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SECTION 1
PREFACE

The Ministers of Education in the Caribbean Community, (CARICOM), have mandated the
establishment of the Caribbean Community Council for Teaching and Teacher Education, the
CCCTTE, and the establishment of national councils in member states, for which the CCCTTE will
serve as the regional umbrella body. The Caribbean Community Task Force for Teacher
Education (hereafter referred to as the Task Force), which was set up to effect this mandate has
been working to achieve these goals. This document presents the final draft standards
framework that has been developed for the region. It is the outcome of several revisions that
have resulted from widespread consultations among key stakeholders across the region.

Professional standards provide a point of reference for maintaining quality in educational
practice. They enable a more timely response to the shifting paradigms in education in the
global, regional and national contexts. Education systems that are more accountable and
service oriented produce and foster a citizenry that is knowledgeable, productive, just,
respectful, and above all, one that lives in harmony. The premise therefore is that the quality of
the education professionals contributes in large measure to quality outcomes in education. In
acknowledging the need for a new profile for educational professionals, many countries have
changed their programmes for preparing teachers as well as their selection procedures, and
have introduced new ways of ensuring competence on the job. Teacher licensing gained
popularity in the last two decades as a strategy for maintaining acceptable standards of
performance.

Standards will serve to rationalize and harmonize practices in teaching and teacher education
across member states. Standardizing the teaching profession will facilitate the free movement
of teachers and other education personnel under the terms of the Caribbean Single Market and
Economy (CSME). The standards outlined in this framework document define the common core
of competencies which teachers across the Caribbean Community are expected to manifest.
This should guide the CSME process initiatives that relate to the free movement of teachers. In
addition, the standards will provide a common frame of reference for the assessment of the
teaching qualifications of persons coming from education systems outside the region.

The proposed standards outline the general competencies for effective teaching and the general
features of programmes and institutions that will produce teachers of acceptable quality. They
represent the beginning of the task of standardizing the teaching profession in the region. It is
expected that the national teaching councils will use this standards framework to develop
national standards, and extend the process to develop teaching performance standards for
teaching the various subjects on the curriculum. It is also expected that the teacher education
institutions will continue the work to define the academic standards for preparing teachers for
the different levels in the system and in the content areas.

[4]



ACRONYMS

CCCTTE Caribbean Community Council for Teaching and Teacher Education
CKLN Caribbean Knowledge and Learning Network

COHSOD Council of Human and Social Development

coL Commonwealth of Learning

ILO International Labour Organization

ITEN Inter-American Teacher Educator Network

NCTTE National Council for Teaching and Teacher Education

NTC National Teaching Council

OAS Organization of American States

OECD Organization for Economic Cooperation and Development

Integrated sources of evidence for teacher evaluations:

° Standards-based evidence of teaching practice competence

° Evidence of teachers’ contributions to the work of colleagues and the
school

° Evidence of teachers contributions to student learning.

Darling-Hammond, L. (2012). Creating a comprehensive system for evaluating
and supporting effective teaching. Stanford, CA. Stanford Center for Opportunity Policy in
Education.




Scope and Purpose

The Regional Standards of Practice for the Teaching Profession provides the framework for
developing, monitoring and maintaining performance standards for teachers and other
education personnel. The standards outlined in this document will eventually form part of a
wider framework of education standards for the region. While it is envisaged that standards
will be established for all persons who work with students and teachers, this document focuses
specifically on standards for classroom teachers, and the programmes that prepare them for
certification.

The document outlines the competencies that are deemed to be minimally essential for
teachers to manifest at critical stages in their teaching career. These competencies are the
professional knowledge and understandings, the professional skills, and the professional
attitudes and dispositions that research has shown to be essential for effective teaching. The
professional standards are presented in hierarchical progression for four (4) career stages and
define the expectations for performance at each stage:
1. Entry level teaching: the teacher on first appointment has successfully completed an
initial programme of preparation for teaching but is considered to be inexperienced.
The teacher at this level works with a mentor/supervisor/coach in an induction
programme.
2. Regular classroom teaching: the teacher has successfully completed the internship
period and is able to function without sustained supervision.
3. Advanced classroom teaching: the experienced teacher can consistently demonstrate
expertise in particular competencies.
4. Master/expert teaching, when the experienced teacher can function as instructional
leader, coach or mentor.

As the basis for teacher performance appraisals the standards provide the framework for career
development. Progression from one career stage to the next will require that the teacher
demonstrates the relevant performance standards. They provide the teacher with a means for
identifying professional development needs, and thereby facilitate the development of
expertise and strengthening of competencies for advancement in the classroom, for
transitioning into other areas within the profession.

The academic standards provide the framework which institutions that prepare teachers can
use to guide programme development and gauge the quality of their programmes.

[6]



SECTION 2

Background Summary

At the Third Meeting of Ministers of Education in the Americas in April 2003, it was agreed that
Teacher education would be a focus area and would concentrate on initial formation,
recruitment and selection policy, ongoing professional development and evaluation systems for
teacher performance. This was the genesis of The Organization of American States Teacher
Education Hemispheric Project, which was further developed by the Ministers of Education from
Trinidad and Tobago, Mexico, El Salvador and Bolivia. In order to make the project concept more
appropriate for the countries of the Caribbean, technical officers from each of the Caribbean
countries and from the CARICOM Secretariat met in Miami and modified the original concept.
The consensus of the group was that the focus for the Caribbean region would be on
harmonizing policy and addressing quality in Teacher Education.

The vision for the Teaching Profession in the Caribbean

The vision for the teaching profession in the Caribbean is outlined in detail in the document “A
Harmonized Policy Framework for Teacher Education in the Caribbean sub-region”.! This
document presents one of the outcome goals of the Caribbean sub-region’s participation in the
Hemispheric Teacher Education Project. The Project was titled, “Responses to the Challenge of
Improving the Quality of Recruitment and Selection, Initial Formation, Professional
Development and Evaluation of Teachers in The Countries of The Hemisphere”. Execution of the
project began in January 2004 with the first project year extending from January 2004 to July
2005. The project came to a close in April 2009 with all objectives achieved.

As teacher educators and Ministry of Education officers from across the region met in project
workshops, their discussions led them to recognize the need for a professional Association for
teacher educators and persons interested in teacher education as a specialist area of
educational practice. This was the impetus for the presentation to the COHSOD of a letter of
intent to form a body of professionals that would advocate for quality teacher education. That
letter was presented to a Retreat of Ministers in Guyana in 2005. At that time it was agreed that
a document would be developed and presented at the October 2006 COHSOD XV. The COHSOD
accepted the proposal and established an Advisory Committee headed by Dr. Morella Joseph of
CARICOM to work towards the establishment of a Task Force for Teacher Education which would
be responsible for establishing the professional body which was now named the Caribbean
Community Council for Teaching and Teacher Education (CCCTTE). .

A regional workshop to assist the Ministries of Education with establishing national councils

1 0AS, 2005
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was held in St. Lucia in June, 2010. Participants were officers of the region’s Ministries of
Education, Teachers union representatives and representatives of other stakeholder groups.

The COHSOD XX, October 18 to 20, 2010, endorsed the work programme of the CARICOM Task
Force on Teaching and Teacher Education. It commended the Task Force on the progress made
in developing the Regional Guidelines to establish National Teaching Councils, the Professional
and Academic Teaching Standards, and the convening of National and Regional Consultations.
The COHSOD also urged Member States to:
e convene and encourage wide participation in National Consultations on the Draft
Regional Guidelines to establish National Teaching Councils;
e implement the decision of COHSOD XV to establish National Teaching Councils; and
e convene and encourage wide participation in National Consultations on the Draft
Professional and Academic Teaching Standards when available.

The technical sub-committee of the Task Force which was responsible for drafting the
professional teaching and academic standards, concluded work on the standards in December
2010 in preparation for regional consultations.

Two other significant outcomes of the hemispheric project should be noted.

e The Inter-American Teacher Educators Network (ITEN) was launched in September, 2006,
at the seminar “New Approaches to Policies and Practice”. One hundred and twenty-five
participants from twenty-three countries attended this seminar. The focus was on teacher
educators and on strengthening a network of individuals and institutions involved in
teacher education. The seminar also sought to support participants’ development of
national and regional action plans for teacher professionalization. The Ministry of
Education of Trinidad and Tobago and the Department of Education and Culture of the
OAS co-hosted this signal event.

e The project “Teacher education for 21* century teachers: A focus on collaboration and
technology to enhance the quality of education in the Americas.” was launched at the
culminating meeting of the hemispheric project, held in Trinidad in October 2008. The
meeting took the form of a seminar in which ninety-three participants from thirty-three
countries of the Americas, dedicated to the improvement of education in the hemisphere,
participated.

The Task Force continues to encourage countries either to establish National Councils for
Teaching and Teacher Education (NCTTE) or to examine their present institutions to determine
how they could be upgraded to carry out the work of the National Council, while working
towards the establishment of the Caribbean Community Council for Teaching and Teacher
Education.

[8]



Teacher Qualifications in the Region
In the attempt to advance its mandate to establish the CCCTTE, the Task Force, in 2008,
commissioned a comprehensive survey of teacher education, with funding assistance from the

Caribbean Knowledge and Learning Network, CKLN. The survey documented the practices,

policies and approaches that are currently in use in the region, and the challenges faced by the

region’s teacher education institutions.

The results of the survey presented a picture of widespread diversity and differences in policy,

practices and approaches. Among the findings®:

1. Programmes of initial professional education are provided in a variety of institutions

categorized as follows:

Teachers colleges

Multi-disciplinary colleges

‘Specialist’ colleges offering teacher preparation
Community colleges/junior colleges

University colleges

Universities

2. Teacher education institutions offer a variety of programmes of initial preparation at

different qualification levels.

Certificate in Teaching

Diploma in teaching

Associate degree

B. Ed. Degree

Post Graduate Diploma in Education

3. Entry requirements for programmes of initial professional preparation vary across

institutions.

4. Programmes of initial professional preparation are delivered in different modalities:

Face to face

Blended (face to face and online)

Online

Face to face and distance with printed material.
Full time

Part time

5. There is variation in the curriculum content of programmes.

6. The period of student teaching varies across institutions.

7. The duration of programmes varies:

Certificate in Teaching - 2 years
Diploma in teaching - 2

e Associate degree — 2 or 3 years

? Source: Evans, H. Teacher Education in CARICOM States. Survey Report. 2009.
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e B. Ed. Degree — 3 or 4 years
e Post Graduate Diploma in Education — 1 or 2 years.

The results of the survey indicate that there is widespread diversity with respect to several
aspects of the preparation of teachers. These differences present particular challenges in terms
of quality and equivalencies of qualifications, and underscore the need for established standards
of teaching performance, and for standardizing the various programmes that prepare teachers
across the region. A quality framework, such as is presented in this document, is an essential
component for establishing standards for the teaching profession.

International Trends

The Education For All (EFA) and the Millennium Development Goals are global initiatives that
acknowledge the role of education in poverty alleviation and enhancement of the quality of life.
Universal access to nursery (early childhood), primary, and secondary education is a central aim
of these initiatives. Ensuring equity in the provision of, access to, and benefits of education,
requires that teachers and school administrators are appropriately prepared for classroom and
school realities; that there is ongoing support and provision for their professional growth and
development; and that there is adequate monitoring and evaluation oversight of standards.

e The loss of qualified teachers because of migration or the active recruitment
strategies of overseas agencies has heightened the need for mechanisms to
address the problems of teacher retention and teacher quality. The
Commonwealth Teacher Recruitment protocol was developed to “balance the
rights of teachers to migrate internationally against the need to protect the

integrity of national education systems”?

At the regional level, The La Romaine
Action Plan, developed at the Commonwealth-ILO-Caribbean Teachers Policy

Forum in April, 2006, lists a nine item action agenda, which includes the following:

= Promote high standards for teacher education and teacher
performance by:

i. establishing regional and national teaching councils to monitor,
direct and advise on the development and maintenance of
standards for teaching and teacher education”

ii. ensuring that teachers and teacher representatives participate
in the process that culminates with the acceptance of the
standards.”

