ]
English are VERY DIFFERENT from the structural characteristics of Trinidadian and
The relationships that exist between dialects of the same language do not exist be
creole and English. E

We must insist that to say that two languages are related does not mean that one is a «
both are dialects of the same language. For example, French and Spanish n %
guages but in no sense is any of them a dialect of the other nor are th
but not identically, it would be grossly inaccurate to deny that Trinida
to English BUT THIS DOES NOT MEAN THAT ANY ann ISAD
THREE ARE DIALECTS OF THE SAME LANGUAGE,
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i Euse‘?ius Sophronius leronimus translated the Bible from the Greek text to his native Latin
producing what is known as the Vulgate, that distinguished cleric was translating into the vernact;ﬁn
And when the Douay monks trandiaseafhis MOIEAE IS English, they too were translating into till:'
vernacular. Tyndale and the learned translators of the reign of James 1 performed a similar exircise e

Some enterprising “‘scholar” will no doubt produce a ‘‘Sambo and Suzie” or a ‘‘Mammits” or a
“Zingay Talala” version of the English text and call it a “Translation” into the vernacular.

The other wgrd, dialect, has already been used in one or other of its accepted meanings, to wit,
. mode of expressing thought a subdivision of a language, a local form of speech. (67)

When, therefore, our dons (68) spread the word that English is not the speech of the Caribbean
area, and endeavour to establish that Creole is a language distinct from any of the established Euro-
pean languages of the region, they must realise that they can fool some of the people some of the time,
but not all the people all the time.

What goes as Creole appears to by-pass French-Patois, Dutch Takki-takki and Papimento, and
whatever is the local speech of San Maarten. (69)

NOT SPOKEN

Mr. Paul Keens-Douglas appears to be one of the persons impressed, and his Creole, though ad-
mirably performed, is not spoken by him.

The M.C., of “Mainly for Women” goes into esctatic delight by his performances, excellent enter-
tainment, but when she interviews him, bless her heart, her speech is far removed from Creole as it can
be, and so is his. And her programme for Twelve and Under gives the lie to our UWI gentlemen by her
presentation of so many talented children whose English is as flawless as her own, thereby presenting

a silver lining to a dark cloud.

dians, who in years gone by referred contemptuously to the

For, it must be admitted that Trinida
are now at the foot of the class where speech is concerned,

“twang’ associated with other territories,
and seem to glory in their achievement.

ng-established schools, sporting their “Levels” speak carelessly and slop-

“Graduates’’ of certain lo
de to remind them of the high tradition of their schools, they non-

pily, and when any attempt is ma

7. Compare our definition at pages 34-35.

g8, It must be noted that ‘our dons’ are not unique. The reader is invited to consult the following bibliography:
Reinecke, Tzuzaki, DeCamp, Hancock and Wood: A Bibliography of Pidgin and Creole Languages University of

Hawaii Press, 1975, 804 p.

69. We have not been able to interpret this sentence.
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) Teini I “able tradition of the Al
chantiy retort that they are not speaking English but Trini, in the " ir teach !

many of whom are UWI products, (70) U
" “ " -
Generally, one has to see a group to ascertain whether tth are hAfunnl:fgbOI' «,1.1“.._;
Preaching, and what goes for “‘conversation’ is normally a '9“‘1 .'”.u‘lr: ‘\:vn:r:len mi‘:!ad :::!
8iving another a chance to complete a statement before butting in; the
hens and everybody specialises in using harsh voices harshly.

Our Caribbean mirth is characterised by the loud laugh, which Goldsmith, that shrewd
of human nature, says “speaks a vacant mind". And we can laugh at any and everything, re
of a neolithic Amerindian tribe mentioned in “The Readers Digest”’, whose other charact
incessant chatter and the habit of repeating anything at least three times. Shades of our
Speaking means shouting, and one hears parents shouting at their children for the youngste st
less noise, in complete disregard of the superior efficacy of example over precept.

There used to be a theory, said to be founded on psychological research, presumably
“Old Wives Tale” in this age of wisdom and progress, which attempted to establish a rela
tween tidy thinking, tidy appearance and tidy speech. '

The same applied to the contrary attributes. Thus a hard-working stevedore was a st
waore his blue dungaree accompanied by a broad waist-cincture to aid his spine, and curse
when he took his grog. The moderns have adopted the dungaree and called it denim, a la
tion have embraced the cursing habits though replacing grog by dope; but most have thorq%l
diated the hard work syndromeand so debunked the theory. 4]

The village schoolmaster possessed an orderly and ordered mind and could be 'E‘i'i.f '
stranger to the district, by the way he dressed and spoke, as a schoolmaster, a model for
Those were the days when the schools taught the rudiments of Reading, Writing and Reck
parroted a gool deal of superficial Religion. Those were the days when uneducated and
cated mothers saw to it that their progeny went to absorb what was being offered, so

ren could have a better “break” in life than their elders. That was a period when school
unknown and the welfare of the young was not made a political football,

The country has moved a long way from those times and “progress’” has meant t
prosperous parents can spend a good deal of their time demonstrating, ranting and

encouraging their children to be disrespectful of constituted authority, and by their ¢
children to be slack and careless in speech.

70. Incorrect English must not be confused with Creole. For example the following is exce)

press of some weeks ago “‘As a result, the dire need for more licensed marriage officers ir
29 branches in the country, glared itself.” % g

Clearly here, the reporter misused the E
portance that they Show nt v e 1o
rian '€y should not be assumed tc

nglish verb *




e

If speech evolved from grunts, snarls and snaps, there is a de}e‘rh‘n}nﬁﬂdﬂ;’
srigins. And as there appears to be an acceptance of the view that “we" cultu

Caisos with expression like:

will ever pick a nex' pickpocket pocket,” and “Kick she t
«He lick she,"” it ought to be admitted that in making Trini official, the Min
, UWI clements, is being committed to an inconsiderate and desperate en
{ its technical officers and a noble jealousy for what they

“No pickpocket

certair
reckless ardour ©

identity-.

130 K
e -
artt l

o A

Sunday Guardian — 15th February, 1976.

