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Message form the Minister of Education 

Dear Teachers 

Across the world, the COVID 19 pandemic (Corona Virus) continues to 
cause undesirable disruption to the global education systems. Guyana, 
as you know, was not spared. As such, we implore you to keep engaging 
our nation’s learners and we applaud those of you who have tried and 
continue to try. We heard your concerns when you told us you were 
uncertain about how to teach using different means, that you lacked 
confidence, and that you felt you were not equipped. This is our first 
response in partnership with the OAS and ProFuturo Foundation. This 
training will give you the much-needed knowledge and expose you to 
the tools you need to deliver education differently by being innovative 
and by using easily available technology.  

We are aware that the cost of data is of great concern to you and we 
have remedied that by partnering with GTT and Digicel to zero rate the 
ProFuturo platform domain. This means that when anyone accesses 
the training platform, data will not be consumed. If teachers have 
neither devices nor connectivity, we will arrange a suitable location and 

if teachers, as those in the hinterland and riverine areas, cannot access either, even with our help, we have arranged for part of 
the program to be done through these printed modules because we know that it is only a matter of time before you are able to 
access connectivity and devices. We will never leave you behind. 

I encourage you to take this training offer with vigour so that you can be better prepared to do what you love: influence by 
teaching the next generations. 
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A board, a teacher at the front 
explaining the lesson. 

Desks arranged in rows (with the 
pupils unable to see each other, 

without receiving stimuli). 

A classroom as a single rigid 
space, with timetables limited by 
subjects, following a monotonous 

instruction model. 

The teacher has no control and 
who mixes doesn’t have a position 
of authority. He or she is a guide 

with the pupils. 

The pupils work in groups, in 
broad spaces which encourage 

mobility, socialization and 
discussion. 

The subjects are presented in the 
form of projects and the pupils 
can choose the tasks or topics 

which interest them most 
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How did it come about? 
“Head, the pupils are not criminals, nor are they 
mad.” The beginning of the management work of Ana 
Elisa Siqueira was deeply influenced by this phrase, said 
to her by a primary education pupil at the Amorim Lima 
school in Brazil in 1996. So much so that she decided to 
take over the running of the Centre. The yard and 
windows were closed off by bars. The walls were grey. 
The children’s uniforms also lacked colour. According to 
one of the people responsible for the cleaning at the time, 
it was to hide the dirt. But the setting looked more like a 
prison. 

 

The initial reaction 
Ana did not hesitate for a second. One of her first 
measures (of the many which would end up literally 
transforming the school’s structures) was to have 
the bars pulled down and to integrate the outer 
spaces so that the children could move around 
freely. 
With a staff of 60 teachers and approximately 780 
pupils, the school knocked down the walls and 
organized the pedagogical activities in two large 
halls, where pupils from the different years study 
together with the guidance of the teachers as tutors. 

 

Result 
Gathered together in groups of 
five, the pupils develop their 
personalized study paths. They 
research, study, carry out 
activities, talk with their 
classmates and resolve queries 
with the teachers. In other words, 
they create their own paths with 
autonomy. 

 



 



 



 



 

 

 

 

 

 

 

 “Education, for most people, means trying to make the child resemble a typical adult in his or her society... but, for me, education 
means creating creators... you have to make inventors, innovators, non-conformists.” 

 

Jean Piaget 



 



 



 



 



 



 



 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Language (reading) 
Goals 
 Reading of texts of the genres planned 

for the corresponding school cycle, 
combining decryption strategies with 
selection, anticipation, inference and 
verification strategies. 

 Use of indicators to make anticipations 
and inferences in relation to the content. 

 Use of the data obtained by means of the 
reading to confirm or rectify previously 
made assumptions about the meaning. 

 Textual production practices - Analysis 
and reflection - Goals. 

 The pupils are expected to 
autonomously use reading strategies 
(decrypting, anticipating, inferring and 
verifying) and coordinate, even if help is 
needed, the different roles they need to 
assume when producing a text: 
planning, writing drafts, reviewing and 
attending to the presentation. 

 

Natural sciences 
Goals 
 To question the reality by formulating problems and 

attempting to solve them, using logical thinking, 
creativity, intuition and capacity for critical analysis, 
selecting procedures and verifying their 
appropriateness. 

 Oral and written communication of assumptions, data 
and conclusions, respecting different opinions. 

 Interpretation of the information by means of the 
establishment of relationships of dependence, cause 
and effect, form and function. 

 

Mathematics 
Goals 
 To resolve problems, knowing 

how to validate strategies and 
results, developing ways of 
reasoning and processes such as 
deduction, induction, intuition, 
analogy and estimation and using 
mathematical concepts and 
procedures, in addition to using 
the technological instruments 
available. 

 

Art 
Goals 
To use the different 
languages (verbal, 
mathematical, 
graphic, visual and 
body) as means of 
producing, 
expressing and 
communicating our 
ideas, interpreting 
and using cultural 
productions, in 
public and private 
contexts, and 
addressing the 
different intentions 
and situations of 
communication. 

 

Geography and history 
Goals 
 To organize historical-cultural repertoires which allow us to 

locate events in a multiplicity of times, so that we can 
formulate explanations (by means of the establishment of 
relationships) with questions about the present and the past. 