= Work towards the improvement of the teaching profession so as to
achieve world class status for Caribbean teachers, in both public and

Commonwealth Teacher Recruitment Protocol, September 2004.
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private schools, guided by international standards with the following as
priority:

a. Develop teachers including principals/administrators as
leaders in the transformation of schools and communities and
use the school as the training ground to effect these changes,
develop communities of learning and school community
relationships

b. Develop teacher education curriculum that emphasizes the
core values and ethics of the profession

c. Create a Caribbean Code of Professional Ethics/Conduct and
registry of teachers

d. Encourage all teachers to seek to achieve the highest possible
standards in all their professional work

e. Establish more diverse career pathways for teachers”

e Member states of the Caribbean Community are signatories to The Regional Framework
for Action, which was the outcome of the Education for All in the Americas meeting,
2000. By this they are committed to honoring their pledge do the following:

a. Offer teachers high quality academic training that is linked to

research and the ability to produce innovations and that prepare
them for carrying out their duties in diverse social, economic,
cultural and technological contexts;

b. Establish career policies for teachers;

C. Implement systems for assessing teacher performance and for
measuring the quality and levels of achievement in the profession,
following basic standards agreed upon by teachers’ unions and
other organizations; (Education for All in the Americas: Regional
Framework of Action pg. 16/17)

Teaching Councils

Professional Teaching Councils (Teaching Councils) are self-regulating bodies the majority of whose members
are education professionals and teachers. The main function of the teaching council is to regulate the teaching
profession by means of professional registration and licensing of teachers, control of standards, and the
enforcement of a code of professional conduct. Registration and licensing are fee-based in most cases, making
those Councils either totally or partially self-financing. Teaching Councils are relatively new institutions within
education systems, and exist mainly in the developed countries of the Commonwealth.

For purposes of comparison, Table 3 presents a description of the mandated functions of teaching councils in
England, Ireland and Nigeria. Despite the differences in detail, the common threads inherent in these functions

[11]



are support for, monitoring, and promotion of the quality of teaching and advancement of the
status of the profession. In carrying out these functions, the Teaching Council serves as the
professional voice for teaching.

TABLE 1: FUNCTIONS OF TEACHING COUNCILS IN SELECTED COUNTRIES

COUNTRY FUNCTIONS OF TEACHING COUNCIL

England e Maintain a register of qualified teachers
e  Promote and support the self-regulation of the teaching profession
e Advise the government and other agencies on key issues affecting the quality of
teaching and learning.

Ireland e Regulate the teaching profession and the professional conduct of
teachers

e Establish and promote the maintenance and improvement of standards
of
- programmes of teacher education and training
- teaching, knowledge, skill and competence of teachers
- professional conduct of teachers
e Promote the continuing education and training and professional
development of teachers.

Nigeria e Management Registration and licensing of qualified teachers.

e Accreditation, monitoring and supervision of the courses and
programmes of teacher training institutions

e Organization of Internship programmes for new teachers

e Conduct of professional examinations and interviews to determine
teachers suitable for registration.

e Mandatory Continuing Professional Education (MCPE)

e Publication of a register of qualified and licensed teachers

e Enforcement of ethical conduct among teachers and the prosecution of
delinquent teachers

e Prosecution in the law court of unqualified persons performing the job
of teachers

e |Initiation of public policies and practices that will reposition the
teaching profession in Nigeria as first among equals.

[12]




The functions of the proposed National Teaching Councils pertain to the professional aspects of

the teaching profession. These bodies are meant to work within the existing governance

framework to complement and deepen the quality management process, and to address the

need for a more concentrated focus on the technical /professional parameters the teacher’s

work. Table 2 below illustrates how the NTC can be operationally integrated into the education

system.

TABLE 2: MATRIX OF FUNCTIONS FOR TEACHING SERVICE

AGENCIES
AGENCY
Teaching Service Ministry of National Council for Teaching
Commission (TSC) | Education (HRD) | and Teacher Education (NCTTE)
Oversight Administrative Professional Authority
AREAS OF Authority Authority
FUNCTION
Appoints Places and Selects using established criteria

Recruitment and

confirms in post

and procedures. Interviews and

selection Recommends to TSC
Approves promotion | Confirms Selects based on performance
. romotion appraisal
P p
romotion Recommends to TSC
Effects transfers
Transfers
Dismisses/terminate | Administrative Conducts Performance appraisal
- I S Processing Recommends dismissal/termination
Dismissal/termination
to TSC
Takes recommended | Administrative Investigates / disciplinary hearings
Discipline/enforce disciplinary action Processing against thc? code of conduct
standards of conduct Revokes licences
Recommends action to TSC
Administrative Maintains the register of
processing professionals

Quality Assurance
Management

Manages certification and licensing
Manages induction programme
Manages school-based performance
Management programme

Manages the teacher appraisal
process

Monitors pre-service programmes

[13]




Quality assurance for the teaching profession

The issue of quality in education and teaching has been a perennial front-burner item for most
countries. Through the Millennium Development Goals (MDG’S) and the Education For All
initiatives developing countries in particular have been seeking to enhance quality in their
education systems as the means to poverty alleviation and an improved quality of life for their
people. There is also increasing research evidence that the quality of teaching, and by extension
the quality of the teacher, is directly linked to the quality of learning by their students and the
achievement of quality outcomes for education.*?

The issue of quality is also at the centre of initiatives aimed at upgrading the status of teaching
to bring it in line with other established professions. Self-regulation and autonomy are critical
operating factors for the professions. These characteristics define the principal mechanisms by
which quality is assured. How then can we assure teaching quality? What are the determinants
of teaching quality? How can an understanding of these be utilized to direct the efforts to
enhance the status of teaching?

Figure 1 illustrates the determinants of teaching quality. It identifies three major categories of
factors and their inter-relationships. Context factors relate to the quality of the institutions that
provide initial and continuing professional education for teachers. Related to this is the quality
of the teacher educators who are the significant agents in the delivery of the programmes, as
well as the facilities and support infrastructure that complement the programmes. Process
factors relate to the actual curricula and programmes of the institutions and their underlying
philosophies. These provide experiential grounding in the theory and practice of teaching.
Whether skills-based training or competency-based education approaches, the outcomes
determine the quality of the graduates they certify. Governance factors relate to the overall
management and control of context and process quality through policies and practices such as
recruitment criteria, licensing, performance standards and appraisals that assure and maintain
quality through monitoring and evaluation mechanisms.

“The licensing, testing, and evaluation of teachers must be
grounded in new understandings about student learning and
effective teaching, and they need to be connected to other
professional standards for teaching.”

Darling-Hammond Linda and Milbrey W. McLaughlin. Policies that
support professional development in an era of reform. Phi Delta
Kappan April 1995

* OECD (2013) Teachers for the 21 Century: Using Evaluation to Improve Teaching, OECD Publishing.
> Darling-Hammond, L.(2000) Teacher Quality and Student Achievement: A Review of State Policy Evidence.
Education Policy Analysis Archives, Vol. 8 NO. 1.
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Teacher professional development and quality assurance

In the new vision for teacher education in the region teacher development is understood to be
an ongoing process of professional learning in which teachers are engaged “from the womb to
the tomb” of their professional lives, i.e. from selection as a prospective teacher, through
recruitment into service until retirement. The process begins with the programme of initial
formation in a (pre-service) teacher preparation programme. Upon recruitment into
professional practice, the development of the teacher continues through an internship period in
an induction/ mentoring programme. It is sustained throughout the teacher’s career until
retirement (in-service), by on-going professional development activities in a school-based
performance management system. Quality is assured through the system of teaching
performance management, teacher appraisal and licensing. Quality improvement initiatives
should differentiate between teacher quality and teaching quality. Teacher quality infers the
competencies the teacher embodies, while teaching quality is more comprehensive and
includes the context factors i.e. resources, curriculum, organizational and physical conditions,
etc, within which the teacher operates.

Figure 2, page 17, describes the teacher development process and how the quality assurance
mechanisms, i.e. licensing, induction, and standards-driven performance appraisals are aligned
with it.

Teacher quality might be thought of as the bundle of personal traits, skills, and
understandings an individual brings to teaching, including dispositions to behave in certain
ways. Teaching quality refers to strong instruction that enables a wide range of students
to learn. Teaching quality is in part a function of teacher quality—teachers’ knowledge,
skills, and dispositions—but it is also strongly influenced by the context of instruction: the
curriculum and assessment system; the “fit” between teachers’ qualifications and what
they are asked to teach; and teaching conditions, such as time, class size, facilities, and
materials. If teaching is to be effective, policymakers must address the teaching and
learning environment as well as the capacity of individual teachers.

Darling-Hammond, L. (2012). Creating a comprehensive system for evaluating
and supporting effective teaching. Stanford, CA. Stanford Center for Opportunity Policy in
Education.

[16]
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SECTION 3

STANDARDS FOR THE TEACHING PROFESSION

In pursuit of the vision outlined for the teaching profession in the Caribbean, and in keeping
with international trends and good practice for assuring quality teaching, a framework for
regional standards of practice for teaching and teacher education, is proposed.

The established professions have in common certain requirements that provide a level of
comfort for their clients and assurance of a minimum standard of quality service. Professions
such as law, medicine, engineering, architecture, accountancy and the like, place emphasis on
the practitioner as the locus of quality control. These professions are self-regulatory and claim a
high level of autonomy. They take collective responsibility for quality service and discharge this
responsibility through a set of regulatory measures and requirements that provide quality
control.  Prospective practitioners are required to successfully complete an extended
programme of preparation which qualifies them to be certified as practitioners. New entrants
to the profession are required to undergo a period of internship or supervised practice for a
specified period before becoming eligible for full professional status. A License to practice the
profession is granted on achievement of full professional status which in some cases usually
includes a qualifying examination. In the case of Medicine, a provisional license to practice is
granted to interns. Licensing is context specific.

Administrative jurisdictions have their own licensing requirements, and a license is not
automatically transferred from one jurisdiction to the next, except where there are common
standardized programmes and procedures with respect to initial training and quality assurance
mechanisms. In the case of the member states of the Caribbean Community, the harmonized
policy that embraces the new vision for the profession, and this framework of performance
standards, when fully implemented across the region will remove the necessity for re-licensing
of teachers who re-locate within the region.

Teaching differs from other professions in that it is a public sector occupation. Education is by
and large a state enterprise with public schools being in the majority in most countries of the
region. The state is therefore the major employer of teachers. Even where there is private sector
involvement in education, the curriculum is usually mandated by the state. Teachers therefore
have traditionally been considered as one category of public servants, subject to similar rules
and regulations, which have minimal focus on the professional aspect.

The principal requirement in the effort to bring teaching more in line with the established
professions is a more deliberate focus on the quality of teachers and the quality of their
teaching. This can be achieved principally through the establishment of mechanisms for quality
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assurance with respect to the delivery of service. As the profession that services formal
education, there needs to be more than passing assurance that persons who are functioning as
teachers are fit for purpose, i.e. they have been thoroughly prepared and certified to teach, and
they maintain performance standards. This assurance can be ascertained through the
introduction of a set of measures that will enable the regulation and management of quality
within a framework of professional teaching standards. These quality control measures include
the following:

1. Programmes for attracting the best prospective candidates for the profession

2 An extended period of preparation in an accredited programme

3. Established entry level professional standards for teachers

4 Certification and Licensing of teachers in accordance with established professional
standards

5. Registration of certified and/or licensed teaching professionals

6. A period of supervised internship for new recruits via an induction/mentoring
programme

7. A management system for teachers’ continuing professional development

8. A system for teacher evaluation

9. A code of ethics /core values

10. A qualifications framework for the teaching profession

Induction and Internship

Entry level teachers i.e. teachers who are on their first appointment, are considered to be
interns, i.e. on-the-job trainees Their professional development should be facilitated by
providing them with the opportunity for full and active participation in an induction
programme. In order that the induction programme achieves its intended results it is highly
recommended that consideration be given to reducing the workload of interns and their
mentors if practicing teachers are utilized in this latter role. The induction programme should
be designed to engage the intern teacher in a variety of professional learning experiences that
may include formal lectures, seminars and workshops, observation of teaching by experienced
teachers, and supervised teaching practice. These experiences should target the development
of a range of teaching knowledge and skills enabled by exposure to a variety of student and
classroom situations. Ideally, internship should provide the entry level teacher with opportunity
to hone their classroom skills, and to acquire those context-related skills that the formal
preparation programme could not adequately promote.

The duration of the induction programme can vary on average from one to three years. During
this time the intern should be under the supervision of a mentor teacher. Interns who do not
meet performance standards at the end of the induction period should be granted an extended
stay of one additional year in the induction programme. If still unsuccessful in meeting
performance standards, the intern should be counselled out of classroom teaching.

[19]



Continuing Professional Development

The teacher development process begins with the programme of initial formation in a (pre-
service) teacher preparation programme. It is sustained throughout the teacher’s career until
retirement (in-service), by on-going (continuing) professional development activities. Whether
as prospects in a pre-service programme or as practitioners in service, teachers need
continuous support, guidance, opportunity, and room to grow and mature professionally.

