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EDITORIAL COLLECTIVE

Preface

MARLENE HAMILTON
Pro Vice Chancellor, Board for Undergraduate Studies

rofound changes have occurred in higher education globally, and those

who have effected these changes have had to grapple with the challenges
associated with the increasing student numbers, including demographic
changes, demands for accountability and new technologies. In North America
and some parts of Europe, higher education systems have been moving from
elite to mass and universal access. Universities are being asked to provide more
spaces for students and prepare graduates who are responsive to societal con-
cerns. Yet, access and funding collide and there is much debate about who
should pay. One approach is to ask the consumer to pay for the cost of
instruction since it is believed that it is the individual who benefits in the long
term. The directions of higher education in developing and developed nations
point to complex components that seek to address the competing factors of
access and funding. It is not surprising, therefore, that quality surfaces as an
important component in higher education.

The quality of higher education is constantly being challenged by the grow-
ing number of students attending universities. The student population at The
University of the West Indies has grown more significantly over the past five
years than at any other time in its history, creating greater demand on the
resources of the institution’s campuses and centres. This period of dramatic
transition is not peculiar to this region. More students are studying away from
home. More students are studying while working. The Internet connects more
people across borders. With the new technologies, instant communication is

made possible, and knowledge is made accessible to larger numbers of people.
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The theme of this issue of the UWI Quality Education Forum brings
together a multiplicity of ideas that address various components of the
changes taking place in the higher education landscape in the region. Each
paper explores a different element, yet converges around the responsiveness to
change. The impact of HIV/AIDS, the changing relationship between teach-
ing and research, and students’ perceptions of the learning experiences are
some of the issues that form the backdrop for the maintenance and enhance-
ment of quality in higher education, irrespective of the inescapable conse-
quence of change.

The journal allows us to journey through the myriad issues that confront
the university at this time and provides a space for discourse within the con-
text of an institution that is undergoing rapid change in the teaching/learning

environment.

The impact of HIV/AIDS, the changing relationship between
teaching and research, and students’ perceptions of the learning
experiences are some of the issues that form the backdrop for
the maintenance and enhancement of quality in higher education,
irrespective of the inescapable consequence of change.
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Changes in Higher Education
A Global Glance

ANTHONY M. PERRY

“Universities are currently undergoing a serious identity crisis largely due to
the important cultural, economic and political changes taking place in soci-
eties throughout the world” (Dias Sobrinho and Goergen 2006). No doubt,
this observation arises out of a rigorous debate within and outside the acad-
emy concerning the impact and relevance of knowledge, research and teach-
ing within universities to the global economies in both developing and devel-
oped societies.

Much has been said about the demand for a diversified higher education
sector that is linked to an increased significance and awareness of the vital
importance for socio-cultural and economic development, and the need for
new skills, knowledge and ideals to serve the twenty-first century. The future
is seen to be built around the idea that the younger generation must be
equipped with the skills and competencies that will enable young people to
function effectively within a dynamic economic and social environment.

Everywhere higher education is faced with numerous difficulties and chal-
lenges related to financing, access for marginalized communities to relevant
academic programmes and skills-based training, improved teaching, and the
employability of graduates. All this is taking place while there is an expansion
in enrolment and a widening chasm between the developed countries and the
rest of the world with regard to access and resources for higher learning and

research.
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Issues such as market forces, globalization and vocational training have
occupied the minds of many outside of the university system. The movement
towards the massification of higher education has been the focus of many pol-
icy makers who see higher education as the major vehicle to social and eco-
nomic transformation. Consumers, on the other hand, have high expectations
of an education system that will enable them to gain the skills and competen-
cies for employment and empower them to participate in the development
processes of their societies. Parents ardently believe, and justifiably so, that if
their children get a university education their lives and that of their children
will be enhanced.

Also evident is the growing concern about what the university ought to be
and do. This crisis of identity comes as a result of calls to extend capacity and
questions about the very nature of the enterprise: the university has to con-
front the issue of relevance. Universities are being exhorted to move beyond
the safe confines of research and teaching and to extend their service to the
community by becoming social activists in environmental issues, such as
global warming, poverty alleviation, human rights and justice, war, hunger,
and disease. Instead, what is happening, according to one former UNESCO
official, is an effort to develop, expand and export education as industry. It is
argued, there is a concerted move to “commodify” higher education and
spread primarily a US brand across the globe. It appears, nevertheless, that as
the “expansionist” approach is spread across the globe and universities renew
themselves, the knowledge divide widens. This certainly contradicts the pre-
vailing view that the knowledge sharing, international cooperation and new
technologies offer new and exciting opportunities to reduce the gap between
the most developed and wealthiest nations and the least developed countries
in Africa, Latin America and the Caribbean.

All across Europe change is rattling the “temples of learning”
(http:www.cnn.com/2006/EDUCATION/11/20/euro.learning.pains.ap/).

Admissions, tuition accelerated rate of completion, expansion of private

Universities are being exhorted to move beyond the safe confines of
research and teaching and to extend their service to the community by
becoming social activists in environmental issues, such as global warming,
poverty alleviation, human rights and justice, war, hunger, and disease.
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universities, fears of the “Americanization” or commercialization of higher
education are at the forefront of the discourse. The economic exigencies of job
creation overpower the arguments over whether universities in Europe should
maintain their mission as imparters of universal knowledge. These arguments
are heavily influenced by the perception that Europe’s universities “do not
provide the skills and research needed to help their countries prosper and
compete with rapidly growing economies in Asia and elsewhere” (p. 1).

Arguably, all modern universities have a common genesis, born out of con-
temporary challenges. According to Altbach and Peterson (1999), academic
institutions worldwide stem from common historical roots, necessitating an
international dialogue to national higher education concerns. Altbach and
Davis take this one step further to suggest ideas and solutions from one coun-
try or region may be relevant to another and a comparative and global
approach to thinking about higher education benefits everyone.

According to the UNESCO-UIS/OECD 2005 report Education Trends in
Perspective: Analysis of the World Education Indicators, there is greater global
interdependence and competition and dramatic short-term changes in the
economic fortunes of nations. The report went to note that “at the same time
there has been strong growth in the demand for learning opportunities, from
early childhood programmes to advanced tertiary-level studies, as individuals
and societies recognise the important long-term benefits of education” (p. 5).
But it is within this expansive mood that the funding dilemma surfaces. In
searching for effective ways to meet the demands of a growing education sec-
tor, developing countries usually must decide which sector receives the greater
level of government financial support.

Although it is widely accepted that the benefits of education to the indi-
vidual and the society are wide-ranging, the steady expansion of education at
the secondary and tertiary levels, the question of the costs to the respective
governments have not gone unnoticed or unchecked. In fact, in some coun-
tries, the provision and financing of basic or compulsory education for all chil-
dren, seen as the responsibility of the state, has become the priority — leaving
the tertiary sector to seek private funding. This is happening at the same time
as the sector expands. The UNESCO report indicated that tertiary pro-
grammes were the fastest growing education sector in most World Education
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Indicators Programme (WEI) and Organisation for Economic Cooperation
and Development (OECD) countries.! Between 1995 and 2003, enrolment
in tertiary education grew by 77 per cent in eight years in WEI countries.

What were the common features of the tertiary sector in the WEI coun-
tries? Growth has been evidenced mainly in public institutions; funding came
primarily from state funds; there is a variety of private education providers and
gender equity has not yet been achieved. While most WEI countries have not
reached gender equality in education, Jamaica, Paraguay and Peru are the only
countries with no substantial differences in school expectancy between boys
and girls (UNESCO-UIS/OECD 2005).

The increased participation in higher education globally is not only because
individuals view education as an investment for personal development, job
creation and social mobility, but because developing countries attach educa-
tion advancement to increased economic performance. Just as it is true for
emerging economies, it is so for the more developed societies. It is the recog-
nition that education plays a significant role in economic development. There
is the expectation that in a knowledge economy, education and human capi-
tal drive economic growth, thus participation in higher education becomes an
important factor.

This recognition does match with spending in several countries, though
spending in higher education especially becomes a financial burden, particu-
larly in WEI countries. Education expenditure relative to gross domestic prod-
uct in many developing countries is similar to that in OECD countries. On
an average, 3.9 per cent of gross domestic product is spent on primary, sec-
ondary and post-secondary non-tertiary education and an additional 1.3 per
cent on tertiary education in most developing countries, compared with 3.8
and 1.4 per cent respectively of OECD countries. Germany, France and Italy
spend approximately 1.1 per cent of gross domestic product on higher educa-
tion, nearly all of that from state funds. The United States spends 2.6 per cent,
with endowments funding the majority. Additionally, governments’ expendi-
ture on education in many WEI countries relative to other sectors of expen-
diture increased. This was most evident in Chile, Jamaica, Malaysia, Paraguay
and Thailand, where the share of total public expenditure spent on education
increased by 30 per cent or more (UNESCO-UIS/OECD 2005).
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However, the expenditure on tertiary education has interesting variations in
WEI countries, influenced primarily by different conceptions of the role of
tertiary education — the difference emanating from the perception of tertiary
education as a public good requiring public intervention against the private
returns to tertiary education perceived to justify comparatively less public
funding compared to lower levels of education (UNESCO-UIS/OECD
2005).

The demands for increased access have usually conflicted with funding,
especially in developing economies. Undoubtedly, higher education is an
expensive enterprise. But the debate is not only over who shall pay but how
much the sector should get when the primary and secondary sectors are com-
peting for funding from the meagre coffers of governments and especially
when the latter two systems are stressed as being more cost-effective. The cur-
rent and common approach is that the “consumers” or “users” should pay. That
is all good and well for consumers in developed societies, but not so for those
elsewhere. The case of Trinidad and Tobago and Barbados highlights the oppo-
site where a strong economy and governments’ commitment to higher educa-
tion as a vehicle for national development have afforded university students the
opportunity to benefit from free tuition. In contrast, university students in
Jamaica must either seek student loans or private funding for their education.

Higher tuition and student loans are the two most favoured means of tack-
ling the funding problem. Some governments see these as alternatives to direct
expenditure on higher education. Yet with the rising enrolment, resources,
including teaching staff, and academic infrastructures, including libraries and
laboratories, are seriously affected. Research interests have to be tempered by
insufficient funding and students complain and even protest over inadequate
teaching/learning support. The introduction of tuition fees in the 1990s in
Britain was not popular among students. French researchers mounted nation-
wide protests against perceived interference into educational affairs by busi-
nesses and the government. In Germany, protesters rallied against the state’s
proposal to introduce tuition fees. All this was taking place while China and
India, in particular, began to adopt Western-style models of higher education
as their economies began to face the same contemporary challenges resulting

from the advancement of science and technology, economic growth, social
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changes, and the internationalization and globalization of the world economy:.

In 1998, UNESCO positioned higher education as a centrepiece in the
building of a future in the twenty-first century. The World Declaration on
Higher Education for the Twenty-first Century: Vision and Action and the
Framework for Priority Action for Change and Development in Higher Education
proclaimed in several articles what that august body saw as the groundwork
for providing solutions to the challenges facing higher education globally and
preparing the way for the reform on higher education.

One could argue, however, that since then little has changed in many coun-
tries. Quality and relevance continue to take centre stage. Women and girls
and other marginal groups are still under-represented in higher education.
Human rights, democracy, sustainable development and peace remain elusive
in many parts of the world. Dropout rates continue to grow and some
European colleges experience a 40 per cent attrition rate. The Associated Press
reported in 2006 that more than a third of adults in the European Union can-
not perform simple computer tasks such as using a mouse to access an Internet
site or working with a word-processing programme. The academic profession
is wilting under the strain. Part-time faculty members are the norm rather
than the exception and tenure is under attack in many universities. Teaching
staff is being asked to do more with less, argue Altbach and Peterson (1999),
and morale is low. Without a committed academic profession and adequately
trained administrative and technical support teams, the university, irrespective
of its location, cannot be an effective agent of change.

Higher education exists in an arena of uncertainty. It has been unable to
change and bring about change to address societal problems and to improve
the quality of life. The financing of higher education as a public service stirs a
great deal of passion among policy makers. The role of the state in strength-
ening the funding resources for public institutions is constantly being under-
mined, while governments work to ensure that public universities, at least,
achieve their mission.

The changes in the higher education landscape are both dramatic and far-
reaching. They are national, regional and global and they are sweeping across
Central and Eastern Europe, Africa, Asia, Latin America, and the Caribbean.
The experiences of Australia point to what might be possible elsewhere when
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public policy in respect of higher education is reviewed and revised in the con-
text of globalization, information and communications technology, fiscal pru-
dence, and the centrality of knowledge to productivity improvement and eco-
nomic growth (Gallagher 2001). The commercialization of higher education
is being viewed with a great deal of scepticism. Opponents of the market-
driven model worry that reforms being proposed in Europe and eagerly being
embraced in several developing countries will transform students into com-
modities for profit-centred universities and fear that some disciplines with
limited market value will disappear from the curriculum.

Yet, whatever changes are being contemplated or are already being experi-
enced, higher education institutions worldwide continue to face similar chal-
lenges. Public universities face severe competition from private providers
within and outside national borders. The transfer of talent across continents,
brought about through the migration of students, contributes to the haemor-
rhaging of the societies of developing nations. Albeit an exciting dimension of
expansionism, internationally mobile students have a serious impact for those
countries that lose their most talented individuals to the developed world.
Graduate students represent a considerable proportion of those who do not
return to their country of origin upon the completion of their studies.

Change brings about some amount of discomfort, even dislocation. But if
the modern university is to remain relevant in an era of technological advance-
ment and responsive to the socio-cultural dynamics evident in all societies,
then it must reinvent itself to serve larger and more diverse communities of
learners. Even as we have come to believe that the United States has a well-
developed model, we have also begun to recognize that model is under threat
and some transition is taking place.

According to Altbach and Peterson (1999, vi), our purpose is, therefore, “to
assess the relevance of current models and to consider how these models might
better incorporate and reflect changing assumptions about and vehicles for

Change brings about some amount of discomfort, even disloca-
tion. But if the modern university is to remain relevant in an

era of technological advancement and responsive to the socio-
cultural dynamics evident in all societies, then it must reinvent
itself to serve a larger and more diverse communities of learners.
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human capacity development”. Higher education and its future is neither sim-
ple nor straightforward, the authors opine. It is not certain and it is changing
faster than we can imagine and before we have time to determine the impact
on those it seeks to serve. Yet, while we look outside at other systems and
models of education, nation states must contemplate and construct a system
that has the capacity to combat poverty and hunger, discrimination, war and
violence, environmental degradation, and hopelessness by engaging a more
discerning population and offering the possibility of transforming the world
one individual at a time.