THE LANGUAGE ARTS SYLLABUS by L. Carrington and C. Borely ™’ 1ASESiN
TN e
¢
Between September 1975 and February 1976 numerous letters and_ comme
the Trinidad Guardian and Sunday Guardian on the topic of the New Prim,
Language Arts as well as on the nature of language in Trinidad and Tobagé_f i
as follows: ' *,f:"."‘
17/9]75 G. Samuel
27/9/75 T. O’Connor:
5/10/75 a. Scholasticus:
b. Previously Puzzled
Parent:
14/10/75 Unlettered:
15/10/75 a. G. DePieza
b. G. Samuel
22/10/75 News Item:
27/10/75 O.M,
%1275 NP.Bowen
4/2/76 C. O. Stroud
52 [ 6. C. O. Stroud

* The articles appearing between pages 29 and 56 were m’ltten'hg ':: ;

P




e

is society does not allow us, much as w

Our perception of our role as teachers within th ffered by both Mr. Bowen and Mr. Strg

i i 0 4 .
10 take advantage of the opportunitics rol: p'ciﬂiwed a full appreciation of the facts of fa
fair to say that few of the writers listed above

ohsys or of the purpose of langy
the nature of the linguistic background of TI'II'IIddd‘ and Tob;il;‘ pcrson'5 contribution and
ing. 1t is unnecessary for us to take every single point fror: ¢ items as a background to the
agreement or disagreement. We propose, therefore, to use t [;:abus ;
tion of our own views on the subject of the Language Arts sy N

Before beginning our task though, we wish to make it quite cllez: .:ha; It';:c;t:;;r:;n:‘s:.@
shall be making about language, about Creole languages Ef"‘d about ;'i'lf‘;gl brains. U.W.ITH
most linguists throughout the world. They are not inventions of the “U.W.L y VWL pe
or U.W.I. products” as Mr. Stroud believes.

. e

The following quotations are taken from the New Primary School Syllabus Pl.lb“sh?dl
1975 by the Ministry of Education and Culture. We cite them because the propositions wh
make, lie at the base of the concern expressed by some of the write.rs and perhaps by many
sons who have seen (and not seen) the syllabus. It should be noted right here and now t!mt N )
does the syllabus state that Trinidadian and Tobagonian vernacular should be taught in sc
intention of the syllabus is to teach English better than it is taught now.

1. p. 5 “The first thing that teachers of English need to recognise is that the vernacula

a language with an organised system of rules, (a grammar) and not a mere compilatiol
broken English Grammar rules”.

“The Language Arts Curriculum presented here recognises the fact that the lan

ken by the child when he enters school is, in most cases, structurally different
English that he is expected to learn in school”.

“It would be absolutely unrealistic for teachers to demand of the newcomer to
a working knowledge of English”’.
“The need to teach the English Language is still fundamental but the assump

by textbooks and English courses designed for native English speakers cannot
in our situation”.

The aim of the Language Arts Programme must be:

(a) to teach a new language that is internationally acceptable for com
tween ourselves and the outside world so as to enable the children to
use both in speech and writing the basic forms and structures of
Buage to describe the world of matter, feelings and ideas of which t

(b) to give the pupils the opportunity to express themselves

first, in the only language at their disposa

acceptable forms of English. oy

- "
- e

_.."'\l. iy ) i
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[
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- ings:
‘Vocal' is an important part of the definition. It does two thing

of the vocal mechanism (lungs, larynx, mouth

r

(a) it indicates that it is by the use
passages) that we communicate;

iti i LA w lect {
(b) it establishes that speech is primary and writing IS lhcr'eforfe ser;c:‘::a;:ng:r t:al:ftlﬁl‘
moment, we realise that human beings have been talking for hey h:

been writing. Indeed, we can refer 10 writing as being m\nrerltl.:?‘:l t::tr::ez:‘;ir:::;:o'
as being invented. Writing is, in fact, a representation of speech, a rep :

It is fair to say that only the dumb or severely mentally handicapped do not use spe <h,
more than half the world’s population does not write.

‘Symbol’. The term ‘symbol’ is not difficult to grasp. When a traffic Iigl‘tt changes to red a
intersection, the approaching vehicles come to a stop. The light does not physmailgf move the dr
foot over to the brake and exert downward pressure. It merely symbolizes to the driver thzt: e shy
come to halt. In the same way that the light is a symbol, the word ‘dog’ is not itself an animal
symbol representing that animal. Note that it has symbolic value only to those people who share
same system of conventions.

Finally, we consider ‘communicates’ . Communication is the purpose of language. deally
ever message the speaker utters is interpreted by the listener and understood by him. This,
can only happen if the speaker and hearer share the same linguistic conventions. A good
provided by radio transmission. Radio 610 broadcasts on 610 khz. They can only com
me if | share with them the frequency 610 on my radio receiver. In the same way, a speake
municates with a listener if the listener is on his wave length, sharing his communication conve

.
Sunday Guardian — 22nd February, 1976. "
=

A LANGUAGE, GRAMMAR, A DIALECT AND A STANDARD LANGUAGE
A language and grammar

Given what we have said about Language in general, it is not difficult to see whq‘.'t'_;
language may be described as one specific type of human speech communication syste :
of study, a language is divided into three major components — the sound system, the |
vocabulary. -

The sound system is that part of the language which concerns:

| (a) what sounds speakers produce to convey meaning; | :

(b) the orders in which those sounds occur;
£ U b2

w i ‘nr. "_ﬁ A L '

(c) how those sounds are modified
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_ be the opposite e
what might appear to i W

e fr(:nn:nar The grammar of a language is inhere

k of the linguist or the gram

by listening carefully to whim el

Before, taking another look at a languag
should make a few more pertinent remarks on gra it
language. It exists whether the speakers know of it o not. The )

I‘ to discover the grammar — by studying the language, by analysing
l ! ple say and noticing what they do not say. r
b

w When the linguist discovers a pattern of the grammar, o dOW: IZn :h:e:::'n\::f e
calls rules. We will invent a rule to illustrate our point. Rule 101: In La"ghualgn uist writes s

is formed by placing the form ABU before a positive statement. When cd i id i pasi'

he is merely saying that given all the negative sentences that he has heard, 4 A The

tences he has heard, the first set differs from the second in having ABU before tnem, ol
starts here. When the linguist finishes his description, educational systems, teachers fa
begin to insist that children must conform to what the linguist said! They do th's. iy ‘I: b 1
| lation does not say ABU, but says AVU! In other words, what started as a descrlpfaon e_c_q
" cription. The importance of this observation will become apparent when we diseussitig
standard language.