Teacher development beyond initial preparation and induction should focus on facilitating
teachers’ pedagogical content learning. This requires a structured professional development
support system. While ultimate responsibility for professional development rests with the
practitioner, the process should be facilitated by organizational arrangements and policy.
Opportunities for enhancing professional competence should be made available through a
variety of activities. Such activities range from informal school-based collaborative interactions,
peer coaching, seminars, and workshops, to professional conferences and participation in
formal education courses and programmes.

The development of a structured programme for supporting the continuing professional
development of teachers can be guided by these four broad principles. The programme should
be:

* Intensive and sustainable

*  Focused on student learning and the enhancement of teaching competence re

specific curriculum content.

* Aligned with the school’s mission and improvement priorities

* Aimed at strengthening the working relationships among teachers.
These principles should inform the policy framework for establishing a support system for
teachers’ continuing professional development.

Teaching Performance Appraisal

A system of teaching performance appraisal is required for monitoring professional teaching
standards. The outcomes of the performance appraisal process should provide valid data for
decision making with respect to renewal of the professional license, identifying performance
strengths and areas for improvement, strategic planning for professional development, and
revoking of the professional license.

Code of Ethics/

Core values of the teaching profession

Teachers have a duty to uphold the dignity of the teaching profession. This should be evidenced
by their conduct in their relationships with students, colleagues, senior administrators, parents,
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other members of the education community, and the public. Teachers’ conduct should reflect

the following values:

1. Caring. Teachers should be genuinely committed to promoting students’ well-being and
learning. Teachers should discharge their professional responsibilities with compassion,
empathy, and open-mindedness/acceptance/ “unconditional positive regard”.

2. Respect. Teachers should treat all persons with dignity and fairness and should respect
all religious, cultural and ethnic traditions.

3. Trust. Teachers should respect the right to privacy and confidentiality in their
professional relationships with students, parents, and colleagues.

4, Integrity. Teachers should be honest, reliable and morally principled, and should
discharge their professional responsibilities with due diligence.

5. Law abiding. Teachers should be role models and act in compliance with laws, policies
and regulations.

All teachers should operate within the framework of the UN convention on children’s rights and
the child protection laws of their country.

Teachers’ Rights
Policies and practices that relate to the teacher’s role and function within the education system
should respect the rights of the teacher as a professional with specific and specialized
competencies. In this regard, based on the ILO/UNESCO Recommendations on the Status of
Teachers, Section VI, all teachers are entitled to the following:
1. Professional freedom: the right to choose materials, methods and resources that they
deem suitable for their students, within the framework of approved programmes.
2. Respect - from students, from administrators, from parents, and from the wider
community
3. Support for their professional development
4. Protection from unfair or unwarranted interference by parents and others in matters
that are essentially the teacher’s responsibility
5. Protection from aggrieved parents and extremely disruptive students
The right to appeal an adverse report from school/council/administration
7. The right to be heard in any case that is being brought against them

Teachers’ Responsibilities
If teachers are to be accorded their rights as professionals, they must also honour the
responsibilities expected of them as professionals. The following related responsibilities for
teachers are cited among others, in the ILO/UNESCO Recommendations on the Status of
Teachers, Section VIII.

1. All teachers should seek to achieve the highest possible standards in all their

professional work.
2. Teachers' organizations should participate in defining and maintaining professional
[21]



standards.

3. Teachers and teachers' organizations should seek to co-operate fully with authorities in
the interests of the pupils, of the education service and of society generally.

4. Teachers should be prepared to take their part in extra-curricular activities for the
benefit of students and adults.

A focus on teacher development serves many purposes. The service dimension
of Teacher Education as an input element in the education system demarcates
Teacher development as the nucleus of the educating process in the schools.
Teacher Education drives the education system and directly determines the
quality of its outcomes. John Goodlad (1994) has outlined a fourfold mission for
teacher education. This mission confers on teacher education responsibility for:

1. Education of citizens to uphold and strive towards the nation’s
democratic ideals

2. Education of individuals to transcend narcissism and ignorance
3. Nurturing pedagogy
4. Stewardship of schools

Implicit in this mission is the notion of service to society and country, to the
“clients” and to the profession. Also implied in this statement is the need for a
clear explication of the common purpose and expected outcomes of schools as
institutions of society.

Extract from A harmonized policy framework For teacher education In the Caribbean sub-region,
2005
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SECTION 4

Performance Standards

Two categories of performance standards are required for assuring teaching quality. Teaching
Performance Standards relate specifically to the competencies of persons who teach, while
Academic standards relate to the institutions and programmes that prepare persons for
teaching, and continuing professional development. Standards provide the reference for
assessing the equivalence of programmes and qualifications across diverse contexts and
modalities.

Academic Standards are statements that describe the desirable features of the institutions and
their teacher education programmes. The statements relate to the programmes that are
required for preparing individuals for quality teaching and those that target the continuing
professional development of practitioners. Academic standards provide direction for the
teacher education curriculum and its delivery.

Teaching Performance Standards are statements that describe the components of effective
competence. They describe what teachers need to know, understand and be able to do in
order to be effective in the classroom. Teaching performance standards provide direction for
the preparation, support and development of teachers. They also describe the dispositions
that the professional teacher should manifest.

The standards framework recognizes the interrelations among agencies and the need for
collaboration and cooperation around the issue of quality assurance. The institutions that
prepare teachers for the system and provide programmes that support continuing professional
development have a critical role in this regard. The Ministry of Education with its related agents
provides the administrative support for the quality assurance process. The National Teaching
Council will have the principal responsibility for monitoring and evaluation of the quality
indicators through standards-driven performance appraisals and the licensing and professional
registration of practitioners. Figure 3 shows the key factors that enable monitoring,
management and maintaining of standards and the relevant agencies with inputs and
responsibilities for aspects of quality control.

[23]
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Academic Standards

The educational encounters, teachers’ norms and values and the extent, to which they are
enacted in practice, influence the manner in which students might develop their own. Thus a
personal relationship between teachers and students is crucial as identity formation and
personal growth combine to shape the nature of pedagogy itself. (Loughran, 2006)

In keeping with international trends in teacher education, a teacher education programme
should be standards-driven. The academic programme is an important stage in the
development of the professional teacher. The well-developed programme is a synthesis of
subject matter courses, pedagogy for teaching subject matter, theory of foundation courses in
educational issues and field experiences, all impacted by institutional culture. Evans (2000)
points out that the extent to which the teacher education programme impacts candidates’
success in learning to teach depends on the validity and coherence of the content of each
component, its relationship to each of the other components, and the extent to which the
curriculum provides connections to the process of learning to teach.

The programme should develop professionals who are reflective practitioners with the ability to
build on students’ prior knowledge, life experiences and interests and who are empowered to
become responsible and productive citizens of their individual countries, the region and the
world. Learning should take place in an environment which promotes inquiry, creative and
critical thinking.

Most importantly, teacher education programmes, whether initial or continuing, must:

1. Prepare graduates with an awareness of the numerous societal problems such as
violence, poverty, the HIVAIDS epidemic and create an understanding of how these
problems impact the classroom. The teacher education programme must

2. Prepare graduates who are empathetic and caring, who will develop in their students an
attitude of tolerance. The teacher education programme must

3. Prepare graduates who have developed an appreciation for the importance of living in
harmony with the environment so that they can be active agents in creating sustainable
societies.

4. Provide its students with an understanding of the place, role, and function of the teacher
in the society

5. Foster a commitment to service to the nation and the principles of social justice,
developing both national pride and regional identity.

These standards for Caribbean teacher education programmes are organized under seven areas
viz:
1. Curriculum design and planning
2. Curriculum delivery and assessment
[25]



Field experiences and teaching practicum
Faculty

Student support and progression
Governance and management

NS L AW

Physical infrastructure

While this document presents standards for teacher education programmes for the Caribbean
region, it is the responsibility of delivering institutions to translate these standards into practice.
The actual curriculum transaction is therefore unique to each institution and influenced by
institutional goals and ethos, and other contextual details. In this sense, what the institution
implements is its ‘operational curriculum’ which is designed in an internally relevant manner by
each institution. This is an institution specific process. The quality concern of the institution is
thus reflected in the manner in which this operational curriculum is designed and planned.

The Academic Standards for the teaching profession are detailed in Table 2 below.

6

ew initiatives cannot by themselves promote meaningful
or long-term change in teachers' practices if they are
embedded in a policy structure that is at odds with the
visions of student and teacher learning that reforms seek
to bring alive.”

Darling-Hammond Linda and Milbrey W. McLaughlin; Policies
that support professional development in an era of reform. Phi
Delta Kappan April 1995
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TABLE 3: ACADEMIC STANDARDS

COMPONENT 1 - CURRICULUM DESIGN AND PLANNING

It is critical that planning and design take into account the expectation that graduates from the

region’s teacher education programmes should be able to take a lead role in the preparation of

the region’s children for citizenship and so ensure local and regional excellence, integrity and

stability in a global environment. The professional teacher must be a positive model for all to

emulate; in short, teachers must help to mold the ideal Caribbean person and in so doing shape

the Caribbean society. In order to channel the natural adaptability, creativity and resilience of our

society into directions that provide growth, institutions offering teacher education programmes

should be driven by a philosophy which facilitates the development of professionals competent

to contribute to the achievement of desired societal goals.

INDICATORS

SOURCES OF EVIDENCE

11

There is a clear statement of the vision and mission,
which

objectives, and is compatible with the national, regional,

reflects the teacher education goals and

and global expectations.

1.2

There is appropriate interface among curriculum

components.

1.3

Curriculum and teaching provide for the acquisitioning
of sound knowledge and understanding of the content
that students are being prepared to teach.

1.4

Content and activities enable a thorough understanding
of general, critical and subject-specific pedagogy.

1.5

Content and activities enable a sound knowledge of
theories of cognition and growth, and their application
to the teaching and learning process.

1.6

The curriculum is responsive to emerging concerns and
expectations of the education system and of the wider
society.

1.7

The curriculum develops knowledge of and respect for,
Caribbean history, and culture and a willingness to
in nation building and to foster

engage regional

Integration.

1.8

Learning activities provide opportunities for the

Records of interaction with
the
teaching/learning process

partners in

PMAP Report

Institution’s policy

documents
Student & staff handbooks
Prospectus

Minutes of various types of
whole institutional and/or
departmental meetings

Evidence of interaction

with staff on
developmental planning
Academic calendar

Curriculum
documents/course
outlines/programme
outlines
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development of sensitivities towards community and | ¢ Observation records

lobal issues, including language, social justice, culture
& ! & 1anguage, J ’ ’ | o Self and peer assessment

inclusion and citizenship.

1.9 The curriculum content and activities have adequate |° Records of curriculum

inputs for the development of attitudes and professional revision

conduct expected in a teacher. e Timetables

1.10 | The curriculum plans for varied learning experiences and « Student evaluation of

contexts for learning.

course, institution and

1.11 | Curriculum reviews are undertaken on a regular basis to departmental reports, and

ensure currency and relevance of content and .
y self studies

methodology
e Motto, Vision, Mission

must be  prominently
displayed.

A programme of initial teacher preparation should develop professionals who are
reflective practitioners with the ability to build on students’ prior knowledge, life
experiences and interests thus enabling all students to learn and be empowered to
become responsible and productive citizens of their country, the region and the world.
This should be achieved in an environment which promotes inquiry, creative thinking
and critical thinking and allows for positive student/student and student/teacher
Interaction.

In a world which is dominated by developing and more sophisticated Information and
Communication technologies (ICT), the program of Initial teacher preparation must
prepare professionals who are proficient in the responsible use of ICT for personal and
instructional purposes.

Extract from: A Harmonized Policy Framework for Teacher Education in the Caribbean Sub-
Region. 2005
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COMPONENT 2 — CURRICULUM DELIVERY AND EVALUATION

The delivery of the curriculum is the most critical dimension of an institution’s functioning. The

dynamism, flexibility and intentions of the planned curriculum must be observable in the manner in

which the curriculum is transacted and put to practice. There should be coordination within and

among the various units of the institution and their several learning activities. Meaningful

interconnections among the theoretical, practical, institutional and field based activities are important

considerations for effective curriculum transaction.

Procedures for assessment of student learning and mechanisms for providing and using feedback to

enrich the curricular inputs are equally significant. The process of assessment should take into account

the nature of teaching and teacher development.

INDICATORS

SOURCES OF EVIDENCE

2.1

.Curricular activities reflect interconnectedness among the
various components of the programme to ensure a holistic
educational experience.

2.2

The instructional processes, including the field experience,
allow student teachers to apply and reflect on their content,
professional and pedagogical knowledge, skills, and
professional dispositions in a variety of settings.

2.3

Programme/course delivery accommodates convergent and
divergent views and provides opportunities for student
teachers to engage in cooperative learning processes and
problem-solving processes.

2.4

Course delivery and activities facilitate student teachers’
development of sound knowledge and understanding of the
content they are being prepared to teach, and of the learners
whom they will teach.