Note

1. UNESCO and OECD, with financial aid of the World Bank, launched the World
Economic Indicators Programme in 1997. The original group of participants con-
sisted of Argentina, Brazil, Chile, China, India, Indonesia, Jordan, Malaysia, the
Philippines, the Russian Federation and Thailand. In addition to the original eleven
countries, eight new countries (Egypt, Jamaica, Paraguay, Peru, Sri Lanka, Tunisia,
Uruguay and Zimbabwe) subsequently joined the programme.
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A Role for “Teachers-Only”

In Higher Education
The Case of The University of the West Indies

FRANCIS O. SEVERIN

The Teaching, Research and Service Roles of Higher Education Institutions

Conventionally, higher education institutions have viewed the transmission of
knowledge as their raison d’érre. This tradition began with the early universi-
ties like Paris in France, Bologna and Venice in Italy, Salamanca in Spain, and
Oxford and Cambridge in England. It is in recent times, relatively, that a new
mission was added to this traditional role. To be sure, this new function,
research, has become an end in itself (Perkins 1973 in Ballantine 2001) and
has, in many institutions, dislocated the sacrosanct function of transmitting
knowledge, the latter taking second place and no longer being the fundamen-

tal criterion by which universities are measured. Ballantine (2001, 268) says:

This new mission created tension between teaching and research, causing strains
on the teacher-student relationship and between faculty members with different
orientations and interests. This tension is familiar to us today as professors divide
their time between students and research. In many countries, research wins out
because more monetary and prestige rewards are attached to these activities than

to teaching.

The apparent upheaval in academe has been aggravated by the addition of
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two further functions as higher education institutions attempt to meet the
challenges that accompany certain and irrevocable socio-economic change.
These functions are the provision of services to the community and the cre-
ation of an ideal democratic community within the institutions themselves
(Perkins 1973 in Ballantine 2001). When the preceding is juxtaposed with the
transformations in the governance, administrative structures and curricula of
universities, as well as changes in student demographics (Ballantine 2001) and
the modes of teaching (conventional and virtual), one begins to perceive a
“cacophony” of contending priorities in higher education in the twenty-first
century.

Regarding the function of research, it is often taken for granted that an
important role of higher education institutions is the expansion of knowledge
(which is only truly possible through research). However, institutions are con-
strained, especially in developing countries, by the extent to which business,
industry and government will support them in this thrust. This also raises the
issue of the influence that the source of funding might have on the “outcome”
of research, a matter which is beyond the scope of the current paper. Also,
decisions must be made concerning where priorities should lie — whether in
basic or applied research.

Public service to the wider society has increasingly occupied the agenda of
higher education institutions, if only as a marketing/promotional tool to
enhance their profile and undoubtedly entice more students and, by exten-
sion, future alumni. Publications, the media, teaching and public lecturing are
the usual channels for fulfilling this function. In addition, their students
become involved in community-service work, often as part of their course
requirements (Ballantine 2001).

For a fuller grasp of the traditional teaching function, a brief look at the
functionalist perspective is instructive. As a point of departure, the function-
alists ask two basic questions: (1) What are the functions of education for soci-
ety as a whole? (2) What are the functional relationships between education
and other parts of the social system? (Haralambos and Holborn 2000).
Responses to these questions highlight the conservative bias of functionalism,
that is, a focus on the positive contributions of education to society, an

assumption that the knowledge transmitted in some way benefits society
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because its derivation is based on consensus and is therefore readily embraced
by everyone. Indeed, there is an unrecorded assumption that everyone has
equal access to that knowledge; hence, higher education is sought after, so the
argument goes, because it aids individual opportunities; it enhances the pos-
sibility of equal chances by transmitting the skills required in an intricate tech-
nological world and, in so doing, improves an individual’s ability to compete
and participate in the system in a productive and normative way; and it helps
society by preparing individuals to fill its fundamental roles.

All of the above presupposes the transmission of knowledge, and no doubt
explains the traditional primacy of this function and the apparent reluctance
of higher education institutions to come to terms with the changing demands
of stakeholders, including public and private sectors, government, industry,
and students. On the other hand, as these imperatives force them to empha-
size research — in both its pure and applied forms — and service to the com-
munity, some have tended to overlook the very transmission of knowledge to
the detriment their students. Herein lies the bone of contention and the issue
that the current paper addresses with respect to higher education in general
and The University of the West Indies (UWI) in particular.

Additionally, there are considerations, which Ballantine (2001, 281) raises,
of “the nature of the academic programs; whether to teach factual knowledge,
or also values and beliefs, and even practical skills; the meaning of freedom of
inquiry for scholars; and what should be included in the activities of a uni-
versity”. These impact on the transmission of knowledge.

What Is at Issue Here?

The current paper is set against the backdrop of the issue involving the pro-
motion of academic staff (teaching) based on their teaching competence vis-
4-vis research output. The problem is neither new nor recent and, aside from
its pervasiveness in higher education institutions throughout the world, has
been visited, formally and informally, on a few occasions at the UWI, with
stakeholders failing to arrive at a compromise regarding an appropriate
weighting of these functions, assuming they might be plausibly discrete

responsibilities at a modern institution of higher education.
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The matter is one that assumes ever more significance as higher education
institutions seek to become more relevant to the social and economic
demands of their clientele — the public and private sectors, government and
industry, and students — and in some cases, to justify their very existence.
Alongside this is a renewed commitment to undergraduate teaching “pushed”
by a demand to give students their money’s worth. The question might be
asked: Is it appropriate to assume a zero-sum principle regarding teaching ver-
sus research, such that more of one presupposes less of the other? Or con-
versely, and perhaps side by side with the foregoing option, should the UWI
divide labour between the excellent researcher and the master teacher?

It is all well and good that the UWI and other higher education institutions
adopt the position that academic staff who show a proclivity or talent for
either research or teaching must be administratively encouraged to pursue
these routes. Certainly, doing so should ultimately redound to the benefit of
these institutions. However, it seems reasonable to argue that in the case of
those who shall be dedicated teachers, the institution concerned should not
merely leave them to their raw talent or own devices, since teaching is a sci-
ence with its own specialized theories and practices. Hence, if standards are
important, any institution that is concerned with learning outcomes should
hone the skills of its lecturers/teachers.

In the early 1990s, Stanford University, and subsequently Cornell and oth-
ers, led the way in taking the stand that evaluation of teaching would be a fun-
damental part of the promotion process (Ballantine 2001). But initiatives
such as these create many tensions and several university lecturers view the
attempts to train them to teach as an unnecessary imposition or, at best, a nec-
essary evil. For instance, Lipsett (2005, 1) says, “Some young academics are so
unimpressed by universities’ attempts to teach them how to lecture that they
are dismissing their training as a waste of time.” She adds, “many claim they
are unnecessary because they already have teaching experience, that they add
to already heavy workloads and that they take up time that might be better
spent on research” (p. 1). Joanna Bryson, a lecturer at Bath University’s com-
puter science department, laments, “It’s not that you don’t need people help-
ing you out and showing you the ropes, but they are not used to teaching peo-

ple who have PhDs. There’s no other country in the world where you need
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another qualification to be an academic” (cited in Lipsett 2005, 1 and 10).
Dylan Evans, a senior lecturer at the University of the West of England, was
an experienced teacher before he became an academic. Holding a diploma in
teaching, he once taught English as a foreign language. He reveals, “None of
this was taken into account when I started . . . Everyone hates the course but
has to do it, which doesn’t seem rational. It’s not appropriate for those start-
ing off with lots of research to get off the ground” (cited in Lipsett 2005, 10).

In reading the above, one might perceive the unequivocal tensions between
obligations of research and teaching. There is also the suggestion that there
might not be much opposition to the teacher-training attempts if “official”
flexibility was allowed in these areas, and the both roles were not necessarily
required of all academic staff. Further, this would be preserved in their formal
contracts rather than treated on an ad hoc and post hoc basis. According to
Mark Figueroa (2005, 1), dean of the Faculty of Social Sciences at the UWT’s

Mona campus in Jamaica:

Currently there is limited flexibility in terms of the a priori allocation of duties
in these areas (research and teaching and service). The main flexibility relates to
the difference between academic staff in the mainstream teaching departments
and those in research institutes and the relief granted to persons who have addi-
tional administrative duties.

The application of a more flexible approach to the allocation of work loads to
academic staff with “normal contracts” and the wider use of contracts that
involve differential loading for different members of staff could, if properly man-

aged, allow UWI to improve its rating on all the outputs by which it is judged.

Judy McKinn, the Higher Education Academy’s senior registration and
accreditation adviser, appears to share this view, albeit from a slightly different
perspective. She is supportive of the weight that should be added to teaching
at higher education institutions. She urges, “I think universities need to think
through the implications of programmes . . . It helps put teaching and learn-
ing on the agenda, but staff need to be supported” (cited in Lipsett 2005, 10).

That said, it is difficult to overlook the fact that at many institutions,
including the UWI, tenure and promotion are often based on research and
ability to publish, as opposed to teaching or even service to the community.

Traditionally, the UWT’s criteria for promotion of academic (teaching) staff
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have been unequivocal. Volume 2 of the Charter, Statutes and Ordinances
(1998), specifies that academic staff are expected to both teach and conduct
research. Under the section entitled “Promotion Criteria” (14 [b] [i]) of
Ordinance 8 (Powers of Appointment, Promotion and Dismissal), it is clearly
stated that the appropriate Appointments Committee shall take into consid-

eration the following areas of activity in respect of the named staff categories:

* academic staff (Teaching): research, publication, teaching, contribution to
university life, public service, scholarly and professional activity;
* academic staff (Research): research, publication, contribution to university

life, public service, scholarly and professional activity. [Emphasis added.]

From the foregoing, it may be noted that academic staft (teaching) is
expected to do both teaching and research while this is not so for academic
staff (research). This dual task as teacher and researcher of academic staff
(teaching) is based on the premise that, to be able to teach effectively and
informatively (both in terms of the substance and currency of one’s informa-
tion), academic staff must carefully research their areas of interests/emphases.
They might therefore bring a more informed perspective to their lectures and
tutorials.

One possible solution would be to formally establish the category of “teach-
ing-only” staff, which, as this designation implies, focuses on teaching,
Indeed, Figueroa (2005) strongly urges caution in respect of the terminology
“teaching-only” staff. He believes the term lends itself to misinterpretation
since it implies a narrow and restricted role for academic staff who might for
whatever reason be asked to focus on teaching whether for shorter or longer
periods. Apart from definitional issues, he takes the view and in fact feels cer-
tain that the concept may invoke strong resistance, as there is also the impli-
cation, real or imagined, that flexibility in terms of teaching loads might well
devalue the UWT’s enterprise. The present writer uses the term for conven-
ience, however, being in agreement with the above view. Furthermore, a broad
view of “teaching” competence is taken, one that encompasses not only the
technical (pedagogical) skills, but also the human relations and pastoral skills

that enhance teacher-student relations.
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Developments re “Teaching-Only” Staff

In the early part of the 1990s, a proposal regarding “teaching-only” staff was
made to the relevant Appointments Committee. The line of reasoning was
that, in view of the difficulty some staff were experiencing with
promotion/progress because their research output was not up to the mark,
consideration should be given to establishing a new category where the main
criterion would relate to quality of teaching, thereby accommodating staff
whose strength was not in research. (Extensive research in the archives does
not reveal these documents but oral accounts of its occurrence are reliable.) It
is to be noted that many members of the academic staff themselves were
unhappy with the concept of “teaching-only” academic staff, arguing that
good teaching is informed and enriched by good research. The opposition to
this “teaching-only” category was especially strong from academic staff at the
UWT’s pure and applied sciences faculties (then the natural sciences).

One of the propositions floated at that time regarding “teachers-only” was
that they ought to be paid less than those expected to teach and conduct
research and to publish. Since the concept was never supported, the “teach-
ing-only” staff remained the demonstrators and foreign language assistants.
Part-time staff, comprising a substantial 49 per cent of the staff complement
across the UWI, would inevitably fall into the category of “teaching-only”
staff (Office of Administration 2005). The foregoing represents more of a con-
cession than a practical resolution to a desire for staff who would perform the
role of “master teacher”. What the UWI does not want — and in fact the dan-
ger looms — is to equate “teaching-only” with “part-time”, thus trivializing the
value of good quality teaching, especially given the fact that there appears to
be little quality control of part-time staff.

The UWT’s vice chancellor, Professor E. Nigel Harris has reopened the mat-
ter, especially against the backdrop of the growing emphasis by higher educa-
tion institutions of encouraging good teaching and, by extension, tangible
quality service to their major stakeholders, the students. The lecture room, in
that respect, represents the moment of truth. Over the years, some members
of staff at the UWTI have received the Vice Chancellor’s Award for Excellence
in the area of teaching (about three staff members between 1993 and 2003)

The Changing Landscape of Higher Education 17



The UWI Quality Education Forum

and, more often, “teaching along with other areas such as research, adminis-
tration, service to the university” (also between 1993 and 2003). Outside of
this, there has been encouragement from other sources, such as the teaching
awards offered by Guardian Life and the Association of Atlantic Universities
which encompass the United States, Canada and the Caribbean.

The above, coupled with the fact that research has shown that teacher
behaviours along with specific teaching principles and methods make a dif-
ference with regard to student achievement (Lunenburg and Ornstein 2000),

make it a fitting issue to revisit.

What Do Our Clientele Want?

The clients of higher education institutions, it might be assumed, want sev-
eral benefits and have various needs. One merely has to consider the range of
clients — government, industry, entrepreneurs and students, as well as the sev-
eral layers of the foregoing. Even in terms of the latter, changing demograph-
ics of present and would-be students places extra strain on such institutions.
Notwithstanding, one might safely assume that students, our focus here, want
good teaching. Normatively stated, the UWT’s primary focus ought to be its
students. Many students will judge the university on the basis of excellent
teaching and alumni will remember their alma mater in terms of its dedicated
teachers, among other factors. The learning/academic environment, of which
teachers are a fundamental part, is therefore vital. Okwilagwe (2002) points
out that systematic analysis of the learning environment has been on the rise
for some decades now. By extension, thousands of studies have been carried
out to ascertain the behaviours of successful and unsuccessful teachers
(Lunenburg and Ornstein 2000). Lunenburg and Ornstein (2000) are careful
to add that teaching is a complex act and, consequently, research has not been
able to agree conclusively on what constitutes “good” as opposed to “bad”
teachers or “effective” as opposed to “ineffective” teachers. Blake, Hanley,
Jennings and Lloyd (2000) agree, determining that excellence, quality and
effectiveness are problematic terms. They found, for instance, that different

groups (teachers, principals, parents, teachers) placed different emphases on
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various aspects of effectiveness. This should not, however, dishearten educa-
tional administrators and academics at the UWI and other higher education
institutions in the region. It is imperative that they explore ways and means of
developing the teaching skills of their academic staff. Lunenburg and
Ornstein (2000, 475) also note, for instance, that

[some] researchers assert that appropriate teaching behaviors can be defined (and
learned by teachers), that good or effective teachers can be distinguished from
poor or ineffective teachers, and that the magnitude of the effect of these differ-
ences on students can be determined . . . .the kinds of questions teachers ask, the
ways they respond to students, their expectations of and attitudes toward stu-
dents, their classroom management techniques, their teaching methods, and
their general teaching behaviors (sometimes referred to as “classroom” climate)
all make a difference.