- DIALECT OF A LANGUAGE

Let us start with the individual speaker. H. M. The Queen and John Arlott both s
Yet they do not speak it in the same way. There are differences between them. Eric Willi
Stroud and Noel Bowen all speak English. Yet, they do not speak it in the same way. The
rences between them and indeed there are differences between the two former and the
Technically, we say that each of them has his own idiolect. Now let us take a fictitious cou
El Dorado. In El Dorado there is a ridge of mountains dividing the country into two part
and a south province. A river flows down the ridge towards the north. So the northern
divided into a north-eastern sector and a north-western sector. If we examine the speeck
in the northwest, we find that although each person sounds different (has his own
understand each other perfectly well and are not aware of any differences in their
that the N — W dialect.

. — . =4

cross the river to trade with the N-E dlalect speakers bath se
those fellows talk funny‘” Each .group is aware _t':)f differences in

’hEastemers and the Nnrth wgste r—
@ S TaN R S .‘.1.“."1*.



each of th .
eak gifferently from the merc

and s0 on. The social pecking ¢

the law-makers

the merchants
the fishermen

Class |
Class I
Class 111

THE STANDARD L/

Our last look at
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The Crealisation pwoves Y sélimil

When we say croatisation provess wo mean thee way In which the p!uln_ui»h -' f
hmu‘ and ?‘“m. A ative l.“‘u“‘ ul the Alrlean pnlﬂlllﬂ'ﬂ .ﬂ‘ ‘m ”: 4 . "."'|
tation saciety of this reglon, IR L

Lot us considor how this might be explained o 1 P

AL apug o AN
1 D.uﬂnl the slave trade, Africans wore captured and hohl.ilhl ‘:l'l m'rml.ggf rent Al
Soastalregion s well as on the coast, They were, however, shipped as slaves fram relath ’
than the ones Which they came, We t“;'lmfu'rn know (hat Fmrn any ane F!’q: he
Shipped did offT nocossarily speak the same native language, vl Nl
o =g |f_l* L
2. Because sailing ships took so long to|cronsthe Atlantle, and bocause the slave |
large pool of peaple o ship, many of the Africans were kept in camps (or factories)
befare belng shipped 1o the Carlbbean. This means that they would need 1o talk o o
though thelr native languages wore different, as well as tulk with the Lurapeans, K

1 |p'_‘u|.] el il
These two factors reinforced the need for a compromise Innluméml'ﬂ chalars (
UWEBuE most not from UW1) assert that the Afro-Portuguese pidgin served that purpose
vy B bl RN
« When the Africans arrived In the New World soveral other and similar ¢
pidgin become a stronger fact of life, wi T
| fif Wi et ol Dt ad o) ok R -
1. The Africans did not necessarlly got sold 1o hﬁ.l_lmmllilw y of | "%.i'-'-{g peans tha
with in West Africa, o R 8 1 Syl _;;,. ;'t‘h
2. There was no guaranteo that any one plantatio n would have large number or
of Africans from the same language group, | |

Av it gl

3. Children born into slavery would acquire
(a) their parents (who did not nocess,

(b) the plantation Wnklvl‘:lm;

i i Ml &y

Onuthmmpl;nh place
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Slavic languages. The processes of pidginization, and creolisation that took place produced seve-

ral different languages — Portuguese, French, Spanish, Roumanian not to mention the severa
dialects that we loosely include under those names.

Finally, the reader should note that we took care to point out that the research that allows us to
make the kinds of statements we make was not necessarily conducted at U,W.I. We felt that it
was important to do so, because there is too frequently an implication that views expressed by
U.W.I. personnel are based on political sentiment or what critics would call “misguided grass-
roots identification™. In any country where university departments of language, linguistics or
anthropology exist, scholars are keenly interested in researching Creoles, UW.I. no less so and
for the same reasons as every one else — to discover the mechanism of linguistic change and
language development at a distance of only a few centuries rather than the several which sepa-
rate us from the beginnings of traditional languages. This purpose is not a purely academic exer-

cise. It is part of the knowledge required to effect better language teaching in a society such as
ours.

Sunday Guardian — 7th March, 1976.
LANGUAGE IN TRINIDAD AND TOBAGO

We now come to the crux of the matter. The reader is invited to recall the definitions and dis-

cussion that have preceded this article. We refer especially to the definitions of Language as againsta
language, the relationship between dialects and a language, and the notion of standard dialect or stan-
dard language.

Few people in Trinidad and Tobago speak English as their major medium of daily con
nication. [75) This has been so for as many years as these islands have existed. In Pre-Columb
clearly, no English was used. Spanish is the first European language to be used in these isla
still spoken natively by small numbers of elderly persons in some rural districts. From t
century, French and French Creole were in use. By the middls H
Tamil and Telegu arrived with Indian indentured labour. Mea
Yoruba, as well as several other West African and Congolese lang
Portuguese floated in during the mid 19th century with migra
added 10 the confusion towards the middle and end of the 19th ce
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| readily see that lw.hcn we look at the two populations as a whole the
Jriable. In addition, people who have been “more educated”
glicised creole.

e cal structure of the

¢ 1\"\‘, . |
in traditional terms are

1p& \Ni“ be Vv
anl62
Vs _have an an
oy 1O 11

(4

-

When W€ consider all of these factors we realise that such a situation calls for very careful stud
_ o oxtended period of time. Hundreds of scholars over centuries have been describing English ang
et 45 more will earn a living writing new findings on it. Studies related to Trinidadian and Toba-

~ do not go back more than 12 years. (If we had a functioning library service in this country, a

5 «udies would have been useful to the reader.)

| day Guardian — 14th March, 1976.

HL STRUCTURE OF TRINIDADIAN AND TOBAGONIAN CREOLE VERNACULARS

There is at present no exhaustive statement of the structure of either Trinidadian an Tobagonian
reole. Studies are few and in most cases they have been directed at areas of specific theoretical in-
werest rather than simple description. Within the limits of this article we cannot present the sum of
\nowledge on these dialects of Caribbean Atlantic English Creole. It would take too much space and
- addition much of what we might present would require more linguistic knowledge than one can
\pect in the average reader. We shall restrict ourselves to a small number of grammatical areas, in
which Trinidadian and Tobagonian differ overtly from English. In order to facilitate the reader we
snall use a spelling system that approximates to that of English. The reader should note that we are
doing this for convenience only, although we are aware that this is not a fully acceptable procedure. It
s not fully acceptable because to do this obscures differences in the sound systems and consequently
7 the pronunciation of most items. It is also likely to give the impression that some of the structures

are modifications of English structures.