2.5

Programme activities provide opportunities for service learning
promoting good citizenship within the Caribbean context.

e Academic calendar e.g.
schedule of seminars etc

e Staff and student
handbooks

e Student evaluation of
programme

e Course outlines
e Timetables

e Notes from inter and intra
departmental meetings

e Evidence of joint planning
and team teaching

e Records of service clubs and
other service learning
and/or community related
activities

e Student records
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2.6

Programme organization and activities foster student self-
motivation, self-learning and self-evaluation, and encourage a
culture of life-long learning.

2.7

The teaching/learning experiences involve a high degree of
interactiveness among students, and between students and
lecturers.

2.8

Policies which promote the employment of assessment and
evaluation approaches using a range of strategies are in
place,and teacher educators actively implement such policies

2.9

Policies are in place which promote the integration of
technology into the teaching/learning cycle, and teacher
educators actively implement such policies.

2.10

Student assessment and evaluation are valid and fair; are
congruent with programme and course objectives; criteria are
known to students..

2.11

Requisite resources support the delivery of the curriculum.

Evaluation protocols
Rubrics & grading schemes
Register of assets

Reports of various types

Faculty record of course
activities

Staff/departmental diaries
Lesson Plan evaluations
Course assessments

Sample of student
assignments and lecturers’
presentations utilizing
relevant technology

Minutes of Staff/Student
liaison meetings

Records of observations
Inventory lists

Student Portfolios

As Caribbean societies experience social and cultural transformations, the complex nature
of teaching must be acknowledged, as must be the significance of having in our schools
and classrooms persons who can recognize and respond effectively to the demands
imposed on students by the challenges of poverty, disease and social circumstance, and
who are willing advocates for social justice for children and youth.

Extract from: A Harmonized Policy Framework for Teacher Education in the Caribbean Sub-

Region. 2005
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COMPONENT 3 - FIELD EXEPRIENCES AND TEACHING PRACTICUM

Field experiences and the teaching practicum are critical programme components for the

preparation of teachers. They provide the opportunity for student teachers to integrate the

knowledge, skills, and professional dispositions they have acquired across their programme of

study in a variety of settings appropriate to the content and level of their programme.

Well-designed and sequenced field experiences and practicum help student teachers

understand the school setting and develop the competence necessary to strengthen their skills,

as teachers.

INDICATORS

SOURCES OF EVIDENCE

3.1

Adequate and appropriate preparation for teaching is provided
through various simulated and real-world experiences.

3.2

The school-based experiences are comprehensive and include
exposure other roles and functions, for example pastoral,
administrative, outreach.

3.3

Student teachers develop skills for teaching through a variety
of activities spread across the entire programme;

for example observation, micro-teaching, practicum/
internships, action and/or applied research and service
learning projects,

3.4

Student teachers are guided in developing skills of reflective
practice through clinical supervision and other appropriate
interventions

3.5

There is an extended period of full immersion in a school
setting in the form of an internship.

3.6

Student placements for the internship/teaching practice are at
schools where environmental factors contribute positively to
the professional development of the student-teacher.

3.7

The institution and cooperating schools provide strong
mentorship and support to students teachers in the conduct
of their field experience

3.8

There are in place protocols and training which guide the
selection of cooperating teachers and strengthen their role in
the supervision of interns

3.9

Relevant professional preparation is provided for mentors and
co-operating teachers.

e MOUs with
cooperating schools
and designated
practicing schools

e Protocols for
cooperating teachers

e Records of seminars
for cooperating
schools

e Handbook on the
filed
experience/teaching
practice

o Evaluation
instruments for the
practicum

¢ Clearly developed
outlines of field
experience activity

e Guidelines for
student-teachers,
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3.10 | Appropriate practice indicators and continuous assessment field, supervisors and
criteria guide the practicum and internship experience. cooperating schools

¢ Reports of external
reviewers

o Evaluation by
student-teachers of
their experiences

¢ Student journals and
portfolios

e Assessment and
evaluation

e Assessment and
evaluation
instruments for the
internship reports of
site visits.

..... schools of education must design programs that not only help prospective teachers
understand deeply a wide array of things about learning, social and cultural contexts, and
teaching and be able to enact these understandings in complex classrooms serving
increasingly diverse students, but also — if they are to succeed at this task — to transform
the kinds of settings in which novices learn to teach — and later become teachers. This
means that the enterprise of teacher education must venture out further and further from
the university and engage ever more closely with schools in a mutual transformation
agenda, with all of the struggle and messiness that that implies.

Darling-Hammond, L.; Constructing 21* Century Teacher Education. Journal of Teacher
Education, Vol. 27: 3, May/June 2006
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COMPONENT 4: FACULTY

Faculty/teacher educators are critical to the development of high quality professional teachers

for the region’s education system. They should be models of good teaching and help student

teachers develop multiple teaching strategies. Faculty/teacher educators should be engaged in

communities of practice and model good teaching built on inquiry, reflection on practice and a

commitment to lifelong professional development.

INDICATORS

SOURCE OF EVIDENCE

4.1

Faculty have earned qualifications at least one level
above the highest level at which they teach. They
have exceptional expertise, and have contemporary
professional experiences in school settings at the
levels that they supervise, and are meaningfully
engaged in related scholarship.

4.2

Faculty have an in-depth understanding of their
fields. This is reflected in their instructional practice.

4.3

Faculty are cognizant of their student teachers’
learning styles and adjust instruction appropriately
to enhance student teachers’ learning.

4.4

Faculty provide a positive model for students at
both personal and professional levels and function
as mentors to the student teacher.

4.5

Faculty keep abreast of, and critically appraise new
pedagogical techniques and utilize these according
to student needs.

4.6

A culture exists within the intistution/department
which encourages faculty to appraiseg their work
through in-house research. It institutionalizes
innovative practices and undertakes research
projects relevant to institutional and national
contexts.

4.7

Faculty are members of a professional learning
community. They actively participate in research,
and maintain membership in national, regional and

Lecturer’s CVs

Evidence of credential
earned with appropriate
authentification

Faculty handbook

Student and staff
satisfaction surveys

Student evaluations of
faculty

Departmental
reports/records

Faculty Appraisal Protocols

Faculty appraisal
instruments

Institutional self-studies
Faculty portfolios

Staff handbooks

Record of institution’s

professional development
programme
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international professional associations.

4.8

Regular reviews are conducted of faculty’s teaching,
scholarship, service, collaboration with the
professional community, and leadership.

4.9

There is a structured programme for the orientation
of new staff.

4.10

There is in place an established framework through
which Experienced faculty mentor new faculty,
providing encouragement and support to enable
understanding of programme standards and of
institutional ethos and culture.

4.11

A handbook of standard operating procedures is
available to faculty

Publications

Membership with
professional organizations

Reports on Continuing
Professional Development

principal requirement.

Teacher Educators have a critical role and function in the education system. They are
directly responsible for delivering the programme of initial preparation and for nurturing
the professional development of the teacher in in-service programmes. They therefore
influence the quality of the education process in the schools significantly. Eligibility for the
role of Teacher Educator must include evidence of adequate and appropriate training as a

Extract from: A Harmonized Policy Framework for Teacher Education in the Caribbean Sub-
Region. 2005
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COMPONENT 5 — STUDENT SUPPORT AND PROGRESSION

Students in teacher education programmes are being prepared to operate as professionals.

The extent of their learning and absorption during the programme depends considerably on

the experiences provided by the institution. Along with access to the available learning

resources and physical amenities, it is essential that the students perceive cohesiveness and

experience active involvement in the institution - both with the staff and their peers.

Institutions must therefore ensure that they have the capacity to provide for the many

dimensions of student needs.

INDICATORS

SOURCES OF EVIDENCE

5.1 | ‘'The progress and achievement of student-teachers
should inform institutional plans and guide the review of
courses, programmes and interventions.

5.2 | There is s a well-structured, organized, proactive guidance
and counseling unit which is accessible to all students-
teachers.

5.3 | Provisions should be in place for academic counseling and
student advisement

5.4 | Appropriate provisions for student-teachers’ special needs
are in place.

5.5 | A health and safety policy is in place and is actively
implemented.

5.6 | There is an admission policy which is relevant, clear,
inclusive and widely publicized and which is adhered to
with transparency and fairness.

5.6 | Opportunities are provide for students to actively
participate in a variety of co-curricular activities inter alia
social, cultural and leisure activities.

5.7 | There is in place a structured programme of induction and
orientation which systematically guides new students on
the expectations of the institution, the programme and
the teaching profession.

5.8 | Procedures are in place to facilitate student teachers’

appeal.

e Student satisfaction
surveys

e Staffing/organization of
guidance and
counseling department

e Institution admission
policy and guidelines

e Records and facilities
for clubs

e Student handbooks

¢ Records of funding for
cOcurricular activities

¢ Named student council
representative(s) on
institution’s governing
body

e Student progress
records and portfolios

e Example of
performance-based
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5.9

Provision is made for the formation of Student assessment
Government, and for student representation on the
institution’s governing body. e Infrastructure and
appropriate
interventions to
facilitate students with
special needs

e Evidence of drills and
other emergency plans

Just as students learning is the desired outcome of teaching, so teacher learning is the
desired outcome of teacher education............ A focus on teachers as learners begins with a
recognition that preservice students come with a range of images and beliefs that must be
extended or transformed. It is reflected in the deliberate efforts by teacher educators to
model the kind of interactive content-rich teaching they are trying to promote and create
opportunities for preservice students to experience that teaching as learners.

Feiman-Nemser, Sharon. From Preparation to Practice: Designing a Curriculum to
Strengthen and Sutsain Teaching. Teachers College Record , Vol. 103, Number 6, Dec. 2001,
pp 1013 — 1055.
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COMPONENT 6 -GOVERNANCE AND MANAGEMENT

Good management ensures that academic and administrative planning in institutions move hand

in hand. Insitutional goals and objectives need to be communicated and enacted at all levels to

ensure every employee contributes to institutional development. Participatory management

procedures and creative governance are important considerations for the quality of an institution.

Further the financial resources of the institution need to be judiciously allocated and effectively

utilized.
INDICATORS SOURCES OF EVIDENCE
6.1 | There is a clear statement of the vision and mission, which | ¢ Available information

reflects the teacher education goals and objectives, and is
compatible with national, regional, and global expectations.
The governance structure is reflective of the mission of the
institution.

6.2 | There is an active policy making body. This body will be guided
by national needs and national policies as appropriate.

6.3 | Gender, religion, and cultural and ethnic sensitivities are
reflected in the various aspects of institutional functioning.

6.4 | Faculty and staff recruitment is in accordance with
contemporary human resources practices so as to attract
competent and qualified persons.

6.5 | There is prudent financial management, subject to regular
internal and external audit

6.6 | Policies/procedures exist for the procurement of resources
which conforms to official guidelines

6.7 | The institution adopts a participatory management approach
that involves all employees.

6.8 | Policy development/review is informed by quantitative and
gualitative evaluations involving all relevant stakeholders

6.9 | The institution uses a management information system in all its

on opening times for
library, computer labs
etc

Staffing structure
which shows
provisions for lab
assistants etc

Maintenance
schedule for
equipment

Annual audited
statements

Guidelines for
employment of staff

Procedures for
recruitment,
selection and
retention

Organizational chart

Stakeholder
perceptions e.g

[37]
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operations for maximum efficiency.

6.10 | Mechanisms are in place for regular performance appraisal of

supervisors.

the faculty members and other staff groupings by peers and

and other bodies to
whom institution is
accountable

Records of meetings
of Board of
Management

Evaluation protocols

Policy supporting
diversity

Appraisal Protocols
and instruments

It may be timely to remind ourselves that if we are to retain and sustain teachers in the
profession in the future, then providing them with a voice and empowering them through
active participation in research which allows them to investigate and shape the knowledge
base of their teaching may be a key factor defining in their professionalism and
underwriting their commitment to education.

Campbell Anne. 'l think I'll do some research today': issues around teacher research and
professional development. Paper presented at the Annual Conference of the British
Educational Research Association, University of Exeter, England, 12-14 September 2002
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COMPONENT 7 — PHYSICAL INFRA-STRUCTURE

Adequate physical infra-structure enables effective implementation of planned curricular
activities and experiences. Planning for these resources should (i) take into account the
different needs of each course/programme; (ii) provide students with learning spaces that
guarantee their health and safety; (iii) ensure reasonable access by all students to ICT
requirements and other technologies and equipments; and (vi) have in place
mechanisms/procedures for upkeep and maintenance.