Having said so, Lunenburg and Ornstein warn that the drive towards
teaching quality must be a total one since it is likely that the positive effects
of good teachers upon student performance may be negated by the relative
negative effects of other teachers within the same institution. The following is

also instructive:

The teachers may not be the only variable, or even the major one, in the teach-
ing-learning equation, but they can make a difference, either positive or negative.
Here it should be noted that negative teacher influences have greater impact than
positive ones, in that students can be turned into nonlearners and experience loss
of self-concept in a matter of weeks as a result of a hostile or intimidating teacher.

(Lunenburg and Ornstein 2000, 475-76)

In a study aimed at identifying the factors that influenced the academic cli-
mate in the Nigerian university system, Okwilagwe found the following were
important in the academic environment associated with undergraduates (cited
in Okwilagwe 2002):

e the commitment to teaching of lecturers/commitment expected of
students

* personal attention to students

* relations with students

* freedom of students’ learning
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* academic guidance

* respect for students

In a follow-up study, Okwilagwe (2002) found that, on the positive side,
there were several points of similarities between the academic climates of dif-

ferent departments, in terms of the following:

e commitment to work expected of students

* submission of assignments on schedule

* absolute dedication to work demanded by lecturers

 irregularity in students’ attendance in class frowned upon

* clear information given on course assignments and tests

* approachability of lecturers on academic matters

* commitment of lecturers to teaching resulting in a feeling of great worth
(on the part of students)

* innovativeness of lecturers in teaching

Noteworthy is that the above list, arranged in descending order of strength
of agreement by undergraduates, suggests that the specifically “teaching/
commitment to teaching” matters received the smallest percentage of positive

responses. Okwilagwe (2002, 11) emphasizes that

the consensus among students would seem to suggest that in more than one
department lecturers were not seen as sufficiently committed to teaching yet stu-
dents were expected to be completely committed, attending lectures without fail,

submitting assignments on time and taking tests and examinations.

It would appear, then, at least from Okwilagwe’s findings, that students feel
there ought to be a quid pro quo, whether or not formal, in the exchange
between themselves and faculty and are thus distressed when this is not forth-
coming. The Higher Education Research Institute found that greater numbers
of students in higher education institutions in the United States reported
being bored in class — 40 per cent in 1999 compared to 26 per cent about a
decade and a half earlier (in 1985) (cited in Ballantine 2001).

The Higher Education Research Institute found that greater
numbers of students in higher education institutions in the United
States reported being bored in class — 40 per cent in 1999 com-
pared to 26 per cent about a decade and a half earlier (in 1985)
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What Outcomes Do We Hope to Achieve?

Three overall possible educational outcomes of higher education with respect

to our clientele include

* changes in attitudes and beliefs, including political and religious (for
example, on feminism, on philosophy of life, on abortion, commitment
to environmental preservation, commitment to fighting HIV/AIDS as
well as greater tolerance of people living with HIV/AIDS, and so on);

* higher occupational status and higher future earnings; and

* positive self-image and greater interpersonal and intellectual competence.

The above sometimes reflect as much the content of what is taught as how
it is taught or presented, that is, if it is assumed that teacher behaviours and
specific teaching principles and methods, have an effect on student achieve-
ment (Lunenburg and Ornstein 2000). Lunenburg and Ornstein (2000) cite
a seminal review by Rosenshine and Furst which, although done over three
decades ago, is still instructive. They found that five teacher processes showed

the strongest correlation to positive outcomes:

1. Clarity of teacher’s presentation and facility in managing classroom
activities

2. Variability of media, equipment, teaching materials and activities
employed by the teacher

3.  Enthusiasm, which includes teacher’s movement, voice modulation and
so on

4. Task orientation or professional behaviours, structured schedules and a
scholastic focus

5. Student opportunity to learn which speaks to the teacher’s coverage of

the subject material or content on which students are tested

Bhattacharya (2004) likewise examined some of the factors that contribute
to “good teaching” in the realm of higher education in engineering in India.
While her findings may not be equally applicable to all institutions, they give
a sense of what might bring about the educational outcome after which our

students hanker. She found that a comparison of the perceptions of students
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and teachers regarding the ranking of given criteria yielded comparable
responses. An examination of the list (see Table 1) will also reveal similarities
with Rosenshine and Furst’s list and should underscore the effect of teaching

on bringing about the three academic outcomes listed above.

Table 1. Order of Preference of Criteria of “Good Teaching”

Students’ Views Faculty Members' Views

1. Knowledge of the subject area 1. Knowledge of the subject area

2. Clarity and lucidity of presentation 2. Clarity and lucidity of presentation
3. Stimulation of student interest 3. Structure/logical organisation

4. Structure/logical organisation 4. Stimulation of student interest

5. Promotion of analytical thinking 5. Clarification of course objectives

6. Ability to make the course enjoyable 6. Encouraging student questions

7. Motivating ability of the teacher 7. Sincerity level of the teacher

8. Clarification of course objectives 8. Ability to make the course enjoyable

Source: Bhattacharya 2004.

The UWT’s Office of the Board for Undergraduate Studies (established in
1996), through its Quality Assurance Unit (established in 2001), has devel-
oped and implemented a formal process of quality reviews and quality assur-
ance (Leo-Rhynie 2004). However, according to Elsa Leo-Rhynie, pro vice
chancellor of the Board for Undergraduate Studies, the UWT has always had
internal quality assurance measures for its programmes, even those that are
not subject to professional accreditation. This includes course and programme
approval, use and approval of first and second examiners, university and
external examiners — all enshrined in the regulations of the UWTI (Leo-Rhynie
2004). In reiterating the characteristics that make the UWI a unique institu-
tion (for example, critical developmental role in the Caribbean region;
nurturing of leaders; strong, relevant research tradition; and the knowledge
base for triggering Caribbean economies), Leo-Rhynie painstakingly points
out that these characteristics will only make sense or matter to accrediting

bodies that know and are sensitive to regional context and relevance. She is
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also anxious to know the extent to which accrediting bodies focus on “inputs
and resources while disregarding or paying less attention to the current
emphasis in higher education on learning outcomes” (2004, 3—4). In that
regard, she raises a number of pertinent questions about educational out-
comes:

1. Are employers satisfied with the personal and intellectual abilities and
skills graduates bring to the workplace?

2. Do these individuals understand themselves, are they able to manage
change and deal with the varied and complex life choices they will have
to make?

3. Can they solve problems, think strategically, communicate effectively?

4. Are they responsive to social needs?

She advises:

(I]t is important that both institution and agency focus on quality enhancement
and on outcomes which indicate new thinking, new ways of doing things,
reforming and reorganizing curricula and offerings for students, of experiment-
ing with and generating creative ways of ensuring students’ learning. (2004, 4)

It is possible to argue that teaching quality would be an important variable in

achieving these outcomes.

What Are or Should Be Our Priorities?

In the context of limited resources, especially given increasing competition
from international and national higher education institutions, what are our
priorities?

Here, some digression is necessary. In planning strategically, higher educa-
tion institutions must conduct their SWOT analysis which considers, among
other things, the areas of research and teaching, and where exactly they per-
ceive their strengths and weaknesses to reside. This is particularly urgent in a
context of a single enlarged economic space where higher education institu-
tions are competing with each other with unequal resources at their disposal.

In saying this, it must be borne in mind that the main purpose of strategic
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planning is to achieve equilibrium between the institution of higher education
in terms of its values, missions, goals and priorities, and the external environ-
ment in which it is located. If it does not aim for such a balance, it may find
itself wasting scarce resources (including money and human resources) on
areas that are superfluous. It therefore must align its human and physical
resources with the changes and opportunities in its external environment.
Once institutions of higher education do so, they might well find that
teaching must take a far second place to research or, quite possibly, the other
way around. They may also discover that some departments or faculties
require greater inputs of researchers while others, greater inputs of teachers.
Determination of such needs, of course, requires detailed needs analyses.
Thus, the “teacher-only” category is offered not as a necessary or even
inevitable one. Rather, institutions must first determine what the needs of the
external environment are and position themselves, given their strengths and
weaknesses, to meet those needs; they must also grasp the opportunities while
circumventing, if not overcoming, the threats. Also, it is important to bear in
mind that conditions and trends change continuously, so readjustments must

also be made continuously.

Can We Deliver on Our Client’s Wants?

Do we have the structures in place, in terms of how we define and motivate
our academic staff, to deliver on our clients’ wants? Returning to the focus on
the students, once it has been determined that there is a role for the excellent
teacher in higher education, institutions must do what is necessary to develop
this skill or facet in their academic staff. At the UWT’s three campuses, the
Instructional Development Unit (IDU) has been established out of a recogni-
tion that the UWI faces the challenging task of presenting academic pro-
grammes to a wide range of students with diverse entry qualifications, from
varying backgrounds, varying levels of experience (some are employed while
others are recent high school graduates, for instance), and varying demo-
graphics.

In spite of this, academic staff (teaching), while being well qualified in their
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respective disciplines, are often unprepared for teaching and therefore are not
the best facilitators of learning. The IDU’s objectives of staft development
might be seen as contributing to an “institutional hallmark of standards and
quality in student performance” (IDU 2005). The IDU offers workshops on
teaching skills and a range of teaching-learning matters, including course
design, teaching large and small classes, and the application of modern tech-
nology to teaching. Additionally, when departments or faculties have special
needs, the IDU will tailor workshops to respond accordingly. Tutors and grad-
uate teaching assistants also benefit from the these training programmes.

Towards the end of each semester at the UWI, students are asked to com-
plete a questionnaire designed to assess their courses and lecturers. Copies of
the summary assessments are sent to department heads, deans, human
resources (registry) and to the library where students are able to access them.
Where necessary, heads must furnish reports on what actions their depart-
ments have been pursuing to strengthen teaching quality, which sometimes
involve utilizing the IDU (Periera 2005).

Conclusion

The matter of “teachers-only” in higher education cannot be treated thor-
oughly in a literature-based essay. There are many contending views on this
matter and even the very designation “teaching-only” is problematic and
might invoke disquiet among faculty. One dean admits that such was his
experience when he attempted to get flexible work loading accepted at his fac-
ulty (M. Figueroa, personal communication, 29 May 2005). However, it is
increasingly important, as competition increases, that institutions of higher
education perform optimally in all areas. The function of teaching is logically
going to be important in that respect. Bhattacharya (2004, 329-30) under-

scores this point when she says:

A teacher’s role consists of guiding the learning process within the diverse areas
of knowledge in his/her field. It also involves selecting the approaches that
should effectively communicate this knowledge to students (Richlin and Cox

1994). But “good teaching” in universities tends to go unrecognized and
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unrewarded — perhaps because it is less easy to suggest measures of excellence in

teaching comparable to those used to judge the quality of research effort and out-

puts. It is now additionally argued that if procedures which enable good teach-

ing in higher education could be reliably identified and then applied to support
recognition and reward, it would encourage good teaching, and hence high-qual-
ity learning, throughout the higher education system. (Griffith Institute of
Higher Education 1995)

In the light of the discussions above, the following steps are recommended:

1.

A UWI-wide study should be undertaken to ascertain the perceptions of
students, faculty and administrators on this matter. This study must use
both qualitative and quantitative methodologies and, by extension,
intra- and inter-triangulation of methods.

An investigation should be conducted to specifically examine the qual-
ity of supervision provided to students doing higher degrees. This is
especially important for the UWI as it attempts to meet changing
research agendas in the region as well as create a pool of potential faculty
trained at the highest levels in their disciplines.

Assessment of lecturers and courses must be continued, with systematic

follow-up to ensure that errors are corrected.

If the current paper has served to revive thinking about the issue addressed

here, then it would have achieved its objective.

It is important that both institution and agency focus on
quality enhancement and on outcomes which indicate new
thinking, new ways of doing things, reforming and reorganizing
curricula and offerings for students, of experimenting with

and generating creative ways of ensuring students’ learning.
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The Associate Degree as a
Pathway to University Education

How Does It Measure Up?

MARCIA A. STEWART

he growing recognition of the importance of knowledge and the role of

higher education in supporting and enhancing the process of economic
and social development has led to a mushrooming demand for higher educa-
tion both from political directorates who view it as a pathway to national
development and from individuals who see it as a vehicle for personal, social
and professional improvement. Education is generally associated with better
skills, higher productivity and an enhanced capacity for improving quality of
life, and it is therefore essential at all levels if economies are to participate in
the global marketplace.

Developed and developing countries alike are working to increase access to
higher education, which has resulted in a global trend towards the accelerated
expansion of higher education and a movement away from elite higher edu-
cation systems and towards mass systems. In their efforts to find their place in
this new environment, developing countries have come to look to their higher
education systems to provide support for national efforts to raise standards of
living and to alleviate poverty. Higher education has perhaps never been more
important to the future of the developing world than it is today, as sustained
progress is impossible without it. Without improved human capital, countries

will experience economic marginalization and isolation. Higher education

28 No. 13, January 2007



The Associate Degree as a Pathway to University Education

must therefore enhance progress in a period of global challenges and must pre-
pare graduates to grapple with, and contribute to, economic progress while
also satisfying personal fulfilment.

In the twenty-first century, consequently, there has been an increased
awareness of the importance of higher education and a demand for its expan-
sion and diversification. This is reflected in the UNESCO Declaration on
Higher Education for the Twenty-first Century, which proclaims the need for
access to a wider public through diversified higher education models and a
variety of delivery modes characterized by new types of tertiary institutions.
The history of higher education in the last fifty years has largely been one of
transformation from an elite system to mass higher education. Institutions
have grown from a small number of universities with enrolments of 3 to 5 per
cent of the age cohort to a highly differentiated system with a diverse range of
institutions catering to a larger portion of the age cohort. The 2005
UNESCO World Education Indicators showed that tertiary education was
the fastest growing education sector, with enrolment growing by 77 per cent
in an eight-year period in World Education Indicators (WEI)! countries.