NOUN PHRASE

vary. Grammatical meanings such

The form of the Creole noun (unlike that of English) does not
numerals etc. Figure

4 number and specificity are marked by the presence or absence of determiners,

shows an analysis of noun marking.

NON-GENERIC GENERIC
Singular Plural
Unspecified a mango five mango
mango
Specified di mango di mango-an dem

Figure 1




Scanned by Easy Scanner




gt ihere I a0 .".
1-.“-"‘ 1

Janke food -“lll\'l“-' l. \n
Ii ]

AN

L RSONAL REFERENCE

e oM ol p.m“t { “
. pe omewhat l\wbm‘““

i | LISt ‘h' “um o

oonally, T80 person singuilar) th
wealive wentenves and in e ':f-__rflf. f

T

L e on KIOW,

©me s one body don't stal

A.M\_mmaym_-_” In all sente
C
s nmm.(m? )

hen the speaker m' his add
W temale  she and ina |
& heved "\MR nee i
by alkyou and in Toba

of this ﬂ‘-ﬂbl\ ‘m : pa;";- !
I!“nm. ;

onge dil‘\.) Th“ . ,

o object, i

Scanned by Easy Scanner




Scanned by Easy Scanner




o eat hereé yesterday
' (completed)
i had
(c_ompleted, past by reference to

ago tell miss

o she come, he did leave already

(future) | v g

they used to live here.

(habitual in the past) "

!
*

-
o N _IN
all you did touching the bottle.
was 4

(progressive in the past). Y

The markers of Trinidadian may

Progressive, not completive, not
Not progressive, completive:

Past: Lok AL

ke il
1 akei
Future: al
Habitual, not past: S\
Habitual past:’

Not P’°8l'essive, co
ast

Fl.ltu re

Habituala not past
abitum past

Ifl i5 10 be noted -
orms, Secq ndly
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hat calypso Sparrow make that calypso.’
'I“ 1N« .

40
~ect in Trinidadian. It is ungrammatical. (81) The rule requires repitition

dicative adjective.

"i ......

,1‘\1 L

‘ S pll\
l\trl" .
il |5 @

('pnc!usmns

wine all aspects of Trinidadian and Tobagonian would require far more newspa :
1 sxal ) - i ki -
' ﬂ.L\mc;m will tolerate. It would also require many more research resources than We can e,

o articles alone. We shall therefore let the matter rest there.

g il
The alert reader will probably have been able to think of several ways in which the sam e th

pressed in our examples might have been differently stated. We are aware of this and re:

- rth article of March 7th. (82) Variation is intrinsic to the grammars of Trinidadian an

{L: Jiscuss variation however would take a new set of articles stating new linguistic p

o1 feel that this is now necessary for discussion of the Language Arts Syllabus.

't should be clear to all by this time that when the syllabus states that Trinidadian
-onian vernaculars have an organised system of rules, it is making a statement of lingu
« <ates that it is unrealistic for teachers to demand of new-comers to the school a we
+i English, it is making an incontrovertibly accurate observation. When it invites the te
ine child’s language it is doing so on the basis of linguistic facts, psychological good

cational advisability.

Now that we have cleared the misconceptions out of the way we shall proceed ’51
articles to examine the language teaching philosophy that the syllabus proposes. i

Sunday Guardian — 21st March, 1976.

THE AIMS OF A SECOND LANGUAGE PROGRAMME
The aim of any language teaching programme must be to develop in tl'_l_‘ej.s_t_'u""" 1

10 express their own thoughts and ideas fluently and correctly in the language
these thoughts are relatively simple and can be expressed in simple basic structure

©ome more complex the language structures themselves become more involved

"is way, the intellectual development of the student is reflected in the level of |

"¢ classroom. One very obvious example of this can be seen in the class reac

chool system where the subject matter and language structure become more

*ludent progresses through the school. ' '

B . Ty = = L =0 o
1. The notion of being incorrect or ungrammatical in Creole has prnbab‘_ls! not o
{1é are some examples of sentences which are not grammatical in Trinidadian. '
4 *Me not having a fete - Me en h“i#g RQ
*Him never coEm to school today. = He din come to s
*Fus a was vex a hit him one lash. - A hit him one lash,
8
* See pageg 40-43,

I ~ Scanned by Easy Scanner
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In societies that are monolingual, the teaching programme can assume that the basic structures
of the language have already been mastered by the children who come to school at age five. The lan-
Buage programme concentrates on refining the student’s use of language, making him more precise in
expression and developing a sense of appreciation of the literature of the language. This is the case in
large communities of England, France, Spain and in many other countries.

As we have seen in the previous articles, we in Trinidad speak as our first language a dialect that is

not English in structure and it is the task of the schools to teach the student body the official language
— English,

Since this is the case, it cannot be assumed that the children entering school already control the
basic grammar of English nor that what is necessary is to urge them on to a more mature use of that
language. The task of the school here is to teach the basic structure of English and only when this is
done to move on to more sophisticated work. Because of our language situation, we cannot attempt
to proceed along the same lines on which our counterparts in British schools are travelling. We have to

come to grips with our situation and devise a curriculum and a methodology that are suited to our
specific aims and problems. It is for this reason that we cannot adopt wholesale the textbooks and
methods designed for native speakers of English. The rejection of textbooks written for English child-
ren is not based on political or nationalistic sentiments. These sentiments certainly have a place in the

selection of any text for school use, but the reason for rejecting these books is the conviction they do '
not set out to do what we recognise has to be done in the initial stages of an English Language pro-
gramme for our children.

At present there is a loud clamour for the teaching of grammar as the remedy for the declining
standard of English among our pupils. It is argued that the grammar teaching method used over a quar-

ter century ago produced some of the best scholars and speakers of English of our time. It has. But it
has also produced some of the most pretentious and ponderous writers of our time as well and it has
also failed to influence the speaking habits of the vast majority of the population. Inspite of the labours
of those militant teachers of grammar and their efforts to remove the use of the dialect (or ‘bad Eng-
lish’ to use their term) it is still an undeniable fact that we use the vernacular regularly for large por-
tions of the day. Mr. Stroud’s letter gave examples of the type of language spoken by the citi-
zens of the country. This merely confirms what the syllabus sets out as its basic premise — that t —
guage spoken by the majority of Trinidadians in almost all informal s_ituatio_u___as_js'
over, it is safe to assume that in twenty years time, our children will he_.ahlqtcregy,
tem of teaching has produced the best writers of English of their time, and their ¢
invalid, For the best writers are not produced by any one method of Engli
time. Often, they are produced in spite of it. wiilag 3010