 Comparison of different items of information and 
perspectives regarding the same event, fact or historical 
topic. 

 Formulation of hypotheses and questions regarding the 
topics studied and registering in different forms: texts, books, 
photos, videos, exhibitions, maps, etc. 

 



 

 

 

 

 

SOLUTION 
The solution is very simple and serves to illustrate, among other things, that there are small details which are significant and 
decisive for guiding the user towards an error or success by “manipulating” his or her visual perception. 
The difficulty in resolving the problem lies in the fact that an element (the box) already has a fixed function, which is to store the 
drawing pins. Therefore, if we presented the same problem with the same objects but with the safety pins outside the box, anyone 
would solve it quickly and without any difficulty. 

 



 



 



 



 

 

 

 

 

 

 



 



 

  1. Selection of the topic and 
broaching of the guide question 

Choose a topic linked to the reality 
of the pupils which motivates them 
to learn and allows you to develop 

the cognitive and competential 
goals of the topic you want to work 

on. Then broach an open guide 
question which will help you to 

detect their prior knowledge of the 
topic and invite them to think about 

what they should research and 
what strategies to implement to 

resolve the issue. 
For example: How would you make 
the inhabitants of your town aware 
of healthy habits? Which campaign 

would you conduct to inform 
tourists of the history of your 

region? Is life on Mars possible? 

10. Evaluation and self-evaluation 
Finally, evaluate the work of your pupils 

in the section you have previously 
provided them with, and ask them to 

evaluate themselves. It will help them to 
develop their spirit of self-criticism and 

reflect on their failures or mistakes. 

9. Collective response to the initial 
question 

Once the presentations of all the groups 
have ended, reflect on the experience 

with their pupils and invite them to look 
for a collective response to the initial 

question together. 

5. Research 
You must give autonomy to your 

pupils to allow them to search for, 
confirm and analyse the 

information they need to perform 
the work. Your role is to lead them 

and to act as a guide. 

4. Planning 
Ask them to present a work plan 
specifying the planned tasks, the 
pupils in charge of each of them 
and the schedule for performing 

them. 

8. Presentation of the 
product 

The pupils must explain to 
their classmates what they 
have learnt and show them 
how they have responded to 

the initial problem. It is 
important for them to have a 

structured script of the 
presentation, explaining it 
clearly and supporting the 

information with a wide 
range of resources. 

2. Team training 
Organize groups of three or 
four pupils, in such a way 

that the profiles are diverse 
and each one plays a role. 

3. Definition of the final 
product 

Establish the product the 
pupils must develop, 

depending on the 
competences you wish to 

work on. You can have 
different formats: a brochure, 
a campaign, a presentation, 

scientific research or a 
model. We recommend that 
you provide a section with 

the cognitive and 
competential goals which 

must be met and the criteria 
for evaluating them. 

7. Preparation of the product 
In this phase the students will have to 

apply what they have learnt to the 
realization of a product which provides 

a response to the question posed at 
the outset. Encourage them to give 

free reign to their creativity. 

6. Analysis and synthesis 
The time has come for your pupils to 
pool the information compiled, share 

their ideas, debate, draw up 
hypotheses, structure the information 

and look for the best answer to the 
initial question together. 



 



 



 



 

 

 

 

  

I was saying… 
“Teaching must be through action. Education is life; school is society.” 

John Dewey 
 



 



 

Specific Experience 
Projection of a news item or photos 

related to an ecological disaster. 
 

Active Experimentation 
Debate in the classroom with the contribution of the 

pupils’ individual reflections. The teacher can encourage 
them by introducing new data to help the pupils to 

understand better and to guide them in their 
conceptualization. 

Abstract Conceptualization 
Realization of an activity which can be proposed by the pupils 
themselves. For example, carrying out an awareness campaign 
throughout the school about the importance of recycling and its 

benefits in our lives. This campaign includes the realization of games 
with recycled material, posters, advertising on social media… 

Reflective Observation 
Broaching questions about the project: 
 What’s happened? 
 Why do you think it’s happened? 
 How will it affect the lives of the people involved? 
 In what way could its effects have been avoided 

or alleviated? 
 What can we do in this regard? 

 



 



 

 

 

 

 

 

 

Learning Based on 
Problems 
 Begin with the presentation of a 

problem the pupils must resolve or 
learn from. 

 They cannot be related to real life. 
 Use the question method. 
 The pupils present solutions but not 

necessarily a final product. 
 

Learning Based on 
Projects 
 Begin with the presentation of a 

problem, bearing in mind a final 
product. 

 Use a model which reflects real-life 
problems. 

 The pupils use or present a final 
product. 

 The final product is the basic element. 
 

Learning Based on Experience 
 Start with a real experience/event which can act 

as a case study. 
 Focus on the analysis of a real experience to 

obtain learning with a view to the future. 
 Use a cycle method which, according to Kobe, may 

vary from 4 to 5 cycles. 
 The cycle closes with a new experiential activity in 

which the participants execute the action plan 
they designed in the previous stage. 

 



 

 



 



 