A concomitant feature of this worldwide expansion of higher education has
been the changing nature of institution types through a process of differenti-
ation. As institutions proliferate to meet the growing demand, there occurs
vertical differentiation through which institutions carve out their niche in the
system, whether as degree granting only, degree granting with the conduct of
research, professional schools, programmes with a technical/vocational focus
or associate degree granting, as in the case of community colleges. Horizontal
differentiation has also occurred simultaneously with vertical differentiation
as, driven by the increasing demand for higher education, new institutions,
more often than not operated by private providers, emerge offering parallel
programmes to those already in existence.

Two results of this expanded and differentiated system have been (1) the
need for collaboration and partnership among the various institution types
that now make up the sector, and (2) an increasing number of pathways into
higher education. The 1998 UNESCO Declaration addressed the need for
partnerships and alliances among institutions based on common interests and

mutual respect, and noted that higher education institutions need to work
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towards a seamless system of education. In the United States, for example, all
American states now have some kind of coordinating body responsible for
integrating programmes through collaboration, cooperation and coordination
between and among two-year and four-year colleges and universities. This has
developed largely out of a concern for improvement in the educational system.
It was generally felt that a course of study formulated with the joint involve-
ment of all participating institutions would have a clearer vision, a more thor-
ough inventory of desired student competencies and a greater likelihood of
success than a curriculum developed without collaboration (Robertson and
Frier 1996). Similar trends towards collaboration and articulation are also evi-
dent among higher education institutions in the United Kingdom. A 2003
report of the Higher Education Funding Council of England recorded a wide
range of partnerships and collaboration within and across institution types
and embracing issues of efficiency and quality as well as access and accessibil-
ity. While many of these UK partnerships have their origins in collaborative
work begun several decades ago, many such associations have emerged in
response to more recent internal and external drivers.

In Jamaica, the 1991 Sherlock Report recommended that Jamaican higher
education should take into account a multi-tracked system that allows insti-
tutions and individuals to follow different paths in an integrated and unified
higher education system. The report recommended collaborative arrange-
ments with institutions in which programmes are articulated to allow students
to receive full credit when they move from one institution to another. There
has been the growing expectation that the regional university, The University
of the West Indies (UWI), should play a major role in bringing about a mean-
ingfully articulated system, which led to the establishment of the Tertiary
Level Institutions Unit in 1996. The unit was given responsibility for assist-
ing in the development of articulation arrangements between the UWI and
tertiary education institutions in the region, and this commitment to collab-
oration was affirmed in the university’s 1997-2002 strategic plan.

There have been several models of partnership between UWTI and other
regional institutions which demonstrate both horizontal and vertical articula-
tion (TLIU 2002), among them (1) an affiliation relationship in which the
institution partnering with UWI teaches degrees not offered by the university
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and UWI grants the degree; (2) devolvement or franchising of lower-level
courses to partnering tertiary institutions; and (3) articulation between a UW1I
degree and a diploma or associate degree. Such an arrangement exists between
the UWTI and several community colleges where holders associate degrees
from these colleges are granted full matriculation into UWTI bachelor’s pro-
grammes or, having earned an agreed grade point average or above, are eligi-
ble for exemptions from identified year 1 courses.

The transition from elite to mass higher education and the consequent
expectation that this movement will result in increased access have implica-
tions for admission standards. With students converging on institutions from
a range of education experiences, higher education institutions have had to
take a new look at non-traditional qualifications and modify their matricula-
tion policies in order to respond to demand and to realize national and
regional targets. Students from non-traditional sources are competing for
places in the higher education system with those educated through the more
traditional avenues. A 2003 study carried by UWT’s Tertiary Level Institutions
Unit identified twenty-six pathways used to gain entry into tertiary education.

With the focus on access, there is also the underlying question of whether
quantity has compromised the quality higher of education. Coles (1998) sug-
gests that where two or more qualifications are used for the same purpose, it
is useful to measure the extent to which they are achieving equivalent out-
comes. Robotham (2000), discussing this quantity/quality dilemma, stresses
the need for the UWI educational experience to foster qualities in our stu-
dents that fulfil the needs of society and explains that the realization of this
need is dependent on the quality of students entering the institution. This
paper, therefore, looks at the performance of students who have used the asso-
ciate degree in business studies offered by Jamaican community colleges as a
pathway to the UWI.

Robotham (2000) suggests that the traditional high schools are no longer
the main feeder source for the UWI; rather, community colleges are a com-
peting source. As indicated earlier, through the Tertiary Level Institutions
Unit, articulation arrangements have been established between UWI and
community colleges across the region through which the ASc is accepted for

normal matriculation. This credential demonstrates both the new partnering
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relationships between tertiary/higher education institutions and the new path-
ways to university education that have emerged during the last decade or so.
Of twenty-six credentials used to access tertiary education in the English-
speaking Caribbean, the ASc has been identified as the fifth most used, while
it is the third most frequently used for entry to UWI (Roberts and Brissett
2003). The associate degree in business studies used in this study is offered by
Jamaican community colleges under the auspices of the Council of
Community Colleges of Jamaica, the coordinating organization for all gov-
ernment-funded community colleges. It was first offered by Jamaican com-
munity colleges in 1991. Graduates of the programme have been accepted in
UWT’s Faculty of Social Sciences on an experimental basis since 1994 and
articulation arrangements were formalized in May 1998 (TLIU 1998).
Using data from the UWT’s Student Records Unit, a comparison was drawn
between UWI students who had used the ASc in business studies for admis-
sion and their counterparts from community colleges and high schools who
had used the General Certificate in Education at the advanced level (GCE A
level) in order to assess the performance of ASc holders at UWI. Comparisons
were drawn between (1) the number of credits which were attempted, (2) the
number of credits completed and (3) the grade point average (GPA) achieved
in the first semester of the first year of study at UWI. This data spanned a six-
year period from 1999 to 2004 and included the total population of first-year
UWT students who had entered the Faculty of Social Sciences using the ASc
in business studies as matriculation qualification (N = 56) and a random sam-
ple of sixty students each from the group of students who entered from com-
munity colleges and high schools, using the Caribbean Advanced Proficiency
Examination (CAPE) and/or the GCE A level. Data were organized accord-
ing to enrolment status (whether full time or part time) and were analysed
through
* descriptive data (that is, mean, mode, minimum and maximum, standard
deviation and graphs were used to show the distribution of scores) and
* ANOVAs to determine whether there was any significant difference
between the means of holders of ASc and of CAPE/GCE A levels from
community colleges and high schools in terms of credits attempted, cred-
its completed and GPA.
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Credits Attempted

Part-Time Students

The data set out in Table 1 show that part-time students holding the ASc
attempted a mean average of 8.49 credits in the first semester of enrolment at
UWI. The majority of students (82.9 per cent) had registered for 9 credits.
Similar data was evident for CAPE/A-level students from community colleges.
These students had attempted on average 8.40 credits with 80 per cent of this
group registering for 9 credits. CAPE/A-level students from high schools had
attempted on average 8.20. In this group 73.3 per cent had registered for 9
credits in this first semester. Across all three groups, on average, three quarters
of all part-time students had registered for the maximum number of
credits allowed them by the faculty, and none had registered for fewer than 6
credits.

Full-Time Students

All full-time students were registered for either 12 or 15 credits for the first
semester. Those holding the associate degree had registered for a mean aver-
age of 13.43 credits. There were 52.4 per cent registered for 12 credits and
47.6 per cent for 15 credits. Full-time students from community colleges with
A levels had attempted an average of 14.16 credits; here 72 per cent had reg-
istered for 15 credits while the remaining 28 per cent had registered for 12
credits. The A-level holders from high schools had attempted on average
14.20 credits. This group had the highest percentage (73 per cent) registered
for 15 credits. Among full-time students, therefore, holders of the ASc tended
to have registered for fewer credits than their A-level counterparts. It should
be noted that while over 70 per cent of A-level students had registered for 15

credits, only 47.6 per cent of ASc students had registered for a similar num-

ber (Table 1).
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Credits Completed

Part-Time Students

In this first semester, part-time students holding the ASc degree completed a
mean average of 6.77 credits. The minimum number of credits completed by
this group was 0, and the maximum 9. Here 82.8 per cent completed 6 or 9
credits, the majority (51.4 per cent) successfully completing the higher num-
ber. Holders of CAPE/A levels gained at community colleges completed on
average 6.60 credits. In this group 90 per cent had successfully completed 6
or 9 credits. CAPE/A-level holders who had attended high schools completed
on average 6.20 credits with 80 per cent completing 6 or 9 earned credits
(Table 2). All three groups had between 80 per cent and 90 per cent com-
pleting between 6 and 9 credits. However, a larger percentage of ASc holders
(51.4 per cent) had completed all 9 credits attempted than had the other two

groups.

Full-Time Students

Full-time ASc students successfully completed a mean of 11.14 credits. The
minimum was 0 and the maximum 15 credits. In this group, the frequency
distribution showed that 66.6 per cent of the group achieved at least 12 cred-
its. The community college students holding CAPE/A levels completed a
mean average of 12.24 earned credits. This group had a minimum of 3 and a
maximum of 15 earned credits with 78 per cent successfully completing at
least 12 credits. The third group, CAPE/A-level holders from high schools,
had a mean average of 12.53 credits completed. They had a minimum of 3
completed credits and a maximum of 15; 80 per cent had successfully com-
pleted 12 or more credits. With a standard deviation of 4.15, the credit com-
pletion rate of holders of ASc showed greatest variability. Here, also, while in
all three groups the majority of students had successfully completed 12 cred-
its, the holders of ASc did have a lower completion average (11.14) and a
lower percentage (33.3 per cent) successfully completing all 15 credits
attempted than either the CAPE/A-level holders from community colleges
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(average completion rate: 12.24 and 38 per cent completing 15 credits) and
high school graduates (average completion rate of 11.53 and 46.7 per cent
completing 15 credits).

(rade Point Average

Part-Time Students

Regarding students’ GPA, ASc part-time students had a mean average GPA of
2.33 with a minimum GPA of .0 and a maximum of 4.0. CAPE/A-level stu-
dents from the community colleges had a mean average GPA of 2.42 with a
range of .0 to 3.8. Their counterparts from high school had an average GPA of
2.35 and minimum and maximum GPAs of .0 and 4.0 respectively (Table 3).

Full-Time Students

Full-time ASc students achieved a mean average GPA of 2.17. Their GPA
results ranged from .0 to 3.6. Of the CAPE/A-level students, those from com-
munity colleges had a mean average GPA of 2.43 while CAPE/A-level student
from high schools had a GPA average of 2.53. Both part-time and full-time
ASc holders tended to have slightly lower average GPAs than did their
CAPE/A-level peers.

Table 3. Grade Point Averages — Semester 1, UWI
Qualification Part-time Full-time

n Mean SD Min Max n Mean SD Min Max
ASc 35 2.33 1.21 .0 4.0 21 217 1.09 .0 3.6
A levels
Community
College 10 2.35 1.10 .0 4.0 50 243 77 4 3.9
A levels
High School 15 2.35 1.10 .0 4.0 45  2.53 .78 3 3.8

The Changing Landscape of Higher Education 37



The UWI Quality Education Forum

Comparison of Means

Notwithstanding the differences highlighted above, when the performance of
the three groups was analysed using a one-way ANOVA (Table 4), the results
showed that the differences between the performance of the three groups with
respect to the number of credits attempted in the first semester of registration,
the number of earned credits and the achieved GPA were not statistically sig-
nificant among either part-time or full-time students. Further, multiple com-
parisons made through post hoc tests revealed no statistical differences when
ASc results were paired with the performance of either CAPE/A-level holders
from the community colleges or those from high schools.

Indeed, the data on students in their first semester at UWI showed that
holders of the associate degree tended, on average, to perform at comparable
levels with the comparison CAPE/A-level groups. It should be noted, how-
ever, that among both part-time and full-time students, there was greater vari-
ance in the number of credits completed by holders of the ASc, and particu-
larly so for the full-time group, which had a standard deviation of 4.15 in con-
trast to the two CAPE/A-level groups, which had standard deviations of 2.89
and 2.95. Despite this, the comparable performance of graduates from the
ASc programme who have transferred to UW1I with that of their CAPE/GCE
A-level counterparts suggests that the qualification is a credible alternative to
CAPE and GCE A levels for matriculation into UWI.

While the data in this study relates specifically to the ASc in business stud-

ies offered by Jamaican community colleges, the results have relevance for

Table 4. ANOVA Results

Full-time Students Part-time Students

F P F P
Credits Attempted 2.53 .08 .27 .75
Credits Completed 1.41 .25 18 .84
Grade Point Average 1.33 .27 .02 .98
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associate degrees in other subject areas from community colleges across the
region that enjoy articulation arrangements with UWI. All such programmes
would have been subject to a standard assessment procedure applied by the
Tertiary Level Institutions Unit with equivalent rigour as a pre-condition for
the establishment of articulation arrangements. It would therefore be reason-
able to expect similar results from other ASc programmes.

The partnership between UWI and the region’s community colleges is an
important vehicle for widened access to higher education. Through this rela-
tionship, the mandate given to community colleges to develop alternative but
equivalent qualifications to the GCE A-level examinations (Sherlock 1991;
Ministry of Education 2000) is being realized and another pathway to higher

education is being established.

Note

1. World Education Indicators are a set of common definitions used for valid interna-
tional comparisons by a number of countries from Asia, the Middle East, and Latin
America and the Caribbean, including Jamaica.
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[nformation and Communications

Technology in Professional Development
of Teacher Educators and Teachers

HYACINTH EVANS

he first institutions of higher education in Jamaica were established in

the early nineteenth century and focused on the preparation of teachers
and ministers religion (Braithwaite 1958; Evans and Burke 20006). Since these
early beginnings, several developments in higher education have resulted in a
sector that is growing in number and diversity. Today tertiary/higher educa-
tion is more available to more persons as new institutions have been estab-
lished, and there have emerged a wide variety of articulations, accreditations,
and affiliation and franchising arrangements linking colleges with universities
(Miller 2000).