The argument today cannot be about whether grammar needs to be t2
What needs to be decided is how grammar is to be taught. Earlier in
grammar of a language is inherent in the language. It is the set of rul
uses 1o produce the acceptable sentences of his language. It is tl

utterance is faulty or ungrammatical. He need not kn
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them in practice. Experience (both here and ‘“f"QW& he
{' 4__._.-"

ccking 19 apply ! : |
1 s apPTORCH IS (ailed to achieve any appreciable results. A i
" that I :
W -
qew syllabus aims at is not the production of a few _models___;.qf;s%,'
i

| of competence of the total population. It aims at doing th
tural and indigenous form of speech, but by hel
her language which has international validity :

vl

what t°
- f the leve
i 7 enigrate their na
o) '1 competence in anot
rtain situations in their lives.

the nelu ]
@ iqprﬂr’”dlc to cc
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g techniques have developed out of a knowledge of ho

Modern language teachin
It might be useful therefore to take a brief look a

. mother tongue in infancy.
\ pefore W continue the discussion.
nto a world which is full of noise = noise of motor c:
f horns, music on the radio, humming of com
¢ all noise — bewildering and frightening. Soc

e that some sounds are friend Iyran‘dﬁ' i
friendly sounds are the sounds of human voices. L
onsense noises that adults make to amuse babies)
grows to single out individuals — e.g. his mother and t’a"eh‘er:,E
ch rhythms and melodies — the intonation p
discovers his voice. He begins to babble or coo a
gful and they do their best to get him

The baby iS born i
ound of footsteps, blowing O
;.“,_,ﬂ_u,r voices. At first, they ar
oleasurable associations, he comes to realis
Among these few

:'];"T._
00INg, and the n

speech, C
gradually he
s much to words, but to Spee
learning process continues; he
ound that adults assume to be meanin
110 him as often as possible.

Gradually, he learns to do this, since the reaction to these sounds
response — the appearance of his parents, a hug or kiss — he uses it W enh :

" can put a string of words together, he learns to use the melody of h
ater a string of nonsense syllables with the intonation patterns of the language

5

Gfé'ldually, the words come. At first, in faulty fashion but when thi
 set him right in his pronunciation. The same with sentences. He repea

t.nd: :: ;merime"ts with new combinations of wo
Wi constructed (83) the adults around him correct him ina ki
"l ri)ressmg himself using the language more to express his th
tered ghre b_El_’ase the greater his fluency develops. S0 that by the age of
o afsu: grammar of the language. He can ;H_F!é?t&tand mo

Buage (provided the vocabulary is not too difficult and the sentc

Sy g :
“Verything that he needs to say. ) 5

rds and produces his

As f . 1 55 b '
ernzr as the infant’s Iangu&g&:’@ﬂ[ﬂ‘”ﬁ is concerned hi
the roaq to‘mund him to provide the necessary example an _

mastery. This happy situation can never be duplicated

"5

“Jfg

‘Badly i
) constructed” here means ‘not in keeping with the social conventions’ which

cle. Page 31
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NTING A SECOND LANGUAGE PROGRAMM

)8th M
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¢ IMPLEM!
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. possible 0 argue the need for a second language approach te
while ™ L hat putting it into practice is a much more difficult prop 'j;:-
' tion of factors, among them: -

«ity of the language situation in Trinidad and To’bagé;;,, '
¢ :

1C L “inph‘

crowth of a strong nationalistic feeling towards the dialect and

she
Wk

e poor physical conditions in our classrooms;

*
unpreparedness of the teachers of the nation to use the methoc
€ MetnoL

mplexity of the language situation

the carlier articles of this series we outlined the nature of the

$5) However, it must be recognised that the actual language situa
ect/standard one in which dialect represents only one.level_;_qf

<on where we speak either standard English or, to us€ Mr. Noel P.
< backyard exhibition of the vernacular.” The real life situation is
+ extremes as well as a wide range of intermediate levels of the diale
Jled 2 continuum situation stretching from the purest form of the !
tion is even more complex, for no one speaks at any one lev

Jadians and Tobagonians employ a range of language levels and are gu
| ippropriate to the particular time and situation. For example, the pe

" with complete comprehension can obviously read and understai C
s they probably speak some form of the dialect when relaxing o
. they speak another level of dialect when talking to an old fishe

i Al employ this wide range of levels. Some persons are more (
 (osest 1o standard and others are happiest at the other end of the conti

I 1"\.‘-| 1} udrlu:litated s.ituat.ion makes it difficult to devise a si ngle langua
%Cliong uf‘ lhccc :ns logical, it was decided to cater for th_ose'wha spn!_’c__.
English on the I:O:gfamme would be unnecessary for the children who
e range of o tinuum. In any case, there are likely to be, ina :s"m .

petence that a single programme cannot completely satisty ou
s al - F
Nier R

=

Geralg §
am :
p uel raises this point. (See p. 2)
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he idea of second language teaching is new to most of

.« have grown up in a society \\:hich believed that English w
11:1;:“ ‘nclude learning about the dialect and how to use modern.
raif _“1‘ lish. However, recent teachers’ college graduates have come into contact w
" - s . 2 A o
(o teach . ;w better prepared for the task. Much more speciﬁcww;[mmt eces:

Jeas 3 ~-pr0gramme can be launched. i s
jage

t present !
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aIng *

Jangt ’
The foregoing description seems to provoke the retort: “Well, if the situati
his type of programme why bother with it at all. Why not go bz
e wer is that we are convinced that the old methods are unsuitable a
rhe .-*”'wd before. In addition, the situation described above is just as
"‘-'”_’"_‘nﬁ —ethods as it is to the new. We now have a generation of teachers w
"‘1‘“1:1:11:”1.” . the traditional sense. Moreover the attitudes towards Sta
S red to above will make it difficult for the teacher to attain his obj

ect refe

- "neoe
seaching

The question now remains: Are we in a stalemate situation or can. '
.one about the teaching of English? Our response is a positive optimistic
::Jl.it‘it‘ can be successfully tackled. In fact, the preparatory work is alr
iotion of what must be done will be the subject of a separate study.
Sunday Guardian — 11th April, 1976. -
LANGUAGE DEVELOPMENT OR SELF DEVELOPMENT?

n the last article some of the problems of using an unmodified

that many critics of the new syllabus seem to miss. The fmalobitzﬂ
tion of the English Language by the child and it demands a e

the syllabus. Indeed, it might even be claimed that it is not the pri
curriculum is not language development but self development. To be more
nt for the child to develop his personality and become a well-integi
‘especting individual who does not know how to use English pmw 1
id be underdeveloped in personality, self-respect and confidence
Ylte extremes and we do not intend to suggest that we are inan
“labus. Indeed the syllabus was developed with the specific
"tegrated individual and a competent user of language,both Engli

Self. dO"e of the features of our dialect situation is that our
€velopment that native English children have in their |z

hlms
» “?!f, and he has several outlets for doing this: art, mus

i |de Most available to him — language. The child in
rmid;f"age classes at school develops his own personal
e and Tobago has been, up to recently, the complt

wo - : .
uld abolish the dialect from the classroom
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Wﬁiehnmm:nmmmsuwn*mmmmhr‘::i;.