INDICATORS SOURCES OF EVIDENCE

7.1 | The physical infrastructure of the institute is suitable and | ¢ Physical conditions of
adequate for effective implementation of the the institution —
programmes. libraries, laboratories,

workshops, classrooms,

7.2 | The teaching-learning  material, ICT facilities, student facilities, staff
laboratories/workshops, libraries & learning resource equipment, furniture
centre adequately support programmes with sufficient and accommodation
and current material. etc.

7.3 | Mechanisms and structures are in place for efficient use | ¢ Available information
and maintenance of physical resources. on opening times for
library, computer labs

7.4 | The physical infrastructure provides for the wellbeing etc

and safety of faculty staff and students
e Staffing structure

7.5 | The physical provisions/resources take into account showing lab assistants

special needs of all users. and other relevant
support staff

e Maintenance schedule
for equipment

e User feedback
e Current and relevant

data base and e-
journals
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Teaching Performance Standards

The source of professional teaching standards is the knowledge, skills and attitudes that
constitute the hallmarks of effective teaching that have been gleaned from research. These
include:
1.Knowledge:

e Basic concepts, the tools of inquiry and structure of content area disciplines.

** How children develop and learn in different contexts

e The curriculum

e Instructional and assessment design principles
2.5kills

e Plan and implement developmentally appropriate learning experiences that support the

emotional, social and intellectual and physical development of all students

Plan and implement instruction to promote students’ critical thinking, problem-solving
and performance sills

e Use assessment results to evaluate and promote students’ learning and modify
instruction to support student progress

Create a supportive learning environment

e Use motivation technigues to encourage student learning

e Communicate effectively

e Use action research to inform and enhance learning and teaching.
3. Attitudes

e Ability and willingness to:

e Relate with parents and families to support student learning

e Collaborate with others in the professional community

e Reflect on and improve teaching competence

e Engage in professional development activities

Table 4 below outlines a framework of generic standards for teaching and the related
performance indicators for teachers in the Caribbean Community at critical stages in the
teaching career. The stages are hierarchical, i.e. the indicator competencies for each stage
incorporate those of the previous stages.
The defined critical stages are:
Level I: Entry/induction — The point of entry for new recruits who have been certified in an
approved programme and are on their first appointment.
Level Il: Professional practice - teachers who have completed the induction programme
are at this level.
Level llll: Advanced professional practice - the level for experienced teachers.
Level IV: Master or Expert - teachers who function as leaders in the professional community
are at this level.

[40]



The entry standards serve as a guide for competency outcomes of pre-service programmes, and
selection criteria for recruitment. The standards provide direction for continuing professional
development and career development for teachers. Transition from one stage to the next higher
stage will be based on performance appraisals at the request of the teacher.

The performance standards are categorized into three (3) domains as follows:
Domain 1: Professional knowledge — what a teacher is expected to know and understand
in order to function effectively at each career stage.

Domain 2: Professional practice — what a teacher is expected to be able to do effectively
in applying professional knowledge at each career stage.

Domain 3: Professional attitudes — the dispositions and attitudes that a teacher is
expected to manifest at each career stage.

The standards for each domain are outlined as follows:
Domain 1: Professional knowledge
Effective teachers know:
1.1 Their subject content and how to teach it
1.2 Their students’ characteristics
1.3 How students learn and the factors that affect learning
1.4 The official curriculum
1.5 Information and communication technologies and how to use them

Domain 2: Professional practice
Effective teachers:
2.1 Plan for and assess student learning
2.2 Create and maintain safe and challenging learning environments
2.3 Monitor, record and report on student performance
2.4 Communicate effectively with students

Domain 3: Professional attitudes
Effective teachers:
3.1 Continually seek to improve their professional knowledge and practice
3.2 Are active members of their professional communities and the wider community.

[41]



[zr]

A3ojopoyiaw
pue agpajmouy|
M3U 3J duldidsip
103[gns ay3

ul syuawdojanap
JO 1seauqe daa)

1Ua1U0d 1l
ur diysiapea| apinoid auldiasip 13(gns auldidsip HOV3l O1 MOH
Alanoaye | ays jo A3ojopoylaw p3lgns ayy ANV LN3ILNOD
92130e4d Ajlep ul aul|diasip 193lgns pue ainidnJis ayl Jo Suipueisiapun 173rans
JU2lU0D JO d3p3aMouy 9y3 ul 98pajmou| Jo Suipueisiapun pue a3pajmouy 1U9lU0d HI13HL MON
ajeJisuowaq M3U 3sN 9jeJisuowad | punos ajesisuowdqd | Jo dpsmouy T°T SHIHOVIL'T
3D110VHd
DI11OVHd NOILDNANI
143dX3/431SVYIN TYNOISSI104d \VERL
1YNOISSI104d JAYLNAI
AT 13AT1 a3idNvAQY IDNVINYO4Y¥Id QYVvanNvis
1T 13AT1 T 13AN
TTT 13N

*yoed} o0} pasinbau ase Adyy wnjndand

ay1 mouy ‘uiead] Aayl moy pue sjuapnis 19yl Mouy| ‘3l Yoeal 03 MOY pue Judlu0d 133[gNs 119y} Mouy| :SI19Ydea} dAI}ID4] piepuels

SAUVANVLS ADNVINHOIHAd INIHIVAL ‘¥ A'TdVL

IO9AITMONM TVNOISSI10Ud ‘T NIVINOQ




[et]

A303epad ease 13[gns

103[gns

9y3 jo ujuaed| pue
Suiyoeay aoueyua
01 suoledjdde
A3ojouyday

JO 3seauqe dao)

spaau ululey|
a14199ds yum
Sjuapnis 03 193lgns
ay1 Suiyoeay

Joj 91endoudde
$924n0saJ dojanap
pue sai3ojopoyiaw

Spaau
uiwies| syusapnis
Jo  Buipuejsispun

21eJisuowaq

109[gns

9y3 3uiyoeay

10} S924n0S3l
pue sa18ojouydal
‘sa13o|opoyraw
‘sayoeoudde

pue sa13931e41s

Spaau 3dujuied)
s,3uapnis

JO ssauaieme
91eJisuowaq

103[gns

ay3 3uiyoesy 4oy
9|geyNs $324n0saJ
pue sa18ojouydal
‘sa13o|opoyraw
‘sayoeoudde

A303epad

ur diysiapea| apIroid Ma3U 91eJ3U99 9sIanIp @sn | pue saiSaiesis asn | Jo aSpamouy T
ID110VYd
32110VYd NOILONANI
143dX3/4931SVIN TVYNOISS3104d Vadv
TVNOISS3I104d /AY1N3
AT 13N d3idNvAaQVv JONVINHO443d advanvis
TT 13AT1 T 13AT1

TTT 1A




[+t]

‘Aj91e1udosdde
suJaned
1uswdolanap

‘suseoned
1uswdo|anap
|[ewaouqe
JO 93paimouy
91eJisuowaq

sjuapnis

|[ewaouqe “Juswdojanap JO so1isuL1oeIeyd
pue ‘qusawdojanap | |e1dos pue ‘|eaisAyd (jeroos ‘|eaisAyd
ssauolelndoidde sadels | |e1dos pue ‘|eaisAyd ‘len1a3||a1ul ‘len3oa||a1ul)
|eruswdo|anap |eyuswdojanap ‘|len3oa||91ul |ewJou jo sadeis |eyuswdojanap SLN3IANLS
Joy  Suiuses)/3uiyoeal 94 98pa|mou)| JO s93e1s ay) 9y3 Jo 93pajmouy pue a3y H13HL MON)M
9len|enl |eaoesd aseys | jo a3pajmouy Ajddy ajelisuowaq JO 93pajmouy T'¢ SYIHOVIL ‘¢
32119vid
32110vd NOILONANI
1¥3dX3/4931SVIN TVNOISS340dd VIyv
1VNOISS310dd /AY1N3
AT 13ATN d3dNVvAQVY FONVINHO4Y3d QYVANV1S
TT 13AT T13AT

TTT 1A




[st]

‘sa18a1e.ls
pue sswwesdoud
3uiyoeal anisnpul

JO JUuswWdo|aAp WJo4u|

pue Adljod uo asiape

0} SIOUDIBYIP JUIPNIS
Jo 93paimouy SulAjdde
ul 9oualadxa |edryoeud

Spasau

Suluies| ssaippe 03
S9JUBJDHIP JUdPNIS
Jo 93paimouy 3uisn
Jo suoned|dde

sjyuapnis
JO spaau 3ujuiey)
ay} ssaippe
0} ‘SoouaJalIp
J1Uy3IL pue snoidia4
Japuas ‘leanyno

SETIE]
9y} JOo 33pajmouy

‘lepos  jo

(wnJuyoads aunnus
91 SsoJde) spasu
|euoleanpa |eads
YHUM Sjuapnis

40} 109dsau
91esisuowaq

Suiuies)

uo 1oedwi 9sayl
MOY pue sjuapnis
3uowe saoudIBYIP
Jopuagd pue
‘snoidias 21uyla
‘leany nd ‘|e1dos
9y} 404 102dsau pue
JO 3uipueisiapun

‘'suoljedljdde

419y} pue
uoI1edNPa dAISN|DUI
Jo s9|dpunid ayy
JO 93pajmouy €°¢

Sujuses| Juapnis uo
10edwi eyl (spasu
|euolzeanpa |eloads
‘[e3uUsWUOIIAUD
J9puas ‘snoidial
‘leanyjna ‘|e1oos)
sJ010e) AlISIaAIp By}

pue 38pajmouy| asn |eanoesd aseys | Ajdde Ajojeludosddy 9jeJisuowaq JO @3pa|mouy ¢
32119vid
32110vd NOILONANI
1¥3dX3/4931SVIN TVNOISS340dd VIyv
1VNOISS310dd /AY1N3
AT 13ATN A3ONVAQVY FONVINHO4Y3d QYVANV1S
TT 13AT T13AT

TTT 1A




[9t]

‘sysey}
8uiuies| dojanap

sjuapnis
||e Jo spasu

9y} 01 43182 1By}
$21891e41S dAIISUDS
-19puagd astanIp

Jo 98paimouy| asn

3ujjooyas

0} asuodsau

pue 3ujuJea| ul
S90UDJIBYIP Jopuasd
Jo adpajmouy €€

Suiusea| uo asayy
JO 109449 9Y3 pue
8uiuaes) snoinaud
pue s1saJaul
‘S|IS ,s3uapnis

03 Sujuies| snoinaud Jo Suipueisiapun DNINYV3I]
‘3uluses| snoinaud pue pue s3saJ93ul sjuapnis (Butusesjuond | pue adpamouy Z'€ 17344V
S[|1S ‘s3saJa1ul ‘s9)AlS ‘SIS ,Sudpnis Jo sayoeoudde ‘S||1}S “1sa491ul) 1VHL SHO1OVA
Suiuaea| syuapnis 3uisn 8uisn pue ‘sajA1s pue sajA1s Suluies| yoaye Suapnis SNOIYVYA
ugisap |euoildnJisul Suiuies| sjuapnis Suluaes| Jualaylp | 1eyl S1030e) SnOLIEBA Jo sayoeoudde JHL aNV
Joj diysiapes) 91 9oualiadxa J0 98pajmouy 9y} pue sajA1s pue s3jA1s | NYV3I1SLNIANLS
apinoid 01 90udl49dxd pue 93pajmou| A|o1eludousdde 8uluiea| siuapnis uiuiea] Juasaylp MOH MON)I
pue 38pajmouy| asn |eaoead aseys asn pue Alddy JO 93pajmouy asn JO 93pa|mouy T'€ SYIHOVIL'E
ID11IVHd
3D110VvHd NOILONANI
1¥3dX3/431SVIN TVYNOISS3d0dd V3Iyv
TVNOISS34104d /AYLN3
AT 13AT1 d3idNvAaQVv IDNVINHO443d Q4dVvanvis
TT 1A T 13ATT

TTT 1A




[Lt]

SWweal wnndLINd pea

win|Nd144NJ |e1d14o

wn|ndi44nd

[eI31440 3y}

JO sjuswaJiinbau ayl
8unsaw Joy sue|d

S|9A3] puUk SIXa3U0I
JUDJaHIp 404 sue|d
Suluies|/ Suiyoesn

3uidojanap
ul 193lgns ay3

3uiyoeay Jo [9A3)
pue 123[gns ayl

93 JO syuawalinbau Suiusea)/3uiyoeay 4o} syuswadinbau 4o} syuswadinbau IINTNDIYYND
9Y3 yum 23uani3uod JO ddUeA3|aJ pue wn[na144nd 3y} wn[naInd 1vIDI440
Joj s|elsa1ew ssauajelidosdde JO 3uipueisiapun 9y3 Jo 93pajmouy wn|nNa1JINd 3y} JHL MON)I
wn[na1JINd 3len|eAs uo 3SIApY 9leJisuowaq 9leJisuowaq Jo adpajmouy T'y SYIHOVILY
32119vid
32110vd NOILONANI
1¥3dX3/4931SVIN TVNOISS340dd VIyv
1VNOISS310dd /AY1N3
AT 13ATN A3ONVAQVY FONVINHO4Y3d QYVANV1S
TT 13AT T13AT