The teachers’ colleges have also experienced a growth in number and type
over the past 160 years since the first college was established in 1835. The
qualifications of the staff of the colleges have changed with the introduction
of new programmes, and changes in the entry qualifications of candidates. For
most of their history, the colleges had required that lecturers have at least a
bachelor’s degree as well as professional qualifications and teaching experience,
with exceptions made for the practical and technical areas. As late as 1970,
however, almost one third of the staff of the colleges lacked an undergraduate
degree (Day 1972, 491). Recent changes in the teacher education programme

and related changes to the college-leaving diploma have required lecturers to
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have a higher level of subject matter and professional knowledge. A recent
Ministry of Education regulation has mandated that all lecturers should have
at least a master’s degree. A survey of college lecturers conducted three years
ago revealed that 88 per cent of lecturers have at least a master’s degree or are
enrolled in a master’s programme (Evans and Davis-Morrison 2005). Thus col-
lege lecturers, for the most part, now possess the requisite initial preparation.

At the same time, however, there have been new and evolving perspectives
on teaching, teacher education, and what it takes to be a professional teacher
and teacher educator. Teacher professionalism no longer implies autonomy
and ability to work on one’s own exclusively but includes collegiality and the
building of strong collaborative cultures around subject matter knowledge and
the problems of practice (Day 2002). The explosion of knowledge and chang-
ing views of knowledge as contextualized and conditional rather than fixed
and unchanging also have implications for teachers’ and teacher educators’
subject matter knowledge and their ability to share that knowledge with other
teachers and to create contextualized knowledge about teaching and student
learning. These developments underscore even more starkly the fact that the
initial preparation of teachers and teacher educators has to be seen as simply
starting points for the professional, and that the continuing professional
development of teachers and teacher educators must play a more prominent
role in the discourse on teaching and teacher education.

Although the need for the continuing professional development of teachers
and teacher educators is accepted by many, there has, at the same time, been
changing views on what constitutes effective professional development.
Traditionally, teachers have attended workshops, seminars, courses and even
full formal programmes provided by experts or university staff. But the disad-
vantages of this model have been widely recognized. For example, it is
acknowledged that workshop leaders are generally knowledgeable in some
areas of content or methodology, but not in all areas in which teachers need
some form of development. Face-to-face sessions are usually constrained by
time, which often leads to professional development that is not fully absorbed
(Capper 2003). And this model does not effectively address the new demands
and the new priorities of teaching and teacher education (Feiman-Nemser
2001; Hawley and Valli 1999).
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There is a new consensus on teacher professional development which has

been influenced by various developments in teaching and education, includ-

ing the standards movement and the focus on student learning. Quality pro-

fessional development has the following features:

is embedded in the job of teaching and can be tailored to the needs of stu-
dents or student teachers

revolves around local academic content, curriculum and standards

helps teachers and teacher educators build their content knowledge and
understanding of what is important for students to learn and how that
content can be represented to students

allows teachers and teacher educators to collaborate in developing their
understanding of their practice and the learning of their students
provides iterative opportunities for teachers to observe exemplary practice,
and to reflect on and discuss that practice

is based on a constructivist approach to teaching with a focus on teaching
for understanding and active, learner-centred, collaborative strategies

is cumulative and sustained, involving teachers and teacher educators in
sustained efforts to question, debate and integrate new ideas into their
classroom practice (Ball and Cohen 1999; Capper 2003; Cochran-Smith
and Lytle 1999; Fullan 2001; Hawley and Valli 1999; Wilson and Berne
1999)

Information and communications technology (ICT) offers the capability to

address several of the problems experienced in the provision of continuing

teacher professional development outlined earlier. Capper (2003) outlines the

many advantages of these new technologies for professional development of

teachers:

give teachers any anytime anywhere access to learning

provide teachers with opportunities to view numerous instances of teach-
ing practice and to engage in reflective, analytic learning activities and dis-
cussions around specific teaching attributes and practices

allow teachers to access the instructional products related to the teaching
practice, such as student work, and teachers’ lesson plans and assessment

instruments
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* provide access to a broad array of teaching and learning resources across
subject areas and often keyed to a specific curriculum

* allow teachers to participate in learning communities, to share ideas,
analyses, reflection, and resources with their peers and other experts
throughout the city, country or even the world

* provide sustained, ongoing opportunities for teacher development

* can involve a range of individuals and groups with different types of
expertise that can contribute to teacher development, such as university
faculty, subject experts, researchers, curriculum specialists and members of
professional subject associations

* provide uniform training quality with the flexibility of local customization

* can be tailored to specific needs and curriculum of an education system

* may become more cost effective as use increases

These characteristics focus on developing practice within the context of prac-
tice. In addition, ICT can also be used to expand teachers’ subject matter
knowledge.

Traditionally, professional development that is not done face-to-face has
been described as teaching and learning at a distance. The media available for
such professional development include radio, correspondence, video record-
ing and playback, online distance learning, and computers and the Internet
(Perraton 1993; World Bank 2005). This paper will provide examples of ways
in which two of these media — computers together with the Internet and
online learning — can be used to enhance the professional development of
teacher educators, recognizing that all these media are also applicable to the

development of teachers.

Teacher Educators and Professional Development in Jamaica

We have seen that 88 per cent of teacher educators possess or are enrolled in
a master’s programme, which means that the majority have met the basic
requirement for teaching at the college level. However, there is a need for
them to continue to obtain further knowledge and understanding in subject
matter knowledge, and subject-specific approaches to teaching. This is neces-
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sary both because of the demand of the new professionalism and because
modifications are always being made to the teacher education curriculum in
response to new demands and new realities. For example, in 2001 the Joint
Board of Teacher Education and the Institute of Education embarked on a
reform of the teacher education programme in the teachers’ colleges which
was necessitated by changes to the primary and secondary curriculum. These
curricular reforms at the primary and secondary levels were introduced in
order to improve students’ learning and achievement and they were based on
new conceptions of teaching and learning, which required a radical reform of
the teacher education programme that prepares teachers for those classrooms.
Teacher educators had to learn these new conceptions, new approaches to
teaching and learning, and new ways of teaching at the college level. Although
in this case, the professional development carried out with the college lectur-
ers took the form of traditional face-to-face sessions (Evans 2006), it could

have been done with the method of online learning, as described below.

Online Distance Learning for Professional Development

Online learning has been used in many parts of the world as a means for
teacher professional development. This medium for professional development
requires access to computers and an Internet connection, as well as the skills
to use them. Online learning can be used as a stand-alone activity or as
follow-up support to a face-to-face activity. The potential of online profes-
sional development lies in part with its ability to make “multi-channel instruc-
tion” with respect to content and interaction with peers and mentors (World
Bank 2005). Its major strengths lie in the fact that teachers can interact with
experts or with other teachers (peers) and in its use of written communication
(e-mail, discussion groups). Online development can prompt reflection on the
activity as well as on one’s teaching, can support a range of learning styles, and
has the potential to reach a large group of teachers and teacher educators while
they are still employed (World Bank 2005).

Most software used for online learning, such as the Virtual U programme
used by the Institute of Education at The University of the West Indies,
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Mona, provides access to learning resources that can be used with students.
Virtual U provides asynchronous communication, which means that users can
access the programme at any time without the need for all persons to log on
simultaneously. They simply post questions based on readings or resources
provided or found on the Internet, and/or respond to the questions and issues
posed by other users or by the leader.

Online distance learning for professional development can take the form of
three models: (1) self-directed online professional development, (2) online
courses for professional development, and (3) online communities. Self-
directed opportunities would arise where the computer and access to the
Internet are made available to the staff of a college or a school, and each lec-
turer or teacher receives some basic orientation to its potential and its use.
Each teacher educator would use these resources for self-identified learning
needs. The second model — online courses for professional development — is
evident in courses offered by the Institute of Education, which offers formal
postgraduate courses as part of the School of Education’s graduate pro-
gramme, and short-term modular courses designed to enhance professional
development. This second model can also be used to provide follow-up activ-
ities to a face-to-face workshop where teachers and teacher educators need to
learn subject matter or pedagogical content knowledge related to a curriculum
reform, such as that initiated by the Joint Board of Teacher Education in
2001. Such follow-up activities are a critical part of learning about teaching,
since skills have to be implemented in classrooms that differ in significant
ways. The third model — online communities — can be used by a group of col-
lege teachers at one or more colleges to discuss the issues related to a new cur-
riculum, to share success stories and ideas about teaching the curriculum, or
to provide references that may be useful to colleagues.

While the focus in this article is on the professional development of teacher
educators, online learning can be used for the development of teachers, edu-
cation officers and other resource personnel. It can be used to support the
learning needs of those who are responsible for implementing such critical
reforms as the new literacy programme developed by the Ministry of
Education, which requires education officers and teachers to master new

knowledge and teaching approaches related to the teaching of literacy. With
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the recent decision on the part of the Ministry of Education to require that all
teachers have a first degree, there will be an urgent need to upgrade teachers
in the system to that level. Online learning provides a viable medium for such
instruction.

Internationally, online distance learning has been used in several countries
for the continuing education of teachers and teacher educators. Many of these
programmes have been designed by universities such as Harvard and by
organizations such as the World Bank. Online courses and activities vary in
their structure and goals. They can address specific curricula and groups of
teachers and teacher educators, such as the Connect-ED courses in Uganda
(see http://www.connected.ac.ug), or they can help teachers and teacher
educators build an understanding of general pedagogical concepts and tech-
niques, as in the case of Harvard University’s WIDE World (see http://
wideworld.pz.harvard.edu) (World Bank 2005). While these courses are
specifically designed for teachers, the facility can also be used for teacher edu-

cators and others in the education system.

Shortcomings of Online Learning

Although online learning has many advantages and the medium has many
strengths, there are some weaknesses associated with this approach. The first
is that its provision is dependent on regular access to computers and the
Internet, as well as regular and reliable availability of electricity. While the for-
mer exists for all teachers” colleges in Jamaica, the last mentioned can be a
source of problems for the end user. Users also need to have computer skills,
and online mentoring by the leader of the course or the group may be less
effective than face-to-face mentoring. However, such shortcomings can be
overcome once the user and the mentor become familiar with the technology
and find creative ways to address the weaknesses. Finally, multimedia and
interactive materials require high bandwidth and powerful hardware which
may not be available to all users. In such cases, users have to use the facilities

at a centre, such as a college or university, and this reduces convenience.
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Computers and the [nternet

Computers and the Internet can benefit all parts of the education system.
When used for the professional development of teacher educators, they can
increase subject matter knowledge as well as subject-specific pedagogical skills
— two areas in which teacher educators have an ongoing need for professional
development. They combine text, audio, animation and interactivity. The
combination of computers and the Internet provides a flexible and powerful
tool that teacher educators and teachers can use to access pedagogical
resources on a timely basis and to develop materials for use in classrooms
(World Bank 2005). Computers and the Internet enable communication
between lecturers at different colleges, as well as teachers in schools or the uni-
versity. In the case of a curriculum reform initiative, such as the one initiated
by the Joint Board of Teacher Education in 2001, computers and the Internet
can be used in conjunction with videos and DVDs to allow teacher educators
to master new pedagogies.

Computers and the Internet have been used internationally to enhance
teachers’ knowledge and skills either alone or in conjunction with other
media, such as radio, television or videos and DVDs. Examples of these
include the Shoma professional development project of South Africa, which
was designed to provide professional development for rural teachers in order
to prepare them for a new curriculum. This project was used in conjunction
with videos for the purpose of allowing teachers to master new knowledge and
new teaching skills. Because not all schools were equipped with computers
and an Internet connection, teachers were required to go to centres where they
would spend some time in three rooms for about two and a half hours each
week. In the first room, they watched a ten- to twelve-minute video and dis-
cussed its contents. In the second room they completed computer-based les-
sons related to the themes covered in the video. In the third room, they pre-
pared lesson plans that incorporated what they had learned in the video
(Capper 2002).

Other examples of the use of online learning to support professional devel-
opment include LessonLab (http://www.LessonLab.com), which is a “sophis-

ticated, video- and online-based learning system (platform) to support the
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analysis of teachers’ classroom practice . . . LessonLab is an online program
developed to help teachers improve their teaching by seeing videos of exem-
plary teachers and by reflecting on what they see other teachers do, analyzing
that teaching and working with others to improve their own teaching’
(Capper 2003, 4). Resources related to each lesson are embedded in each
lesson. A similar programme is provided by Teachscape (http://www
.teachscape.com), which is designed to provide teachers with observations of
exemplary teachers in action.

The limitations of the use of computers and the Internet as a means of pro-
fessional development relate mainly to the hardware. It is highly dependent on
infrastructure — electrical, telecommunications, roads (for repairs) and human
resources for maintenance. Hardware and software lose their value and utility
frequently (roughly every three years) and so replacement costs have to be
built in. In addition, all users have to be skilled in the use of the technology
and those who lack the skills have to be trained.

ICT and Learning Communities

We saw earlier where one feature of effective professional development is the
creation of communities of teachers that allow them to share with and learn
from others. ICT can be used to promote and support such learning commu-
nities. And since ICT such as online discussions can facilitate the construction
of new understandings and can be used to examine the specifics of one’s prac-
tice, a learning community formed around common interests and concerns
has the potential to meet most of the criteria for effective professional devel-
opment outlined earlier. The content of professional development will be
determined by that learning community and what the teacher educators deem
to be important to them. Initially, a learning community is best established
face-to-face since the elements of a community — shared knowledge, under-
standings and trust — are best developed in that manner. However, online dis-

cussions can be used to maintain and support that community.
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Conclusion

ICT has many features that can help teacher educators to put into practice the
criteria for quality professional development while at the same time address-
ing the many disadvantages of the old model of professional development. It
allows professional development to be localized to a particular school or col-
lege and thus can be job embedded; be focused on a local college’s curriculum;
allow teacher educators to collaborate and create learning communities; pro-
vide opportunities for teachers to observe teaching practice provided by their
colleagues; and allow teacher educators to be more involved in identifying
their own needs — questioning, debating and searching for answers to the
questions that they face. Finally, ICT allows professional development activi-

ties to be sustained and cumulative over time.
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igher educational institutions throughout the world, including The

University of the West Indies (UWI), are being forced to reinvent them-
selves to better meet the changing needs of the twenty-first century’s knowl-
edge-based society. Duderstadt describes the knowledge-based society as one
in which the production of wealth is dependent on the creation and applica-
tion of knowledge. The key strategic resource is knowledge itself, that is, edu-
cated people and their ideas. Within the knowledge-driven society, more peo-
ple seek education as the hope for a better future, the gateway to good jobs
and careers and to meaningful lives. Society therefore depends on social insti-
tutions such as the university to create knowledge, educate people and provide
those people with learning resources throughout their lives.