ﬁahruumwmmymhmhkw i to inkibit :
mmhishsi:neuisTo"m'li-myﬁuhemﬂiﬁi“‘ e
o2t of his school career. Merely to demand the use of correct English without
*‘lhwwwfﬁusummmusmw
hmmdgmmnmummﬂw -
Nhafmﬁmmmmmwaﬂmﬁnmdm
Mhmw.mmﬁmﬁmkdﬁWmmMﬂtsﬁERo‘thmf

The inf;mema'itg sd;oolforﬂweftstﬁmcispﬁmdhzsinnﬁunﬂwis DSYC
o his seif development i 3 i

lem of which level of dialect to use in which arcas to 2.

be able 10 prescribe precisely how o say what to

To go further, it is not sufficient to g0 on teach
Todolhisvotddbebdq:ﬁvelhedﬂuf
hﬁmmmhhh, i‘ -
language, English, S




- ;

ningful. BY gradually extending the limits of the child’s ¢
ctures in “non-English” lessons, the teacher can a
wer mastery of English. This extension of ¥
| nad T ¢ be carefully graded if it is to be successful, A'tota'l,'un“
| hould [ jerstand only a few structures will result in parrot-like m " o &
ef W’ “.Iu‘l' t'-.\n'll“'(‘hc"'Sinn and with little or no "mPf‘W'mmt .'ﬂ“' ‘-f-"- A0 L u‘ll
ny ™5 the cruation so familiar to teachers today in which students can

* iology ©f Geography and yet be hard pressed to put together an origim
: In order 1O perform this task of gradual exposure of ”lﬁ-.!'puﬁ g
. be constantly aware of the total language programme.
ories of language structures as followe:™ ¥ W iR

them L
ke W stru

s ot e .
las into 4 quic
e

he U

|
£ |1_Lll|'“h'
reacher mus
our catcg

wolt )
wie
the

™
1 L

; at loast |
s already taught and learnt by the class;

¢ at present being taught; . sl
taught in the near future (possibly structures |

St \]L'IUI'C
St gcture
Srructures to be
h oduced by the children); i wullm
jctures not understood by class.

Str
- mind he can plan his work to include as wide an
judicious introduction of those of (c) in
will get practice in using the structures that.
h useful exposure to those areas of'grarr'i'inaiif
as possible and if they are us

with this i
and (b) together with a
class. In this way the class
earnt and be provided wit
will be avoided as far

aructures in (d)

sible afterwards. :
LAl Hihe

ak English gradually we
ly demand that he use t
s meaning, he must b
y him this use of lan
: i

Since the child is learning tO Spe
thoughts in flawless English. We can on
When these are not sufficient to convey hi
sse the dialect to express himself. To den

means of self development.
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SLOPPINESS IS NOT A NEW DIALECT By C. 0. STROUD

Trinidad Guardian — 23rd June, 1976. p. 12

(C.0. Stroud puts the point of view for language discipline in schools. His co":'mgm
tures on creole sponsored by the University. (87) This is the first instalment of his cc
Writer is a former teacher who went into Law.,)

! read with interest and a certain degree of pleasure the contribution made by repr

the UW.L. and the Ministry of Education and Culture on the topic of creole and the new |
study syllabus.

At first, 1 did not like their attitude of supercilious condescension but soon got used t
gratified to realise that their ultimate objective is English, and that is what | expected it would
i e Y

| am in a position from time to time to read their criticism of attempts by public servants to
English examinations.

Indeed, the most thorough analysis of such attempts ever seen by me was written by
gentlemen, an analysis of such attempts as misspelt English words, faulty construction
and absence of ideas, resulting from non-existent reading habits.

PEDAGOGY

I read what Laguille said about such matters so long ago that | have for
name. He had said that all that there was to say about synthesis and analysis in
utterances of mankind and how language developed.

Jagger had attempted to show how Latin Grammar evolved fro
largely by the reduction in inflexions and how Western Gramma

Messrs. Carrington and Borely were more specific in the dey
the impression, an impression that they probably did not set oy
Africa, with concomitant importations, determined th of
of the speech of Amerindians, Indians, Chinese
minimal in the evolution of Trinidadians and To
arrest “natural” trends.

| washappy to see that many of the Radio-ser
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o apprec iated that pure scholarship in linguistics has aims and objectives fa

1 oogy. One does not become d VoS TaRg
al pedagogy- € a pedagogue merely b e
ces in Education. y obm”i“lﬁ D

\l“il mdas
ccotland, 1Of example, one used to secure a University Degree as a ca 1
1 O 2 M . U 4
[ raining College to be trained for two or three years, during which period ooy
enterine = . reaching at all levels, from Infants upwards. e i
g »NCES
ACID 1 EST

afford to adopt an attitude of academic detachment while the ped:
the infant with the same degree of solicitu(ije__ﬁgﬁf -
cts the seed for sowing, watches over it from

The linguist ¢an

If with results, and tends

< himse
 the nursery bed. carefully sele
pares H me
Froebel and Montesorri could not have cared less about abstruse linguistic theo
varied backgrounds and to teach them. s

1S to communicate with tots of

747

wavs and meal

e psychological value of imitatiqn; SO

w and took advantage of, th |
the children

hey kne

wert T;L;.r.;e.rm-d, “got through’' to them without garbling the language
- and improved their mental stock. ,
Aty

never even tried to teach infants.