TTT 1A




(8]

s|eo3

duiuiea| Juspnis
JO JUBWaA3IYde
9yl Suiley|ioey
10} 9J1BM10S

3uluiey)

juapnis pue
3uiyoeay aoueyua
0} 9JBM1JOS
d|ge|ieAe asn

Suruses| uapnis
pue 3uiyoeal
8upueyus Joy
2JBMJOS d|ge|lene
JO ssaualeme
9leJisuowaq

1oUJa1Ul BY3

JO 3SN DAI303Y7 o
S||1S uollen|end
3JEMYOS o

olelidoidde s109|9S S[I1s Adeusi| s[1s A8ojouydal
elpaw dojaaap 03 | S||1s Adeuayl| elpaw uollewJolu| e (1o1)
'ss9204d | sjuspnis 93esnodul | diseq aiedisuowaq | S||S |euollesado S3190T0NHIIL
|euokonAsUl JSEd e | NOLLVIINNWINOD
9Y3 03Ul ‘19UJ3lUl | UOIIINJISUI JOAIIDP 's921A3p |euSip :8uimoy|oy anNv
ay1 Suipnjoul pue do[aAsp pue | J3y3jo pue 4a3ndwod Y1 o asn NOILVINYO4NI
‘'uol1NJIISUl elpaw |endip jo ue|d 01 SIIIAIP 9y1 jo suonesado | a3yl ul Abuspijoud 3SN ANV
ul 1J] J0 3sn ay3y ul | 3sn sy a1esodiodul |[eu8ip Jay3jo pue | 2iseq jo 98pamouy| pue 98pajmou| MONDI SYIHOVIL
diyssapes| sapinoad Ajpuaasisuo) | 49Indwod sy asn 9jeJisuowaq | djesysuowaq T'S ‘g
30110VYd
32110Vvyd NOILONANI
143dX3/43LSYIN TVYNOISS3404d VIuv
TVNOISSI10¥d -34d/A¥1IN3
AT 13N d3dNVAQVY FONVINYO443d
PUREVLER T13AT QYYANVYLS

TTT 13ATT




[6t]

109[gns u|
1uswdolaAap ||1)S pue

sjuapnis
Aq juswuiene
[I13S pue 1d3ou0d

JU3U0D
9ziuedlio pue

1U91U0d
103[gns azjuedio

1d3ou0d 01 sAemyied 93e1l|10e} 01 JoNeW 10995 03 sdpInd pue 129|9S
9A13eUIR) e dojanaQg 323[gns 24n3onu3s wn[na1INd 3sn €9
s108.1e1

s198.e) 2duewJopad
JO Juswulene

duewJsoyad jo
judwulelie 4oy

93e1l|1oe} 01 SERIEIFELMC] sue|d SuiuJed|

S9oualIadxa Sujuied| | s1934e) ddouewlopad 3uluaes) / 8uiyoeay

dojanap pue udisaq JO JuswulenIe | JUBPNIS AINNIIS dojanaq
usisap pue 91el|1oe} 0} 9 ONINYVI1
8uluue|d jeuononaisul Spaau | sadudliadxa ujules) sjuapnis 1IN3IANLs
ul diysiapes| apinoad dujuies| quapnis | dojanap pue udisag J0J s1934e) s|eod 3uiyoeal SS3SSVY ANV
214129ds 10y 491D 0} duewJopad 19s / 8uluies) 4YOLINOW ‘404
sapin3 s1934e3 2duewJopad | syuapnis Joj syediel : 01 s9pInd ystjgeis3 NV1d SYIHOV3IL
wnnaJand dojaaaq 9jeludoudde 31as duewJopad 19§ WwnNa1JNd asn 19 9

32110VHdd

TVNOISS340Y4d 30110VHd NOILONANI V3ayv QUVANYLS

143dX3/4931SVIN d3aoNVvAQY TVNOISS3404d -34d/AYINI | IFONVINYOLY3d

AT 13ATT TTT 13ATT TT 13AT1 T 13AI

*2duewsopuad

jU3pN3S INoge sJoles3siulwpe pue sjualed ‘SUIPNIS YIIM 31BIIUNWIWIOD ‘SIU3WUOIIAUD Sutused] SuiSuajjeyd pue ajes ujejuiew pue
3jeaJd ‘dduewsoyad Juapnis uo 3iodas pue ajenjend “Jopuow ‘Sujuies] JuUapn3s ssasse pue Joj uejd s1YIEI} AAINDRYT :piepuels
3D110VHd TYNOISSId0Ud ‘TT NIVINOd



[0s]

S|9A3| SnolIeA
9y3 1e Adjjod wuoyul
0} pue 9duewJoyiad

|ooyas azAjeue 03
S90JN0S JUDJIBYIP WO
B}EpP JUDBWSSISSE 95

win|nd14Nd 3y} Jo
MB3IABJ 33 WJojul 0}
$924N0S JUBIBHIP WOy
B1EP JUBWISSISSE S

SJ9UuJed| 3SIDAIP
JO Spaau ay3 0}
8uiuiead suoispap
d)ew 03 $924n0S
JUDIDHIP WOy

BJEP JUBWISSASSEe 3SN

s|eo3

3ujuses| mainal
0} pue 3uiyoeal
9|IYyM uoI13dNIISUl
isnfpe 0}

‘Spaau ,sjuspnis
asougelp

0} SJUdWISSASSe
JO S3INsaJ ay3 asn

92110e.1d

wJojul 03 elep
1UDWISSASSe s
99

salgalelis
JUBWISSASSe pue s|eod
8uiuiea| udisapay

s|eo8

8uiused| Suilen|eas Joy
S$91391L41S JUBWISSISSE
dojanap pue udisaqg

s108.1e1
9Juew.oyad/s|eod
duluses)

JO jJuswulene
SS9sse 01 saIdaedis
9jeludosdde dojanaq

saIgajelis
1UBWISSasse
91elidoudde
ue|d o1 saping
win|nd144nd asn

s|eo8 Suiuiea|
0} JUDWISSasse
dAI}EWIWINS pue
SAI1eWI04 YUl

S'9

SiauJes| |[enpiAlpul
JO Spaau 9y} 193w 0}
s198.e} 2ouewJopad
JO JuswWulee sy}
91e11|1084 03 $924N0S3
pue sa1331e41s
dojanap pue udisaq

s1934e3 9duewJoyad
JO Juswulene ayl
Joj 9jeludosdde ase
1ey3} sai1dojouyoal
pue $324nosal

pue ‘sa1391e.41S
91endoidde 109195
Jo/pue dojanap

s198.ie)
duewJsopad

JO JUswuiene ayl
Joj 9leudoidde
9Je 1ey) $924N0S3J
pue ‘saidaleuys
Ajinuapi oy sapind
win|nd144nd asn

s198.e]
duewJoyad jo
juswulelle ayy
Joj 91endoudde
$92JN0Sal

pue juswdinba
‘s|eldalew
‘saI8a1e.3s
‘sa13ojouydal
109|935

pue dojanag
9




[16]

159491Ul 419y}
ulejulew pue
sjuapnis a3e3us
01 A|]9A1103Y9
awi} ulyoeal

ssaualeme pue 3oeds
diysiopes| |euoleniis woo0Jsse|d asn
[ooyas 3y} pue aujdidsip Jo asuas e Aejdsiq
ulylM Juswadeuew | -}9S JUIPNIS jowold wooJsse|d ayl SLNIWNOYIANI
wooJsse|d WwooJsse|d ayl 104 saunpadoud INETVRRETIE] ONINYVI1
01 Suiuiesad sanianoe s199d yum saidalenys ul uoijesadood pue | pue s39|NJ 3INIAXD SallIAIl0e ONI19VN3
juswdojanap Juswadeuew | DUBUIWOP UIIMID( pue ysi|qeisa wooJsse|d JOVNVIN
|euoissajoud ul ajou wooussed | dduejeq ajelidosdde 0} SyudpN3s o3eue|\ SYIHOVIL
diysiopes| awnssy 9AI109)49 dJeys ue uiejule|p YHM IO T'8 8
‘2J0|dxa pue 3uluiey)
uJed| 03 ssauJadea ue ul sysia supyey 's19ad
S|9A3| |OOYIS | SE ||9M Se ‘Ssaualeme ul pue suojuido 419Y3 404 10adsau
pue |ejuswiiedap ay} pue Adediyyo J19Y3 8uissaudxa pue sjuapnis
18 S91eWI|D WOO0ISSe|D |  -}|3S ‘DIUDPIJU0I-}|9S ul 9|qe}0JW 0D 93} Suowe 3ulieys 1ewl|d
3ujuiea| annusod ,Sluapnis ajowoud 01 S1Uapnis d|geua 9jowoud jeyl wooJsse|d

JO jJuswdo|anap
apInd 01 adudl4adxd
pue a8pajmouy asn

123} SJUSWUOJIAUD
3ujuses| Jo a3pamouy
|eanoesd aieys

181 SJUSWUOJIAUD
Suiuiey)
98euew pue udisaqg

SIUDWUOJIAUD
8uiuies| a3euew
pue udisaqQ

8ulusea| annusod
e ysijqelsy
<L

sa|nJ Ayajes
Jojyuow pue dojaaaq

109dsaJ YyHm spuapnis
1e9J1 pue s9|nJ
Ayajes o1seq aoJo4u3

109dsal

YHM sauapnis

1e9J} pue so|nJ
Alajes oiseq 2404u7

109dsaJ yium
Sjuapn1s 1easy
pue sa|nJ A1ajes
J15eq 92J04u3

‘Ajjea18ojoyoAsd
pue AjjeaisAyd
9jes aJe jeyy
SJUBWIUOUIAUD
CIEEY)

'L

IN3IINNOYIANS
TVIID0TOHIASd
anNv

TVIISAHd 34VS
V NIVLNIVIN
ANV 3¥NSSVY
SY3IHOViL

L




[zs]

douewJoyad uapnis
uo syodau |eoisiiels

JuewJopad
SIuapnis
1noge sjuaJed

duewJoyad
,SIuapnis
1noqe sjuaJed

Juasaid pue asedald | 9duewJsopad uapnis pue |auuossad pue |[guuosiad ssa43oud
uo suodaud |ed13silels [o0Yds ‘syuapnis |[O0Y2s ‘syuapnis uapnis
s|joo030ud Jo uonesedaud 03 X2eqpasy 01 )oeqpasy uo yoday
duiuodaa udisaq 9yl YUM 1SISSY Ajpwiny apinoad Ajpwiy apinold 6
duewJoyad
JUdpN3IS Uo eyep
pJo23J pue 129||02 0} ouewJopad duewJoyad IDONVINYO4H3d
AlaA1109y49 wayl ash A|aA1309|9s uapnis JUSpNiIs uo eiep IN3IaNls
9ouewJopad Juapnis pue ainjesal| uo elep pJOJ3J pue | pJodaJ pue 199)|0d NO 140d3y
pJ023J pue Joyuow 9y3 ul 3uidJowa | 109]|0d 0} soI391e41S 0} sa13931e41s 9ouewJoad ANV ayo0d3y
0} S}0J43 |euolleu pue | s$91391Le41S JUBWISSISSe JUDWISSASSE |9A0U JUDWISSISSE | 1UIPNIS PJOIDY SYIHOVIL
[ooyas ul dledpilded | mau azAjeue Ajjeaniu) ash pue udisaqg uowwod asn 1'6 6
Jnoineyaq
JO Juswadeuew
Jnolneyaq |nj3oadsau
uoI1N|0SaJ 1211JU0d Ul 9Al1edau ysnoaya
[9A3] [oOYds | sjuapnls 23e3ua jey) SuapNls | Joj saduanbasuod 3uiuues) Joy

9y3 1e unoineyaq
uapnjs 4oy Adjjod
ysl|qeisa o1 siaad pue
SIUDPNIS YIIM MIOM

S9I}AI}OE pue SuU3pPNIS
Suowe suoioelaul
aAnisod ajowoud

1eY3 sallAI3e dojanaq

Joj Ayjiqisuodsau

Jo saul|

Je3[d Yum sai3aieuis
ydom dnou3 Aojdw3

Suneausp

9|Iym Jnoineyaq
9A131s0d 2404ulal
pue agpajmoud|oy

Aygisuodsau
Juapnis
2i10woud

'8




[€s]

|[o0Yy2s 9y1 Jo s|auueyd
uoI3edIUNWWOD 3y} Ul
9]0J 3|qIsuodsau e Ae|d

S|9A9] wooJsse pue
[ooyas 1e saduajjeyd
uol3edIuUNWWOod
SSaJppe 03 SallAIe
1uswdo|anap
|euolssajold pean