The changes occurring in higher educational institutions are being driven
by several factors, including the evolving information and communications
technologies, the effects of globalization, and diminishing finances. Libraries
are critical to the academic progress of universities and they too are being pro-
pelled into change as a result of the effects of these same factors. The evolving
communications technologies, for example, are impacting the way academic
libraries acquire, manage and make accessible their services and resources as

well as the way users access and employ these services and resources.

52 No. 13, January 2007



The Role of the Library in the New Educational Environment at the UWI, Mona

However, changing from old practices and structures in order to satisfy new
needs and expectations does not happen easily in any institution. The process
requires change agents and the commitment of internal and external stake-
holders who are willing to align themselves with the vision and the goals of
the institution so that changes can be realized without compromising high
quality and standards.

This paper describes strategies being used by the Mona campus to achieve
sustainability in the new higher-learning environment. It also looks at some of
the factors driving change in academic libraries and the Library’s role in the
thrust to make the Mona campus truly relevant in the higher education land-
scape of the twenty-first century.

Towards a Twenty-first Century Learning Institution

The emergence of computer and information technologies to facilitate and
enhance teaching and learning as well as administration is a positive develop-
ment in higher education globally. Despite the advantages the technology
affords, however, some institutions, including the UWI, were initially slow to
adopt them into their delivery system. The need for change and the desire to
be relevant and competitive have led to the adoption of the emerging tech-
nologies in order to ensure a more sustainable future. Professor Hall, former
principal of UWI Mona, stated, “The most noticeable and dramatic innova-
tion on the UWI Mona Campus has been the embracing of information and
communications technology to improve teaching and learning as well as
administration” (UWI 2001, 28). The campus has an information technology
(IT) plan to strengthen its IT capabilities in administration, library develop-
ment, infrastructure and education technology. Many developments have
taken place as a result. For example, networked computers are located in the
libraries, faculty-based computer laboratories and the halls of residence, while
wireless connection to the network is available various places, including the
Library, several lecture theatres and in the area of the Faculty of Social
Sciences. All registered students are provided with email accounts, full-service

Internet access from the campus and dial-up Internet services using a cost-
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recovery model from off-campus. Several lecture theatres and teaching spaces
have multimedia equipment. The Banner Students system facilitates Web
enquiry for students, staff and alumni and the Pipeline system enables con-
venient communication among students, academics, staff and on-campus
organizations (UWI 2005, 22).

A less positive development, especially for universities in developing coun-
tries, has been the impact of globalization. Altbach (2002, 29) describes these
effects when he says:

The elements of globalization in higher education are widespread and multifac-
eted. They include the flows of students across borders. It is estimated that more
than 1.6 million students now study outside of their home countries with more
than 547,000 studying in the United States. International branch and off shore
campuses now dot the landscape, especially in developing and middle-income

countries.

UWT no longer enjoys a monopoly over university education in the region.
Today, the higher education landscape in which it operates has become very
competitive. In Jamaica, for example, there are four new universities and a
host of tertiary level institutions, many of which collaborate with offshore uni-
versities to offer higher education programmes. These developments mean
that the UWI must therefore compete for students, faculty and resources.

In the face of this growing competition and the need for higher enrolments
at both the undergraduate and postgraduate levels, the university has strength-
ened liaisons locally with schools so that their graduates will choose the UWI
as “the place to shine” and has developed strategic partnership with teachers’
colleges and community colleges. It has also been recruiting students in the

non-campus territories, especially the Bahamas and Belize.

UWI no longer enjoys a monopoly over university education in the
region.Today, the higher education landscape in which it operates
has become very competitive. In Jamaica, for example, there are
four new universities and a host of tertiary level institutions, many
of which collaborate with offshore universities to offer higher

education programmes.
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The UWTI has identified distance education as one of its strategic focus
areas to increase enrolment and to provide human resources for the region’s
development. To this end, it has improved its technological capability, facili-
ties and offerings. Until recently, distance learning courses facilitated through
University of the West Indies Distance Education Centre (UWIDEC) were
delivered using a print package comprising a self-instructional text containing
essential course content, readings and course guides. Audio conferencing and
tutorials were supportive media. However, a shift to asynchronous delivery of
distance education programmes using the Web as the preferred mode of deliv-
ery is gradually taking place. When this process is completed, UWIDEC’s
programme delivery will be more in line with the MA online programme and
the special BEd Secondary (Distance) Project.

The Mona campus is enhancing its competitiveness by repositioning itself
as an institution recognized for the strength of its research. It is placing spe-
cial emphasis on research programmes of all types but particularly those of a
multidisciplinary nature and those that will meet regional needs. Despite the
competition for research grants, the campus has been able to attract signifi-
cant funding because of its long tradition as a research institution. Research
outputs are highlighted at the annual Research Day, the annual Mona
Academic Conference, other conferences, workshops and symposia, articles
published in scholarly journals as well as the Mona Online Research Database.
The collaborative work of members of staff with organizations such as CARI-
COM and the United Nations is also important for promoting the image of
the campus.

The creation of a student-centred campus is an imperative in a competitive
academic learning environment since “the university of choice is the one that
brings the greatest number of services to the student” (Rosenquist-Buhler
1996, 220). The Mona campus student body now enjoys a congenial atmos-
phere in which it can engage in academic and other pursuits. These include
access to improved facilities, such as student housing, transportation, health-
care facilities, security, financial aid packages, as well as physical infrastructure
(UWTI 2003, 9). Students with special needs are not neglected. Walkways and
entrances to buildings have been reconfigured to enable greater ease of move-
ment and the Office of Special Student Services has been established to assist
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these students in securing accommodation and specialized pieces of equip-
ment. All students have opportunities for self-development through work-
shops, symposia, and leadership and mentorship programmes.

The twenty-first-century university in a knowledge-driven society must
meet the students’ need for many and varied services as well as their demand
for an education more relevant to their personal lives and professional goals.
It must also meet society’s need for graduates who will create wealth and lead
change. To this end, academic programmes at Mona are being reviewed to
make them more learner-centred. Emes and Cleveland-Innes (2003, 47) note
that learner-centred programmes create highly developed individuals, empow-
ering them to continue creating learning experiences, digest current knowl-
edge and create new knowledge within the programmes themselves. New
courses in areas such as culture, tourism, heritage and the environment are
being offered at both the undergraduate and postgraduate levels, giving more
educational choices to students as well as meeting the human resource and
developmental needs of the society.

However, academic programmes will meet students and society’s expecta-
tions only if they are of high quality and are effectively and efficiently deliv-
ered. At Mona, the Instructional Development Unit and the Academic
Quality Assurance Committee are ensuring that this happens. The former
provides skills training for academic staff while the latter undertakes a periodic
assessment of programmes for currency and relevance.

A difficult trend with which higher educational institutions must also cope
is diminishing funding. Universities throughout the world are experiencing a
substantial, steady and sustained decline in public funding as other needs
claim an increasing share of the public purse (Lyall and Sell 2006). This reduc-
tion in funding to universities is occurring although the knowledge-driven
society is demanding that people pursue higher educational opportunities.
There is a significant increase in the number of persons of all ages, socio-
economic levels, and full-time or part-time status accessing higher education.
Lyall and Sell (2006) describe how universities are coping with reduced
funding:

Universities have scrambled to sustain access and quality by diversifying rev-
enues, streamlining costs, and adopting technology. The result of all this activity
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has been a dramatic shift in the mix of revenue sources supporting today’s pub-
lic universities and, with it, a shift in the claims and constituencies to which uni-
versity presidents, faculty and staff are responsive. At any public institutions, the
contributions of students, alumni, and donors now exceed public support mak-

ing these voices understandably louder and more compelling.

The Mona campus has identified its precarious funding position as one of
the three major challenges it faces. For example, in 2004-2005 funding from
the Government of Jamaica declined by 16.5 per cent (UWI 2005, 4). The
university therefore had to cut departmental budgets. Faced with an uncertain
financial future in the midst of rising costs and its commitment to good qual-
ity programmes, the Mona campus is reversing its weakening financial situa-
tion. Its strategies are income-generation ventures, prudent financial manage-
ment, and new partnerships with corporate-sector entities to support research
and economic development.

The editorial “UWTI at Risk” in YouWe 5 (2000) describes UWT’s multiple
challenges as “the tightening of the grip around the throat by strange hands”.
It also notes that it is the university’s “strategic response that will determine
not only survival, but effective adaptation, transformation and emergence as
a more viable force” (p. 2). Through its strategic response (Strategic Plan
1997-2002 and Strategic Plan 2002-2007) to the issues facing it, the Mona
campus is now better placed to maintain its position as the leader in tertiary
education in the competitive higher education environment in the region. Its
yearly increase in student enrolment is evidence of this. For example, the
enrolment figure rose from 13,384 in 2003-2004 to 15,228 in 2005-2006
(Official Statistics 2005-2006). However, the higher education environment is
dynamic, so the Mona campus has to be proactive to withstand the challenges
which will become a way of life in the future.

Academic Libraries and the New Learning Environment

Academic libraries, for their part, are expected to contribute towards the
success of learning, the effectiveness of research and the preparation of the

clients of higher education for a dynamically advancing industrial/informa-
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tion society (Owusu-Ansah 2001, 282). However, like their parent organiza-
tions, these libraries are faced with new challenges which are driving change.
Information and communication technologies have brought significant
changes to the information landscape and how the users access information.
For example, digitization makes it possible for information to be delivered in
electronic form. Many users are becoming hesitant to use print as they are of
the view that all the information they require is to be found on the Internet.
Users, both faculty and staff, are expecting libraries to provide “just in time”
services that invariably require new technological expertise on the part of the
Library. Public service librarians are expected to provide answers to questions
about downloading and manipulating files and to provide assistance with
software applications (Warnken 2004, 324).

Today’s university students are diverse in their expectations, attitudes, and
intellectual capacities and learning styles (Schroeder 2003, 55). However, they
all need to be constantly trained and supported to access and use information
in the electronic environment efficiently and effectively. This will require
academic librarians to have new competencies and skills and wider subject
specialization.

Users' awareness of what is possible is changing their expectations of
libraries, therefore creating the need for new organizational structures to pro-
vide flexible and responsive information and library services (Drake 1993,
39). Traditional library processes and structures are grossly inadequate to
respond in a timely manner to this rapidly changing technological environ-
ment (Nozero and Vaughn 2000, 421).

The Library must also be mindful of the competition for the provision of
information that has been made possible by the changing global economy and
information technology. Users of library services and resources now have myr-
iad choices in providers. White (2006) advises that libraries can remain com-
petitive by innovating their products and services and access to these products
and services to make a positive impact on their users.

Economic difficulties in the country directly affect the growth of the
Library, the services it is able to offer, its staffing levels, and strategic develop-
ment. Tam and Robertson (2002) observe that “conflicts between budgetary
constraints and the desired level of financial resources must lead to a move
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towards providing services that will generate income and improve funding, as
cost-effectiveness and efficiency become increasingly important to the library’s
survival”.

Because of the various challenges, there is mounting pressure to change
library services. However, there is little agreement among academic librarians
on what must change and how the change will be implemented and the time
line (Stoffle, Renauld and Veldof 1996, 213). While the necessary structural
changes are being discussed extensively in the literature of library and infor-
mation science, librarians must continue to serve the total user population as
efficiently and effectively as they can.

In response to the changes in the learning environment at UWI Mona, the
Library drafted its own strategic response: Five-Year Strategic Plan 2002-2007.
This article will discuss the Library’s activities under some of the headings set
out in that plan.

Leverage Information Technology to Increase Institutional Effectiveness

The application of information and communications technologies to the uni-
versity campus has enabled the Mona Library to respond to the challenges of
the modern information environment and to improve access to information
in support of the learning/teaching and research needs of the campus.

The automated circulation system introduced in 19961997 has improved
circulation procedures while the Public Access Catalogue (OPAC) has given
users more options to access the Library resources in a timelier manner.

Linden says, “The library’s Website is the library” (2000, 99). Mona
Library’s Web page (http://www.mona.uwi.edu/library) is playing an impor-
tant role in the provision of information resources for students, faculty, staff
and alumni. It was launched in the 1999-2000 academic year and gives access
to a range of international commercial and in-house databases, online jour-
nals, and the Library’s OPAC. Useful information resources have been
selected, organized and made easily accessible to the user from the Web page.
Very important to students is the availability of past examination papers and
these are accessible through the Web catalogue, which is reachable from the
Web page.

The Changing Landscape of Higher Education 59



The UWI Quality Education Forum

Mona Electronic Reference and Information Centre (MERIC), which was
opened on Research Day 1999, is the Library’s computer-based research facil-
ity from which users can access all the Library’s electronic resources as well as
printed reference sources.

The electronic reference librarian oversees MERIC and offers guidance and
the necessary technical support to students. Student assistants who are able to
give the users help with word processing and minor computer difficulties also
provide help.

The reference librarian in the Catalogue Hall deals with face-to-face and
telephone requests from clients seeking information. This service comple-
ments those offered by MERIC. The Library would like to enhance reference
services provided in the Catalogue Hall with an online chat-based reference
service. This would enable users to chat with a reference librarian to get help
in using electronic databases, locating information on the Web or in the cat-
alogue, or with specific research questions. This service would be particularly
helpful to distance learners.

The training room is equipped with a trainer’s workstation, participants’
workstations and a LCD projector, and is used for training faculty, other staff
and students to access the OPAC, Internet resources, as well as to execute
online database searches. It is also the place where librarians hone their peda-
gogical skills, since within the new learning environment it is necessary that

each one becomes an effective teacher.

Reorganize and Expand Distance Education

The Library has been involved in library support for the students in the
UWIDEC-facilitated courses since 1996 and it is its goal to give the distance
learners resources and services that mirror those given to on-campus students.

The person responsible for

* coordinating library services for this group is the distance librarian. In the
absence of guidelines for the provision of distance library services for
developing countries, including those of the Caribbean, the Mona Library
has embraced the guidelines of the American Library Association
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(http://www.ala.org). The latest guidelines were approved in 2004 and

state:

Access to adequate library services and resources is essential for the attainment of
superior academic skills in post secondary education, regardless of where stu-
dents, faculty, and programmes are located. Members of the distance learning
community are entitled to library services and resources equivalent to those pro-

vided for students and faculty in traditional campus settings.

Each UWIDEC has a small collection of core texts that students can utilize
to broaden and deepen the information in their course packs. Students can
also request additional textbooks from the Mona Library as necessary. These
are sent on a one-month loan to the sites so that all the students who require
these texts can access them.