Y - -

s manifest that the two gentlemen have
Jcid test is actual teaching.

i1

as guides but the

In this age of sophisticated audio-visual aids, one ought not be allowed to re

inguists in a pedagogical setting. (89)
many of our children have learn

ot to understand standard En
th American accent. (90)

It may surprise these two gentlemen how
lowing Sesame Street; children who are said n
teachers manage to follow and learn from a Nor

85, We di : T »
% We dispute this proposition. Froebel and Montessori were operating in monolingual
communication did not necessitate the use of other languages. o

4. We are not sure what audio-visual aids has to do with linguistic heresy. #

90, Roes . or
-::um_e Street has a number of very important differences from a cdassroom. Among
) The child may pay attention only when he feels to do so;
.y |

(2 d
) No one on the screen tells him that his imitation of rhymes, jingles or other ma

3
(3) I:Ot ’:me checks to see whether or not he has learnt the day’s lesson. Thi
at the child is relaxed, not threatened and can function at his own pace an
(4)  The school situation is not identical to the TV viewing situation. o

(5)  The
persons appearing on Sesame Street are - A
nati : native speakers of A
ive speakers of the English they attempt to teach. The difference
(8)  Much of chi e
ildren’s success in learning fro ot iz TE
one or other personality on the progr:gmm,_m Sesaing smetin,; '

( _:;.mned by Easy Scanner
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little children learned to distinguish colours with th : ;
e aid of aal
assistance of a tuneful ditty, velvet B

\l-\lu\c.n.
|
I's gift) and the

wcome balls are red and some are blue,
A yellow one | show 10 you;
Orange and purple too are seen. i
pretty ball of green''.
' chink this qualified as English and children who knew it years ago still know it as they als -
 wrwinkle, twinkle little star! IS0
How | wonder what you are!
Up above the world so high
Like a diamond in the sky.

.
and here s d

. =, i
Children used to say this before they could read it and no teacher would dream of

, proper model to imitate. Teachers agreed with Wordsworth’s dictum: "The'(:hm

Jins to see that earlier impressions of formal education were good impr

of “freedom of expression’’, encourage or tolerate or condone:

and to0K P

n the name

4 ready to go now; Yo en self do nutten yet.
She gone home a ready.
Dah is de car way come Out.
4 Boy, | en like dem ting, right?
If you is having da kine a wedder we en going no way. gl

FLAWLESS
:

Teachers could not see any logic in expecting children to practise saying: “sic
lay we go, troway, ben-dong, dah man, a fellah, de naybah,a nedda ting,” and
down, stand up, let go, let us go, throw away, bend down, that man, a fellow, the n

thing. They knew the function of the synapse in habit formation.

“Me no know” is excusable in an illiterate, but unpardonable in an educated
s equally unforgivable. Sloppiness and carelessness do not create either dialect or a

| St"veral years ago | crossed the Atlantic on a converted troop ship. Amoi_iﬁ’
was a girl of five or six who was making the trip with her parents.

- The child was born in Trinidad and had attended Nursery School with numbe
children, But that little girl became the darling of other passengers. She was unink
;h.:”“ing English within the limitations of her vocabulary which was surprisingly
2 d or exuberant or bolsterous, as the brats one meets nowadays at our Airport; and

¢ long and tiring trip did either parent find it necessary to raise a voice at her. |

g‘:—- —_
% We have already made the point that what is referred to here as sloppy speech and careless

sarily coincide with vernacular speech. (See note 68 and pages 43-49).

i s

s
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being Pampered by passengers and crew, she was quietly sitting i the de.ck with O':fj :‘Wfﬁ
Pair of scissors. She could not read the magazines, but was cutting out pictures which she -
in her “*scrapbook . - .
o ”n - o e

She was as Trinidadian as the rest of us, but creole was not “natural” to her, be_cause-?rqg barent

did not think that they would go as far back as the 15th century for a pattern. T
_ ; : . Gls(03 e

Incidentally those were the days when pupils of CertaifN s PICHES Sf:h°°'5( ’ ).. p
English as a matter of course. The explanation for the disciplined efforts of_‘that lltt!e ejrfl
haps in the fact that her mother was an Infant Methods teacher and the father a soft-spo el

in Agriculture. A

%,_n" i g
MODELS Eie

Both parents by their own speech provided the child as educated parents are expected

4 useful model to follow, and successfully insulated from her the stentorian raucousne
many of us seem to prefer.

. 1
The scholars have said that 90 percent of our people speak in what they still insist on

vernacular” a mode of speech which a young training college graduate, “fresh from the m
VANNACULAR (sic), and | assume that they can back this up with statistics.

Fifty years ago the percentage of illiteracy was probably 90 per cent, and eve
occasion ‘spoke well’, even though they got trapped by complicated syntax. People
had their own unpolished way of expressing their dry humour. | recall travelling
of them on our way to his ajoupa. As we trudged along up hill, the remains of a b
and immediately an owl began its peculiar hooting rhythm. Jobee, as | knew my co
relationship between the dead bird and the hooting and interpreted with a growl:

me drop my bod” (I learnt later that Jobee, despite his woodcraft and bush-lo
nor write). '

NORTH AMERICA

It is surprising how many of our so-called literates speak or grc
glorified vernacular, A Prisons Officer stum bles in a pot-hole and
is dis’ ”’, Two small boys, apparently brothers, about seven and nij
and younger repeatedly accusi ng the older of tal'kfi'nlg;;-s\*.i;t:_;”; e

FLI

fme;s which have influenced our

worthy of mention, -
k. "o




4 ,

4 we account for the nasal delivery of our Crooners, male and

jow . ctage or screen?

WS

o the second factor is a tiny one, especally as we tf.hd-"td_'c""

T American life and make them our own, '(94)
§ Nort

4 AMERICAN STYLE BY C. O, Stroud (continuing from yesterday) :

NORT

- 1.4 Guardian — 24th June, 1976

.2om, North American style, has influenced our parent-child relatior
-+ our tendency to scream obscenities at one another, our general disr
. th which we accept cults and fads from the North (the hippie look,
.o boots, the high-heel look for men, the bearded faces with or witho
-~ e which we rationalise as Arising From Racial Oppression, the noisy
= ... Muslims and the ever increasing multitude of evangelists) and the socio
wrsed by a distrubing tendency to violence, especially on Un‘i%ﬂ&iwff_.
~.on of lives and property, brazen daytime robberies of banks and busine:
-es for the purpose of “collecting” stereos, the use of iron-bolts, switchbla
wuc207 zuns, woollen headgear convertible to masks, arson for “kicks",
227 walk tough, look tough, be tough. “Ah does do dat when | en got nutti

And the facility with which we mop up uptight, freeze, bread, chft;k, [
@ way! You tink it easy, right? you tink it soft, right? male chauvinistic
s inemside by side with mamaguy, lime, bobbol, bobolee, boof, booboo

Allof which suggests that the influence from the North is of greater
“ WEsay and how we say it than the slave trade.