Adijod a8en3ue| jooyos
e JO ddueuajulew
pue juswdo|aAap

9U1 Ylm 1sissy

sanbiuyoe
duluonsanb
pue sa1391e41S
uoI1edIUNWWOD
9AI109)43 |9POIN

3uiuie| pue
3uiyoeay ui andojelp
pue uolssnasIp
98eunoouj

wooJisse|[d
9Y3 Ul siduues)
9SJAIpP J0 Soudsaud
3y 03 AJiAlIsuss

e Ae|dsip 1eyl shem
ul 91e21UNWWO)

3upjuiyy JopJo
J9ysiy aie|nwinls
01 saI8a1eu1s
uoledIuNWWOod
DA 95N

Al9A1109y9
uollewJoyul uisn
pue 3unen|eas
‘Buissadoe yum
SU9PNIS 1SISSY

S|IPIs
uol3edIuNWWOod
91109449 JO dsn

9y} 98esnodug]

suolngIluod
S,3U9pnN3s 0}
Alaaizuanie uaisiy

Sjuapnis
9y3 JO yoeau
9y} ulyum si

1ey3 aden3ue| asn

uoIedIUNWWOD
WooJsse|d ul
AjoA1r0aye pue
Ajo1eiudoudde
98en8ue| asn

T°0T

S1IN3ANLS HLIM
A13AIL3443
J1IVIINNININOD
SY3IHIViL

ot




[t6]

3uluses| yuspnis 32110VYd

duiyoesy duiyoeay anosdwii Uo 13949 s1l pue ANV 39@3TMONM

J1ay3 anoadwi | 8uiyoeay anosdwi 0} UO1323|424 Suiyoeay 1VYNOISSI40Ud

0} UOI303|J34 |BD1314D 0} UOI323|J34 [e213140 u1 38e8u3 uo U0I1323|}2.4 8uiusea| uapnis H1IH1 IAOUdINI
asn 03 pue 3uiyoea} |e213140 3sSh |ed13140 Ul U0 109449 S11 pue | OL N33S ATIVNNILNOD
JIay1 aienjeAs | Ajsnonuijuod pue | 3uiyoeay azAjeue 03 | 98e3us 03 Alljiqe | Suiyoeal uo 109|49Y SYIHOVIL

03 siayjo djoH | 8uiyoeal arenjen3 | Ajljige alesysuowaq 91eJisuowaq T'IT IT
QYvaNvisAuunwwod

Jpm

3y} jo pue Ajjlunwwod

|euoissajoud
19yl jJo  sidquidw
9AIEe  dse  (ddndead

pue 98pajmouy

ID110VHd |euoissajoud

TVNOISS3d0dd 32110Vvid NOILINANI V3Yv | 113y} anoidwi 03 »33s

1¥3dX3/4931SVIN A3dNVvAQVY TVNOISS310dd -34d/AYLN3I IDNVINYO4Y3d | Ajlenunuod  siayoes)
AT 13ATN TIT 13AT TT13AT T13AT 9A134)3 ‘piepuels

S3ANLILLV TVYNOISS340dd ‘TTT NIVINOAd



[ss]

uswdolanap
Jayoeal pue
Suruies|/ Suiyoesy
wJojul 03 ydoJeasal
paseq-|ooyds
peaj/1onpuo)

san3ea||0d ym
S90U3I9dXa vJeys

sanged||0d
Y}IM yoaeasal
uonoe ul age3du3l

3uiuiey)

pue 3uiyoeal

ul syuswdo|anap
JO 1seauqe daa)

s|eo3
|euolssajold jo
1nsind ul saniAnoe

S9ljAldE
jJuswdo|anap
|euolssajoud
ul a1edidiled

92130e4d WJojUl 0}
$924N0SaJ }NSU0)

sangea||0d
yHm 231esoqe||od

SalMAIOe
juswdo|anap

SaIMAIOe pue yoJeasal juawdo|anap |euolssajoud
1uswdojanap uolyoe ul agedu3 |euoissajoud | sjeod |euoissajoud ul 98e8u3
|euoissajoud pean IN0 %99S ysijgeis3 rAl A’

Q¥vaNvisAnunwwod

19pIm

9y} jo pue Ajunwwod

Jeuoissajoud

9yl jJo  ssdquidw

9nIpe e  dndeud

pue 28pajmouy

3D110VYd |euoissajoid

TVNOISS340dd 32110Vvid NOILONANI VYV | 413y3 anoidwi 0} a3a3s

1¥3dX3/4931SVIN d3dNVAQVY TVNOISS310dd -34d/AYLN3I IDNVINYO4Y3d | Ajlenuiuod  siayoes)

AT 13ATN TIT 13AT TT 13AT T13AT 9A1343 ‘piepuels




[96]

sa1lIAIOe
{JoB3J4INO |00YDS 10}

'SI9AI8-9482 4230
pue sueipJen3d
‘sjuased yum

'SJ w>_m|w.h ed Jaylo

pue sueipJengd
‘syuased yum

S90U3J9jU0d
Jayoealjualed

SI9NI8

-94e2 J3Y3o pue
suelpJeng ‘sjualed
yiim 31edjunwiwo)

diysiapes| apinoidd | s3uilesw aieniu| ssuilaaw aeniu| ul a1ediued rAkA)
UOISSIW /UOISIA
s,|jooyds
pue jusawanalyde
JuswaAosdwil | Juapnls ‘Sululed) Aylunwwod
duewJoyad pue 3uiyoeal 3uluiey)

Jayoeay/ |ooyds 40y

0] poale|aJd sanssi

sangea||od yim

sallIAIoe Sulules)

|euolssajoud

ALINNWWOD

H3dIm JHL 10
ANV ALINNININOD
TVNOISS340dd
dl3HL 40 SY3IgNIN

Swea) aAl3eloqe||0d uo an3ojelp 92130eud jo seaue |euolssajoud 9y3 03 93nqIU0) | JAILIV ¥V SHIHOVIL
ul aeddiJed/pea ul a8e8u3 [NJsSa20NS aueys ul a1edpiped T°CT ra s
Q¥vaNvisAnunwwod

19pIm

9y} jo pue Ajunwwod

Jeuoissajoud

9yl jJo  ssdquidw

9nIpe e  dndeud

pue 28pajmouy

30110Vvidd Jeuoissajoud

TVNOISS340dd 32110Vvid NOILONANI VYV | J19y3 anoidwi 03 y33s

1¥3dX3/4931SVIN d3dNVvAQVY TVNOISS310dd -34d/AYLN3I IDNVINYO4Y3d | Ajlenuiuod  siayoes)
AT 13ATN TIT 13AT TT 13AT T13AT 9ANI3443 ‘piepuels




[LS]

Alunwuwod pue
|00YIS U9IMIaq
sdiysiauyied
213931e43S 10949 01

duiuies)

pue 3uiyoeal
2Jueyus 01
suollezjuedio pue

duluies)

pue 3uiyoeal
9Jueyus o1
suoljeziuedio pue

sdiystauyied

Alunwwod
JIpIM 3Y3 pue

|00YdS 9y} Usamiaq

Ayoeded pjing pue | sdnoug |eao| yum sdnoJg |eoo| yium Sunsixa | sdiysssuned pjing
2ouepingd apinodd | saouel|je dojaaaq s9ouel||e dojanaq ul 91edidijed €T

Q¥vaNvisAnunwwod

SETJI

9y} Jo pue Ajlunwiwod

Jeuoissajoud

9yl Jo siaqudw

9nIpe e  dndeud

pue 28pajmouy

30110Vvidd Jeuoissajoud

TVNOISS3104d 32110Vvid NOILONANI VYV | 413y3 anoidwi 0} a3a3s

1¥3dX3/4931SVIN d3dNVvAQVY TVNOISS310dd -34d/AYLN3I IDNVINYO4Y3d | Ajlenuiuod  siayoes)

AT 13N TTT 13AIN TT13AT T13AT1 CORRE)TE ‘piepuels




SECTION 5

Regional Qualifications framework

Introduction

A Qualifications Framework (QF) is a structure for identifying academic, vocational and
continuing education qualifications describing each qualification under it.. It integrates the
qualifications issued by different academic bodies into a common structure for the purpose of
articulation, credit transfer and recognition of prior learning. The QF aims also to provide
nationally or regionally consistent recognition of outcomes achieved in post-secondary
education and training.

The table below (Table 4) sets out a Qualifications Framework (RQF) with respect to the
teaching professional. The QF provides a benchmark for qualifications commonly found in the
region’s education system and assumes that programmes of study lead to specific qualifications.
It allows for the alignment of the various qualifications being used in the region. Although the
CCCTTE Framework uses the same number of levels as the CARICOM Framework®, they are
configured differently. Therefore, in order that the equivalence of the CCCTTE QF to the wider
education system is understood, the level designated to each qualification by the CARICOM QF
is provided. This framework enables the comparison of qualifications throughout the region.

“Contrary to what many people assume, a high-quality
teacher workforce is not the simple result of some
traditional cultural respect for teachers. Rather, it requires
deliberate policy choices. High performing countries build
their human resource systems by putting their energy up
front, they concentrate on attracting, preparing, and
supporting good teachers and nurturing teacher
leadership talent, rather than on reducing teacher
attrition and firing weak teachers.”

Vivien Stewart, 2009; cited in Raising Teacher Quality
Around the World. Educational Leadership Vol. 68 No. 4
December 2010/January 2011 pg. 16. ASCD

® Revision of the CARICOM Regional Qualifications Framework is underway.

[58]
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Maintaining standards through professional licensing and registration

The professional license provides assurance to stakeholders, clients,and the general public that those
to whom it is granted are fit to practice the profession. According to Wise and Darling-Hammond:

“The basis for professionalism is a guarantee to the public that all entrants

to the profession have adequately mastered the basic knowledge and skills

needed to perform adequately before they are licensed to practice

independently.” (preface vi)
It is envisaged that eventually all professionals, e.g. principals and vice principals, Heads of
Departments, guidance counsellors, social worker\\s, special needs teachers, who work in the
education sector will be licensed. However initially, the focus is on school teachers and administrators.

The Professional License for Educators
Educators will have two classes of licenses, Provisional and Professional.

The Provisional Teaching License

The Provisional license will be awarded to the following categories of educators:
e Recent graduates of teacher preparation programmes who are at the entry level and
have not participated in an induction programme.
e Teachers who perform below standard on performance appraisals
e Teachers who left the teaching service for a period of time and wish to return to
teaching.
e Principals without administration or leadership credentials.

Regulatory framework for the provisional license

e The provisional license for the entry level teacher will be non-renewable and valid for five
years.

e The provisional license for teachers who perform below standard on performance appraisals
for the renewal of the professional license will be valid for two years, during which time they
will be re-assessed. Successful appraisal on re-assessment will result in the grant of the
professional license.

e Teachers re-entering the system who hold an expired professional license will be subject to a
performance appraisal during the first year of return. Successful appraisal will result in the
grant of the professional license.

e The provisional license for Principals without administration or leadership credentials will be
non-renewable and valid for three years, during which time they will be required to obtain the
required qualification for the award of the professional license for Administrators.

[63]



The Professional Teaching License

The Professional License will be awarded to the following categories of educators:
e Entry-level teachers who have satisfactory performance appraisals on completion of an
induction programme
e Teachers who have re-entered the system and who have satisfactory performance appraisals.
e Teachers who were downgraded and who on re-assessment have satisfactory performance
appraisals.
e Principals with appropriate administration or leadership credentials.

The Professional license will be awarded to teachers at level 2, level 3 and level 4 as follows:

LEVEL 2: Professional Teacher/ Professional Educator

Successful completion of supervised internship (induction) certifies eligibility for a full professional
license. The professional license will have a five year maximum validity and is renewable on the basis
of successful performance appraisals.

LEVEL 3: Advanced Professional Teacher /Advanced Professional Educator
Evidence of continuous professional growth and development and successful performance appraisal
certifies eligibility for the advanced professional teaching / advanced professional educator license.

LEVEL 4: Master Teacher/ Master Educator
This license should be awarded to teachers who have demonstrated leadership and ability to function
as experts in relevant areas of practice, and who can contribute to policy and decision-making.

Professional License for Administrators

A school administrator license is to be awarded to principals and other school administrators. The
provisional administrator license is to be awarded on evidence of appropriate training and certification
in educational leadership/administration/management. A professional Administrator License is to be
awarded based on satisfactory performance appraisal after a probationary period.