There is a distance learners’ Web site that can be accessed at
http://www.mona.uwi.edu/library/distance_learners.html or from the link on
the Library’s homepage. It provides useful information for distance learners
and allows them access to the Library’s electronic resources. In order for those
in the distance programmes to fully exploit these resources, as well as to
develop research skills, the distance librarian visits the sites and offers infor-
mation literacy instructions as part of the FD10A foundation course. The
classes help ensure that our off-campus students are getting services compara-
ble to those offered to the on-campus students and that the former will grad-
uate with the requisite skills to facilitate lifelong learning in this knowledge-
based society. To ensue quick turnaround time to queries and requests, the
Library has created a separate email address for UWIDEC students so that
their correspondence is not delayed in the Library’s general email service.

The creation of a virtual library through strengthening of the electronic
resources available to distance learners from the Web page is now necessary
since UWIDEC is embracing Web-based delivery. However, in order that stu-
dents will have an input in the type of learning support they receive, the dis-
tance librarian plans to survey the UWIDEC students to ascertain their pres-
ent information resource needs. On the basis of the findings, the necessary
recommendations for appropriate support will be made to the Library.
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Enhance the Research Profile and Productivity

The Library has played an important role in support and heightening aware-
ness of the university’s research activity and output. It has produced three bib-
liographies — Research for Development: A Bibliography of Staff Publications,
volumes 1-3. Collectively they cover staff research output for the years 1993
to 2005. Simultaneous with the publication of volume 3, the Library coordi-
nated the setting up of the Mona Online Research Database in conjunction
with Mona Information Technology Services and the Human Resources
Management Division. The database provides access to a variety of research
information on present and former staff, including staff interests, staff publi-

cations and research funding.

Elevate UWT's International Standing

The value of the Library’s West Indies and Special Collection to research on
West Indian history and culture is internationally recognized. The number of
reference queries received from overseas researchers, as well as the number of
persons from different parts of the world who come, some regularly, to use the
collection, attests to this. According to the Departmental Report 1999-2000,
thirty-two foreign researchers visited during that academic year and several
spent more than two weeks. The visitors were from as far away as Japan,
Switzerland and Germany.

The West Indies and Special Collection was established in 1974 and brings
together in one section a number of the Library’s special and unique collec-
tions. It is the Library’s premier collection, so it is constantly being reviewed
and strengthened. The Library would like to further facilitate research by dig-
itizing these collections, thereby making them accessible from the Web, but

the cost involved is prohibitive.

The creation of a virtual library through strengthening of the
electronic resources available to distance learners from the Web
page is now necessary since UWIDEC is embracing Web-based
delivery.
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Student-Centredness

In keeping with the goal of student-centredness, the Library has sought to
improve the quality of customer care by holding a series of training sessions
for all categories of Library staff. These have served to lift staff awareness of
the importance of excellence in customer care.

In a student-centred environment, it is important to have open dialogue
with students in order to ascertain their needs and concerns so that the
Library can take action. To this end, suggestion boxes have been introduced
in the main and branch libraries. These boxes are cleared regularly and the
responses to the students’ numerous comments and suggestions are displayed
on a notice board in the Library for the information of everyone.

Students are always lobbying for new services and for many years they have
been requesting 24-7 opening. In response, the Library introduced an
overnight reading room in 1998. It accommodates 140 persons and is opened
every night of the week from 10:00 p.m. to 6:00 a.m. as well as Sundays and
public holidays. There are twenty computers with printing facilities and there
is wireless connection for students with laptops. Users also have access to data-
bases and other electronic resources from the Library’s Web site.

Provision is made for students with special needs. Those who are physically
challenged can use the OPAC, which has been adjusted for their use.
Unfortunately, there is no elevator access to the upper floors of the Library, so
materials required by these students are brought to them by Library staff.
Visually impaired students can access VISTAS (Visually Impaired Students
Technology Assisted Services), a section of the Library that provides a quiet
area for the visually challenged students to use JAWS (Job Access with Speech)
software or the Kurzwell Reader, and also meet with human readers. There are
also readers which use DAISY (Digital Access Information System) to allow
the visually impaired reader to navigate the recorded book. They are also given
a longer loan period for books borrowed from the Reserved Book Collection
as well as a dedicated area with workstations to access the Internet and other
electronic resources.

Postgraduate students enjoy their own reading room equipped with

Internet facilities and various software. Literature relating to thesis writing and
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presentation has been placed in the room. Librarians have been guiding these
students in the proper citing of sources during the preparation of their theses.
In an effort to be more user-centric, the Library started a project to digitize
and make accessible through the online catalogue photocopy material placed
in the Reserved Book Collection by faculty. However, there are difficulties.
Getting copyright clearance from UWT lectures for their work is easy but the
cost of copyright clearance for overseas writers’ works is prohibitive at this
time. In addition there is the problem of locating many copyright owners.

Strengthening the Curriculum

“In any academic community, the Library plays a central support role in the
educational program, and must be responsive to curriculum development, to
group and individual learning needs, and to changes in teaching methods”
(Popoola 1992, 164). The Library is therefore making considerable efforts to
update its collection to make it relevant to the new academic programmes.
The communication technologies have made it possible for the Library to
offer its clients access to scholarly databases. One such is JSTOR which offers
both multidisciplinary and discipline-specific collections. The Library has
access to arts and sciences 1 and 2, business, and language and literature col-
lections. Another is OCLC’s First Search which provides access to several
important databases in economics, arts, humanities and education. There is
also access to electronic journals for which the Library has print subscription.
For example, participation in OCLC'’s electronic collections (ECHO) service
ensures Mona Library users online access to some of the print periodicals the
Library holds.

Items that the Library does not own may be acquired through inter-library
loan. This service is regularly accessed by postgraduates and faculty and to
a lesser extent by undergraduates. The acquisition of the OCLC subsystem
and ARIEL for inter-library loan has not only reduced the level of labour-
intensive tasks and the document delivery time of items but has also made it
easier to assess the status of loan requests.

The audiovisual material, housed in the West Indies and Special
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Collections, has diversified the format of the Library’s holdings. It is support-
ing new courses which rely on audiovisual material as well as catering to dif-
ferent learning styles.

The Library has also been updating its print collection and acquiring addi-
tional copies of prescribed texts to accommodate large classes occasioned by
the increase in undergraduate enrolment. Liaison librarians are assigned to
each department in order to, among other things, strengthen the communi-
cation link with faculty in the interest of curriculum support. They distribute
information concerning new publications in the discipline and solicit sugges-

tions for collection building.

Enhancing Learning and Teaching Effectiveness

“The provision of a good collection does not necessarily make for good library
service. Collections are passive resources dependent on good staff to enliven
them, to provide access and research support” (Popoola 1992, 167). This is
why library-user education is necessary. In addition to orientation and Library
tours, the Library offered a bibliographic instruction/library skills modules as
a component of the UC120 course, Language, Exposition and Argument,
until as recently as 2000. Students were given a lecture/presentation “Using
Information Sources” as well as small group tutorials in which in-class exercise
and practice using the catalogue, reference books and other sources were car-
ried out.

Mona Information Literacy Unit (MILU) established in 2000-2001 has
moved beyond bibliographic instruction to the teaching of information liter-
acy skills which has a broader focus. More and more materials are becoming
available in electronic format, so it is essential to teach clients the skills to
identify their information needs, construct effective search strategies for the
catalogue, journal databases and the World Wide Web, as well as how to nav-
igate the plethora of database platforms and interfaces and to evaluate and use

the results responsibly. Rockman (2002, 612) looks at the importance of these
skills:

The increasingly complex world in which we live contains an abundance of
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information choices and formats. Those individuals who are more knowledge-
able about finding evaluating, comparing, selecting, organizing, integrating,
managing, and conveying information to others effectively and efficiently are
held in high esteem. These are the students, workers, citizens who are most suc-

cessful at solving problems.

Each year MILU offers sessions in the use of the OPAC, database and
Internet techniques, as well as a module entitled “Shaping Your Writing and
Research” in the UC120, FD10A and the FD14A foundation courses. The
module is aimed at teaching search strategies, finding relevant print and
online sources, evaluating sources, and responsible use of information.

In the 2000-2001 academic year, the same year MILU was established, the
Library staff presented a skit on the information-literate student. The occasion
was a luncheon hosted by the Library which was attended by 150 faculty
members. This led to a discussion which explored collaboration as a means of
ensuring that students are exposed to critical higher-order skills. The interac-
tion between faculty and Library has resulted in the presentation by the
Library of a number of discipline-related modules at both the postgraduate
and undergraduate levels. These sessions are promoting skills such as critical
thinking, evaluation and reflection which bring students into the world of
scholarship.

Information literacy competencies are important for lifelong learning. As a
consequence, MILU would like the university to approve the teaching of com-
pulsory information literacy modules throughout the students’ academic life
and the granting of academic credit to students for taking such courses.

MILU is in the process of providing online tutorials to supplement in-
house training sessions. One of these, “Searching the Library’s Catalogue”, is
now accessible from the Web page and others will follow as soon as they have
been developed. Because students have different learning styles, the online
module is popular with some users.

MILU is also strengthening the university’s liaison with schools through its
outreach programmes. A number of students in the sixth form in Jamaica and
other Caribbean islands have benefited from its information literacy instruc-

tion either through teleconference or face-to-face instruction.
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Manage Resources Effectively and Generate Additional Resources

In keeping with its objective to exercise prudent management of its human
and financial resources in order to achieve excellence in service, the Library
administration has been creating opportunities for staff to develop in their
areas of expertise. For example, through links established with Cornell
University bindery, two members of the Mona Library bindery staff had the
opportunity for a two-week attachment at that facility.

With regards to financial resources, the Library is sensitized now more than
ever to the need for income-generating activities and has been seizing every
opportunity to do so. For example, it has been realizing a small income from
the provision of library services and resources to special groups such as the
BEd Secondary (Distance) Project and the pre-university students. Staff mem-
bers have also written successful project proposals which have brought in
funds enabling the Library to undertake important projects and acquire nec-
essary resources.

Mona Library is constantly striving for excellence in service delivery, so it is
aware of those areas of its operations that could be strengthened. However, it
is constrained by a lack of financial resources. It is also cognizant of the find-
ings of the Library user survey undertaken by the Office of the Board for
Undergraduate Studies between 2003 and 2005 (OBUS 2006). These indi-
cate that students are satisfied with the Library environment, twenty-four-
hour reading room, and range of books, computers and assistance from the
librarians. However, they would like to see more copies of required texts,
extended opening hours, more computers, more photocopying facilities,
longer loan periods and a reduced noise level. Based on the above, the follow-

ing recommendations are suggested for implementation where possible:

* Encourage and assist Library staff to develop technological expertise in
addition to their subject expertise so that all will be better able to assist
users working in the electronic environment. According to Shapiro and
Long (1994, 289), “No longer can libraries afford to have a small cadre of
technological wizards to manage technology. Technology must be inte-
grated throughout the library.”
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Improve user connection through the use of periodic comprehensive user
surveys so that there is not a mismatch between the Library’s services and
resources and those required by users. The Library has been maintaining
user connection through the use of suggestion boxes. These produce valu-
able information but they do not provide data which is important for
decision making. A useful complement to the suggestion boxes would be
a comprehensive user survey such as the one recently conducted by the
Office of the Board for Undergraduate Studies (OBUS 2006). This should
be undertaken at least every three years to ascertain the profile of the users,
since this can impact on service delivery, as well as new user needs and the

level of satisfaction with services being offered.

Assist young academics and PhD students to advance their research activ-
ity. It is by the publication of staff research findings in high-impact jour-
nals that a university’s research performance is usually rated. By raising the
awareness of young academics and PhD students about these journals and
how to get published in them, the Library could help to lessen concerns
about publication. The Library can also bring to their attention well-
organized, high-quality, informative and accurate Web sites that deal with

the writing of research papers.

Improve students’ information literacy competencies by encouraging fac-
ulty to include librarians in the design of courses. This would afford the
opportunity for librarians to offer suggestions on information competency
skills that could be interwoven in the course to yield desirable learning

outcomes.

Lobby for a greater percentage of the university budget in order to address
the students’ requests for more copies of required textbooks, more com-
puters and more photocopying facilities. Special project funding should
be requested so that greater use can be made of information technologies
to improve resources and services. For example, digitization of unique and
special collections and the RBC photocopies, as well as the expansion of

the e-book collection to include core texts, could enhance access.

Increase security presence and use moral suasion to deal with the noise

level in the Library as this is a sore point with students and visitors alike
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and one to which an urgent solution is needed. These two strategies may
also help to lessen the abuse of Library material as well.

Conclusion

The Mona campus is responding to changes in the teaching and learning envi-
ronment by working towards the creation of a modern learning institution. It
is the responsibility of its various departments to align themselves with its
goals so that the desired outcomes may be achieved. With the assistance of the
new technology, the Library has introduced a number of new services and
resources which are greatly benefiting its clients and enhancing the UWT’s
thrust for excellence. However, the pace of response to client needs and expec-

tations is constrained by resource limitation.
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Caribbean Tertiary Level
Students’ Perception of
Holistic Learning Practices

THELORA REYNOLDS

[ntroduction

Tertiary level institutions are dynamic social systems that, by definition, must

respond to global social, political and socio-economic trends as the premier

institutions that “produce” an economy’s most important resource — human

resource. Hence, it is no wonder that recent pieces of literature have been

articulating perceptions of the “attributes” tertiary level graduates should pos-
sess. The Ministry of Education and Youth Strategic Plan 20062010 (p. 37)

describes the ideal graduate of the Jamaican tertiary system as one able to

operate effectively with and upon a body of knowledge of sufficient depth
to begin professional practices;

be prepared for lifelong learning in pursuit of personal development and
excellence in professional practices;

be an effective problem-solver, capable of applying logical, critical and cre-
ative thinking to a range of problems;

work both autonomously and collaboratively as a professional;

be committed to ethical action and social responsibility as a professional

and as a citizen;
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communicate effectively in professional practices and as a member of a
community; and

demonstrate international practices as a professional and as a citizen.