But ! cannot question the scholarship of modern scholars. It is over.
buried it certain fathoms in the earth and deeper than did ever plummet s

staff

oo ke ¥

A 800d deal of what was written sent me back to 1925 and

rinis : : | - | .‘._
Not M trying 1o teach Latin to students like me from the Elementar
Creole, as a base, :
| »
;""H-_
4 -
We :Z';'fh‘he writer's displeasure at indiscriminate adoption of N
Ough that this is not a phenomenon which language arts

d
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e —

Because of the sev u i lementary Teg
imitati family background, the E
evere limitations of our gl gl .T. ;
us a fair !sarl rats m;sl of us knew by heart “Pitt’s reply to Walpole.” and the highlig
start, :
speech at the Impeachment of Warren Hastings.

WATCHWORDS

" L ol
In verse we could recite “Regulus Before the Roman Senate”, the Story of Ho

to the Romans”, “Anthony to the Romans”, and were well equipped with the Rules
Davidson and Alcock’s Grammar.

;. 3y b

And as for poetic prose we had read aloud certain reading les&:.ons so often _that vﬁe ol

memory : “and we shouted and laughed from morning 'till night, not fearing at all
E o ! : 5

sive talk would interrupt the grand, majestic symphonies of ocean.

And by way of contrast: “At night, sometimes, when our play was done, we w

murmuring of the waters, and we listened to the great voice which seemed to tell o
sea.'l

For all but the very few who won “exhibitions” or “Bursaries,” the elemen
final outpost of formal education, and the teachers, despite the meagre salary in
that we were well prepared, even in the cheek by jowl conditions, to meet the chal

“Dedication™ and “‘service’ were their watchwords, and they did not crea
which things got out of hand and then shed crocodile tears concerning the lack

in the face of the massive expenditure on teachers’ salaries, solid school structur;
ment, and extended curricula.



W LANGUAGE ARTS SYLLABUS:SOME LESSONS FOR THE FU

JONS TO THE NE
- Research Fellow, School of Education

+fF ALY 5 D. (;,,”'ngwn.

' 975, the Ministry of Education and Culture published a new syllabus for prima
¢ the document which has proven to be the most controversial is without do?srbt th
" reaching of ‘he Language Arts. Indeed, it is the only section of the document w

from previous positions and practice on the teaching of any subject. The 'Pfévio

: erom 1946. The thinking which lay at its base viewed the speech of Trinidadian and T
on as a form of English which was made imperfect by all-pervasive and persistent error
_ olvenly speech habit. It also stated as one of its aims the development in the learner:
- :on for the fine literature of the English language. By contrast, the 1975 syllabus asserts
¢ the vernacular spoken by children in these islands as a grammatically structured systemat
_+ which is not an inferior form of English. It also proposed a shift of emphasis to oral
to respect the validity of the child’s speech and ur

_n competence. It invites the teacher
to the notion of correctness in speech behaviour.

aly

> his attitude

2VISC
'+ is commonplace for the opinions of theoreticians to be ahead of those of practitioner:

Jtter to be out of phase with controlling authorities in education. It is not so usual thou
iows of a controlling authority to be in line with those of the theoreticiansand for both to be me
f the practitioners. In the case of the Language Arts syllabus, this is precisely the pos

ews of those linguists who study cr

sropositions are consistent with the most advanced vi
bilingual and multilingual societies. But neither the teachers

suages and language teaching in
-ommunities which they serve aré ready to cope with such seemingly revolutionary appﬁth

short period after the publication of the syllabus, the daily newspa
more than a dozen letters (some from prominent citizens) condemning the language arts sect

syllabus. Many of these letters reasserted that the vernacular was badly spoken English rs
Jarm that the vernacular would be taught in schools and used to the detriment of English.

o the learners. The confusion over the true intent, actual propositions and suggested p ¢
syllabus, although clearly related to faulty reading of the document, was not confine
public. Examiners visiting student teachers on practice teaching were able to observe
but hopelessly misdirected attempts by teachers to implement what they thought
ments of the syllabus. There has also been repeated evidence of conflict between som

d by which language should be taught.

Within a very

younger teachers on the metho

this matter as a debate in which the “old syll
me each other. Far more important is th
n of the syllabus are proof that it was
Jlum development. Neither the teact
pt the syllabus. The ideas which a
le within the community. Y
re projected to undertake 2
ths, a radio broadcast b

It is of little practical value to treat
the “new syllabus” camp will seek to overco
the events that have followed the publicatio
accordance with an acceptable approach to curricu
the public have been adequately prepared to acce
bodies are new to all but a very small number of peop
Lenm:i[ mad:e during the years over whjch the changes we
BFOade sut.Jlect O,f lang.uage 'i‘n this soc:ef.y. Over several mon
ductioc:s:;ng .Uml entitled “Our Creole attracted the attf:n
e this programme was not t ot colk

. It resulted almost exclusively from the initiative sho

ks
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rticipants as a support for the syllabus. Were 11
Not enyj by either the producer or the pa N
Case, it wucfs;’d !:av; been very differently organised. The Ministry Tf f:':z:t::ll:i':‘o iy
orientation 1o the new philosophy of the syllabus fordschool superviso all the prep
tion that either the teaching force or the public received.

Education is too public a matter to be treated in this fashion. Language itself is too nsit
area for such uncareful approaches to policy modification. Future developments in curr lum m
Preceded by adequate preparation of the public by concerted efforts to popularise ir
changes. A second lesson that arises is that the teaching force must be intimately involved
of the development of new syllabus and curriculum. This is necessary as a guarantee bot

and commitment. The classroom teacher must be personally involved in the evolutionary
Produces change in education.

It is noticeable when one reads the new syllabus, that it is unaccompanied b.y any sck
Would spread its introduction over any period of time to allow adjustment to its new

Thisis an error. It is not implied that one should set different deadlines by which teachers
classes should have changed their attitudes, Attitudinal change does not result from dir
theless, the absence of a phasing-in schedule does strike the reader as a deficiency. It wo
the above that future curriculum changes should have a planned schedule of introduct
dislocation of the school-system because of extensive change at all its levels,