With a mandate to regulate the teaching profession The National Council for Teaching and Teacher
Education (NCTTE) or its counterpart, in each member state, will be the responsible body for
maintaining standards through the registration and licensing process. The act of licensing an
education professional is an acceptance that such a person is competent to work in the field of
education in the CARICOM region.

Eligibility for a professional license

Teachers, principals, teacher educators, and supervisors, are eligible for professional licenses.
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Certification consistent with the Regional Qualifications Framework for the teaching profession and
evidence of satisfactory performance levels are required for licensing. The professional should also be
registered with the National Teaching Council. Professional standards in respective areas are the
references against which performance will be appraised and licenses provided.

Revocation of the License

The Teaching License can be revoked by the National Teaching Council or its counterpart or agency, if
after due process, the educator is found to be in breach of the terms and conditions that attach to the
grant of license. These terms and conditions and the regulatory processes that govern them are to be
determined by the National Teaching Council.

An educator whose Professional License has been revoked can apply to the National Teaching Council
for its re-issuance after the designated period of time as prescribed in the relevant regulations. The
NTC will invoke the regulatory process that governs reinstatement.

Steps in the Licensing and Registration Process

The two examples detailed below describe in a pragmatic way the steps involved in registration and
obtaining a Teaching license. Example 1 presents what may be the normal scenario for a teacher who
is a recent graduate of an approved teacher preparation programme, and is certified to teach at one of
the three levels, ECCE, Primary or Secondary. Example 2 presents what may be a typical scenario for a
teacher of some experience who is coming in to the system and who needs to be registered and
licensed.

EXAMPLE 1
Jenny Jones is a recent graduate with an Associate in Arts degree in Primary education from Crossbend
Community College.

1. She applies to the National Teaching Council or its agency in her country for a Provisional
Teaching License.

2. The NTC /agency assesses her credentials and deems her eligible for a provisional licence, and
registers her as teacher with a provisional license.

3. Jenny is awarded the provisional teacher license, and applies to the Ministry of Education or
the agency for hiring teachers, for a teaching position in a primary school.

4. The MOE/agency assesses her credentials, and deems her eligible for consideration. Apart
from the provisional license, there are other requirements to be met, one of which is an
interview. Jenny is informed of these requirements.

5. Jenny complies with the requirements, passes the interview, and is offered the job.

6. Jenny assumes duties at the school, and is assigned a mentor teacher who works closely with
her and supervises her internship. At the end of the internship period, Jenny’s performance is
appraised. She performs excellently at entry level standard.

7. Jenny applies to the NTC/agency for a Professional Teacher License.
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8. The NTC/agency assesses her credentials, including the reports from her mentor teacher and
her performance appraisal, and deems her eligible for the license. The NTC registers her as a
professional teacher, Primary level.

9. Jenny is awarded the Professional Teacher License, Entry Level Primary.

10. Jenny continues to participate in professional development activities as part of the
requirements for the renewal of her license.

11. After 5 years Jenny is advised to apply to the NTC to be assessed for renewal and the award of
the advanced professional licence.

12. The NTC assess Jenny’s credentials, and documents in support of her application, and its
assessors/agents conduct the performance appraisals, which include observations of
teaching.

13. Jenny performs at standard and the NTC awards, and upgrades to the Advanced Professional
License, Primary Level.

EXAMPLE 2

Jimmy Smith has B.Sc. degree and a Dip. Ed. from Welcome University. He has been teaching Biology

and Chemistry at a secondary school abroad, for the past seven years. He wants to be registered and

licensed as a teacher.

1.
2.
3.
4.
5.

6.

7.

John applies to the NTC for a professional teaching license.

The NTC assesses his credentials and deems him eligible for registration.

The NTC awards a provisional license, pending performance appraisal.

After one year John applies to be officially appraised.

The NTC /agent conducts the performance appraisals, which include observations of
teaching.

John is assessed to be at advanced professional level in Biology, and at the entry level in
Chemistry.

The NTC awards the Advanced Professional Teacher License, Secondary Level Biology, and
upgrades the register accordingly.

Role of Key Stakeholders

The role of the key stakeholders with respect to monitoring and maintaining standards for quality

assurance is summarized in Table 5 below.
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TABLE 5: KEY STAKEHOLDER ROLES

STAKEHOLDER ROLE

Ministry of Education, Chart policy , support NTC, teachers and schools,
School Supervisors/Education Officers partner with teacher education institutions
National Teaching Council Maintain standards, professional registration,

award and renew licenses, direct policy, quality
assurance,

Teacher Education Institution Initial teacher development, CPD programmes,
certification, consultative partner with MOE, NTC

School administration Facilitate performance appraisal, performance
management, provide leadership

Teachers Unions Safe guard the rights of teachers, ensuring
compliance with rules and regulations, advocacy
for the process

Teachers and other education professionals Responsibility ~ for ~ maintaining  professional
and groups competence, cooperate with NTC and MOE
Regional and international partners Support, consultation

Monitoring and Evaluation of standards
It is expected that periodic evaluations of the region’s teacher education institutions and their

programmes will be conducted by the CCCTTE. The NTC or its counterpart has responsibility for
monitoring and evaluating teaching performance standards at the local level. This will entail a
periodic review of the national teaching standards.
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SECTION 6

CONCLUSION

The development of standards of practice is a critical process in the realization of the new vision for
the region’s teaching profession. In order to assure quality in the education systems of member
states, and to facilitate the free movement of educators within the Caribbean Community, it is
necessary to standardize practices within the already established harmonized policy framework.
Professional Registration and Licensing, a system of performance appraisal, and the systematization of
continuing professional development activities are mechanisms that support quality assurance in the
teaching profession. As a result the teaching profession in the Caribbean will be more aligned with
other professions and enjoy enhanced status. For most member states these are new features that
will have to be incorporated into the existing policy framework for teachers and education personnel,
and therefore may require amendments to the legal instruments that define and regulate the
education sector.

This framework of standards of performance for teaching and teacher education institutions is
intended to provide the parameters for a set of common benchmarks for quality with respect to the
teacher education sector of the education systems in the region. They provide direction for the
initiatives to enhance quality, and make possible consistency in the treatment of practitioners who
move within the Caribbean Community. We advise that these standards are not intended to override
or replace the job specifications, terms and conditions, or other such administrative features that
currently apply. Most importantly, the standards are intended to guide the work of the National
Teaching Council, or its counterpart, as it prepares to fulfill its mandate as the advocate, voice, and
caretaker of the teaching profession.

The Task Force encouraged healthy, honest feedback as we engaged in consultations with stakeholders
on these proposed generic standards. The consultations to discuss these standards of teaching
performance and the academic standards for the teacher education institutions involved the key
stakeholders. The dialogue that began among the teacher educators in the region was extended to
the other stakeholder groups in the education fraternity, namely the teachers, school
administrators, teachers’ unions, and education officers in the Ministries of Education. It is
important that those who will be most affected by the proposals understand and appreciate the
inherent value in having a well regulated teaching profession. The measures that will be
eventually introduced are meant to facilitate, nurture and support teacher development, and
thereby enhance quality assurance and the status of the profession. In no way should they be
interpreted as punitive or threatening, or an imposition.

It is necessary that we all work together to realize the new vision for teacher education and the

enhancement of the status of the teaching profession in the region. All stakeholders are charged to

commit to the process and take up the leadership challenge to be activists and advocate for a high-
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quality teaching profession.

The way forward to implementation

The following lists some key activities that should be considered for the implementation phase in the

introduction of standards-driven policies to enhance quality assurance in teaching and teacher

education.

An aggressive public-education programme that targets the development of performance
assessment, teacher appraisal, and general teacher education literacy, as well as an
understanding of the new vision for the teaching profession and the necessity for quality
assurance mechanisms. This will help the key stakeholders to understand and appreciate the
benefits to be derived from a standards-driven system. The general public would have
exposure to the technical language and thus will be able to participate meaningfully in the
discussions at the sessions organized to disseminate related information.

Widespread discussion and dissemination of the policies and proposed practices and their
benefits to the system, to the profession, and by implication, to the country. This will ensure
buy-in from key stakeholder groups and the general public.

Continuation at the national level with the development of national standards and the
appraisal instruments. This will be the responsibility of the National Teaching Council or its
counterpart.

Development, pilot-testing and standardization of assessment instruments for external
appraisals.

Training of internal and external assessors. Internal assessors are teachers who will function in
the school as part of the performance management process. External assessors will function as
agents of the NTC in the appraisal process for re-licensing and promotion.

In addition to the above activities, the factors listed below are critical requirements for successful

implementation of this quality assurance initiative.

The relevant policy should be developed and instituted and associated legal framework should
also be developed and enacted. This is absolutely necessary for sustainability.

A comprehensive view of professionalism which should be shared by all constituents and by
the key stakeholders in particular, the teachers, administrators, teachers unions and the
Ministry of Education.

A robust teacher appraisal system complemented by a school-based performance
management infrastructure.

Advocacy — there must be developed a core of “evangelists” whose role would be to spread the
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good news, and to convert the unbelievers and doubters.
e The system must be put in a state of readiness to accommodate the innovation. This will entail
the following:

a) Examination and review of the governance structure

b) Re-negotiation of relationships and responsibilities

c) Revision of the legal framework and the accompanying regulations

d) A clear delimitation of the professional duties of teachers and the related job
descriptions.

e) Purposeful school development plans that incorporate teacher development and
support for professional growth to meet the school’s targeted development needs and
those of the teachers.

f) Review of schools’ regulations and general operating policies to accommodate the
standards-driven policies.

“Teaching can be respected as a genuine profession when there is evidence that teachers are
experts in their subject matter and do a good job of inducting students into that expertise. This
requires a strong pre-service program and rigorous licensure standards, accompanied by
effective teacher induction programs. It also requires that quality be maintained through peer
review and intervention programs and ongoing professional development. When high standards
are important at every point in a teacher's career, when those high standards are not suspended
in the face of teacher shortages, and when being an accomplished teacher is recognized and
adequately rewarded, then we will have teacher quality assurance and vastly greater confidence
of providing a quality education for all students. “

Albert Shanker; Quality Assurance: What Must Be Done to Strengthen the Teaching Profession.
Phi Delta Kappan. Volume: 78. Issue: 3 1996. Pg. No. 220+.
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APPENDIX

Definition of Terms
Certification — the award of a teaching qualification that certifies successful graduation from a teacher

education programme. Successful graduation from an accredited pre-service programme of teacher
preparation certifies the individual for entry-level teaching.

Continuing professional development — Any professional learning activity beyond initial teacher
preparation. It includes the range of learning programmes from formal courses leading to additional
qualifications to workshops and short courses and informal collaborative activities geared to special
purposes. Also is referred to as in-service professional development.

Entry-level teacher — a teacher on first teaching appointment.

Induction — a structured programme of supervised mentoring and orientation for new teachers.
Initial teacher education — the first or basic level of professional development.

In-service — refers to the period of active teaching.

Internship — a period of on-the-job professional learning for entry-level teachers.

Licensing — the process that confers the right to teach at a particular level in a particular
country/state/jurisdiction.

Mentor teacher — Usually an experienced or veteran teacher who works with and supervises novice
teachers

National Teaching council — a body governed by statute to regulate the teaching profession.. It
devises, informs, monitors and continually updates the standards of academic and teaching
competence.® The Teaching Council has authority to license and discipline.

Performance assessment - the assessment of teaching competence and related tasks of the teacher

Performance management — a systematic process for monitoring, evaluating and enhancing teaching
competence.

Pre-service — refers to the period of preparation for teaching before recruitment as a teacher.
Professional development - growth in competence and maturation in professional practice.
Professional register of teachers — the official list or record of teaching professionals.

Professional registration — the inclusion of professionals on the professional register.

& Commonwealth Secretariat 2006 The recognition of teacher qualifications across commonwealth member states, p.5
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Professional status — credential conferred by a professional body that attests that an individual has the
right to practice that profession

Professional teaching license — a renewable permit that grants the right to teach within its period of
validity.

Provisional teaching license — a non-renewable temporary permit that grants the right to teach at a
particular level for a specified period.
Recruitment- the process of hiring for professional service;

Selection — The process of identifying suitable candidates from the recruitment pool.

Teacher appraisal - The comprehensive process of evaluating teachers’ competence for purposes of
retention and promotion.

Teacher Development — development that results from experience and consistent reflection and
analysis of teaching, which causes teachers to grow intellectually as they mature professionally

Teacher educator — A specialist teacher of teachers.
Teaching qualifications — A certificate of teaching competence specifying the awarding body,

qualification type and title, which makes the individual eligible for consideration for entry, or
advancement or promotion within the teaching profession
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