The 2006 signing of the Caribbean Single Market also brought with it

expressions of the CARICOM Secretariat’s concept of an ideal Caribbean per-
son. The UNESCO Education for All — Global Coordination — Working Group

on Education (2006) implies its expectation of tertiary level institutions

through its description of an ideal Caribbean person as someone who, among

other things,

is imbued with a respect for himself or herself, since self-respect is the
foundation on which all the other desired values rest;

is emotionally secure with a high level of self-esteem;

sees ethnic, religious and other diversity as a source of potential strength
and richness;

is aware of the importance of living in harmony with the environment;
has a strong appreciation of family and kinship values, community coher-
ence, and moral issues, including responsibility for and accountability to
self and community;

has an informed respect for the cultural heritage;

demonstrates multiple literacies, independent and critical thinking, ques-
tions the beliefs and practices of past and present, and brings the innova-
tive application of science and technology to problem solving;
demonstrates a positive work ethic;

values and displays the creative imagination in its various manifestations
and nurtures its development in the economic and entrepreneurial spheres
as well as in all other areas of life;

has developed the capacity to create and take opportunities to control,
improve, maintain and promote physical, mental, social and spiritual
well-being and to contribute to the welfare of the community and the
country; and

nourishes in himself or herself, and in others, the fullest development of
each person’s potential without gender stereotyping, and embraces differ-
ences and similarities between females and males as a source of mutual

strength.
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In his address to the Ninth Annual Caribbean Tertiary Level Personnel
Association (CTLPA) in Nassau, Bahamas, in 2006, Senator the Honourable
Delano Franklin, state minister of foreign affairs in Jamaica, placed the
responsibility of producing such persons in the hands of Caribbean tertiary
level institutions: “Tertiary education plays a vital role in the development of
human resources, which is imperative if the CSME [Caribbean Single Market
and Economy], as a group, is to be competitive in the global environment.
The aim should be to develop a well-qualified workforce.”

The literature also draws attention to the fact that the expressed expecta-
tions linked to tertiary level graduates are not a phenomenon unique to devel-
oping countries. As early as 1995, Goldman, writing in the United States,
identifies his perception of the most important dimensions of a tertiary level

graduate. His list includes

* interpersonal skills
* cthics and integrity
* leadership

* perseverance

* knowledge

There is also evidence that within institutions, administration and faculty
are aware of the expectations external stakeholders have of tertiary level insti-
tutions. Leo-Rhynie (2003, 1) then pro vice chancellor, Board for
Undergraduate Studies, The University of the West Indies (UWI), Mona,
states, “Rapid changes and the growth of technology have generated the
demand that academic institutions (tertiary) be more relevant, more account-
able, demonstrate greater flexibility, and increase responsibility to the require-
ments of local communities, as well as national, regional and international
needs.” Jennings (2006), then head of Educational Studies at the UWI Mona,
in her presentation at the 2006 CTLPA annual conference, emphasized that
the “workplace is demanding a broader range of competencies than before.
These go beyond job-specific skills and attach importance to personal attrib-
utes that enable the graduate to fit into the working world.”

The tertiary level student cannot achieve the expressed attributes/dimen-

sions articulated thus far, incidentally. The process requires intentional learn-

The Changing Landscape of Higher Education 73



The UWI Quality Education Forum

ing experiences, where the balance of challenge and support (Sandford 1966)
are blended in academic and affective experiences to produce a seamless holis-
tic approach to student learning and development. Serro and Dreyden (1990),
Terenzini, Springer and Pascarella (1995), and King (1996) postulate that
students learn in a holistic, integrated way as they engage in activities inside
and outside the classroom. The holistic approach to learning is defined as a
combination of knowledge acquisition (especially in the classroom), skills
(developed through application inside and outside the classroom) and atti-
tudes (a product of social interaction). Leo-Rhynie (2003, 3) can be inter-
preted as conveying the concept of holistic learning and development through
her expression of a quality-driven learning environment. She states, “Building
learning environments demands that different areas of the University work
collaboratively, to create a quality institution which values the synergy which
can emerge from partnership and community in the learning enterprise.”

In support of the holistic approach as the main method of facilitating stu-
dent learning and development in tandem with global expectations, Reynolds
(2004, 24) states that “serious consideration needs to be given to the concept
of tertiary level institutions as learning communities, where the holistic devel-
opment of students is not just the concern of an individual department”.
Administration, student services, personnel, faculty and students must be
aware of the imperative of this approach. The mushrooming of departments
of student services in some Caribbean tertiary level institutions is evidence
that a structure is being put in place for the delivery of the qualitative or affec-
tive aspect of learning and development. However, do students in Caribbean
tertiary level institutions perceive that the institutions are using a holistic
approach to enhance their learning and development? Astin (1996, 124) clar-
ifies the importance of the holistic approach: “If we stop for a moment to con-

sider what the most critical problems of our society really are, they are at least

In support of the holistic approach as the main method of facilitat-
ing student learning and development in tandem with global
expectations, states that “serious consideration needs to be given
to the concept of tertiary level institutions as learning communi-
ties, where the holistic development of students is not just the
concern of an individual department”.
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as ‘affective’ as they are ‘cognitive’: racial tension, crime, drug abuse, teen
pregnancy, school drop outs, disengagement from politics, and a growing
unwillingness among the public to support governmental efforts to alleviate

some of these problems.”

Purpose of the Study

This study investigated Caribbean students’ perception of holistic learning
practices in selected Caribbean universities and colleges. The study was based
on the assumption that perceptions are formed, based on the experiences to
which one is exposed. Since 1996, CTLPA and UWI Mona have been engen-
dering an academic approach to the qualitative or affective aspect of holistic
learning and development, and encouraging student services to collaborate
with faculty in the delivery of classroom and out-of-classroom programmes
and activities that will facilitate the holistic approach. As a result, in Jamaica,
the three major universities, the Vocational Training Institute, four teachers’
colleges, one theological seminary and two community colleges now have
departments of student services offering structured qualitative learning and
development activities which support classroom learning. There are also stu-
dent services departments in the traditional universities and some colleges in
Barbados and Trinidad and Tobago. Most English-speaking Caribbean terri-
tories have been demonstrating increasing interest in an academic approach to
qualitative learning through their delegates’ participation in the CTLPA’s pro-
fessional development conferences and workshops. An understanding of stu-
dents’” perceptions will indicate the degree of success the institutions are expe-
riencing in meeting national, regional and global expectations of a tertiary
level graduate. Specifically, this study sought answers to the following

questions:

* Do Caribbean tertiary level students perceive that their institutions
practise a holistic approach to student learning?

 Is there a difference in perceptions between male and female students?

e Is there a difference in perceptions among students according to territo-

ries?
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* Is there a difference in perceptions among students according to institu-

tions?

Research Design and Methodology

The study was conducted using the survey design. Quantitative data were col-
lected using an instrument of forty items. One open-ended question which
provided qualitative data was included. In each institution, the instrument

was administered by the head of student services.

The Sample

The sample consisted of 417 students, randomly selected from six Caribbean
tertiary level institutions in Barbados, Trinidad and Tobago, and Jamaica,
namely the Vocational Development Training Institute (VITDI), the Barbados
Community College (BCC), UWI and the University of Technology
(UTech).

More than half the respondents (234) came from institutions in Jamaica,
with UWI Mona accounting for more than 50 per cent of the total. Only one
institution made up the sample from Trinidad and Tobago. This sample dis-
tribution introduced certain limitations to the study as the results of the quan-
titative data were skewed towards Jamaica, and to UWI Mona in particular.
The response pattern also presented a second limitation. The development of
student services is at different stages in each territory and in institutions
within a given territory, and so participants could not respond to all the items
in a meaningful way. This resulted in some missing data as there was no
response to some items. The data on individual items had to be presented
instead of the perception scale that was envisaged. The final limitation had to
do with the non-stratification of the sample. The lack of response to many of
the items also suggested that some of the respondents did not access all the
out-of-classroom activities and offerings of units on which data were sought
and so could not respond to the related items. The responses from the open-

ended question greatly enhanced the findings of this study.
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Presentation of Findings

Question 1: Do Caribbean tertiary level students perceive that their institu-
tions’ practices reflect the holistic approach to student learning?

Table 1 presents the data for items measuring students’ perception of holistic
learning practices in Caribbean tertiary level institutions.

The responses to the question “What do you think your institution needs
to do to facilitate holistic learning?” added clarity to the patterns of responses
in the quantitative data and also conveyed students’ expectations of their ter-
tiary level institutions. Regrettably, participants from two of the institutions
sampled did not respond to the open-ended question. It was also difficult to
categorize responses across the four institutions as the responses seem to be
peculiar to the stage of the development of student services on the campuses
and the level of structured out-of-classroom offerings on the individual cam-
puses. The data will be presented according to institutions.

Categories of what institutions need to do to facilitate holistic learning are
listed below.

1. The need for campuses to know and inform students about what
is holistic learning

This category was peculiar to the UWI Cave Hill campus. Examples of sug-
gestions in this category included

—  “Cave Hill first needs to know what is holistic learning.”

—  “Cave Hill needs to communicate better to the student body what exactly
is holistic learning and how the students can be involved. This is because
students seem unaware of activities outside of lectures/tutorials that can

make you a better person.”

2. The need to inform students about the role and functions of
student services

Suggestions in this category were popular among the UWI Cave Hill respon-

dents. For example:
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— “I am not sure [what the institution needs to do]. As a student I hardly
know anything. Perhaps they [the campus] need to make us aware of the
activities.”

—  “More awareness about student services and what they offer. Also I did not
know anything about them until filling out this survey.”

—  “Student services does not seem very involved in any activities with the
school.”

—  “To enlighten students firstly about student services (which I know noth-
ing about).”

The UTech respondents had similar views, as exemplified in their comments:

— “I am not certain what kind of support student services can lend to fac-
ulty. If there are any, they would need to publicize it more.”

—  “Student services need to educate the students about the benefits of their
services.”

—  “I think student services needs to make the university more aware of their

services and educate the students about their benefits.”

None of the comments from BCC and UWI Mona fell in this category.

3. Programme delivery

In this category, respondents from all the institutions had suggestions, but the
participants from UWI Cave Hill had the most suggestions, among them:

—  “Be more open-minded and offer more creative programmes.”

— “More seminars and programmes that deal with social issues affecting stu-
dents and residents of Barbados.”

—  “Offer more programmes that would be appealing to students and to pro-
mote these programmes throughout the school so that everyone knows.”

—  “Programmes that incorporate parallels with the world of work and uni-
versity education.”

—  “There needs to be a more hands-on experience and internship.”

UTech respondents placed great importance on the value of clubs in promot-
ing holistic learning:

—  “Educate students on the role of clubs in their development.”
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—  “Pay more attention to clubs and promote the development of them.”
—  “Encourage the clubs to instill their values and attitudes in students.”

The suggestions from BCC centred on increasing the number of programmes:

—  “BCC needs to create programmes that involve students inside and out-
side the classroom, in preparing us for the world of work.”

—  “I think they need more programmes that will help us with outside activ-
ities.”

Respondents from Mona had two main comments:

—  “More programme such as the Quality Leadership Programme which
facilitates the knowledge that a classroom does not provide, for all levels
of students.”

— “Make available more internship/work study programmes.”

4. FEthic of care

Participants from three of the four institutions from which suggestions were
presented spoke to students” desire to experience an ethic of care in their insti-

tutions.

UWI Cave Hill:

—  “More student centred and less cricket centred.”

—  “They must first find out the needs of students, what they want to gain
from the institution, and create programmes geared towards practical

learning instead of just learning.”

BCC:

— “Friendlier and more professional staff and more approachable tutors.”

—  “More emphasis should be placed on students. Students should be able to
participate in decision-making processes which may be beneficial to them.
This will make the environment more conducive to learning.”

—  “They need more comfortable facilities, also more understanding mem-

bers of staff.”
UWI Mona:

—  “Students need to be the centre of focus for the university.”

« ) ) ) ) o
—  “Getting something as simple as a status letter is far too tedious.
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—  “UWI staff, especially at student finance and the health centre need to be
prepared to listen actively and have good customer services.”

—  “Show care and attention to students to keep them loyal.”

—  “A truly student-centred campus where students do not have to feel as if
they are being sabotaged or victimized.”

5. Preparation for the world of work

The responses suggest that students do not think that their learning has the

required practical component.

UWT Cave Hill:

—  “It [the institution] needs to practise out-of-classroom activities that pre-
pare students for the world of work.”

— “Encourage more practical teaching in the world of work.”

—  “I think the classroom work should be incorporated into real-world sce-
narios.”

—  “More campus programmes with on-the-job training.”

—  “Need to incorporate learning experiences in a manner conducive to the

actual working world, not just focus on academic learning.”

BCC:
—  “There needs to be more focus on the practicality of what we learn as well
as practical experience in the world of work.”

— “There is a need for a leadership-building programme.”

Mona:
— “Make available more internship/work study programmes.”

—  “More campus employment opportunities.”

6. The role of sports

The respondents from the two UWI campuses suggested that holistic learn-
ing and development could be enhanced through sports.

UWTI Cave Hill:
—  “There should be more organized, inclusive and a wider variety of sport-
ing events.”

—  “Less cricket-centred activities.”
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— “Have mandatory classes which include actively participating in sports or
another extra-curricular activity. For example, all first-years should take

swimming — after all, we live on an island.”

Mona:
—  “There is not enough emphasis being placed on sports in the university
community.”
—  “The delivery system regarding sports development at Mona is woefully
lacking.”
“Sports department has not been able to rally students.”

7. Residence life

Mona was the only institution sampled, and students seemed to see residence
life as important in the holistic learning and development. Their suggestions

centred around expanding on-campus accommodation:

—  “The university should seek funding to construct at least two new halls
and if this is not possible, then additional spaces should be added to the
existing halls. At least one new one with a capacity of close to one thou-
sand.”

—  “Halls of residence need to be refurbished and more living accommoda-
tion should be constructed for students.”

Question 2: Is there a difference in perception between male and female
students?

Table 2 shows the group statistics and Table 3 is the T-test indicating signifi-
cant differences in perception by gender.

Table 2. Group Statistics

Gender N Mean Standard Standard
Deviation Error Mean

Perception

1 Male 85 87.53 28.542 3.096

2 Female 287 88.53 30.173 1.783
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Table 3. Independent Sample T-test
T-test for Equality of Means
F Sig. t df.  Sig. (2- Mean Std.  95% Confidence
tailed) Difference Error Interval of the
Diff. Difference
Lower Upper

Perception:
Equal variance
assumed 1.460 228 -.228 370 787 -.997 3.68 -8.235 6.242
Equal variance
not assumed -279 144167 781 -997 3,572 -8.056 6.063

The table indicates that there is no significant difference between the percep-

tion of male and female students.

Question 3: Is there a difference in perception among students from different

territories?

Table 4 indicates the perceptions descriptives and Table 5 presents the

ANOVA results.

Table 5 indicates that there are significant differences in the perceptions of
students from Barbados, Jamaica, and Trinidad and Tobago, both at the 95

Table 4. Perceptions Descriptives by Territories
N Mean Std. Std. Lower Upper Minimum Maximum
Deviation Error Bound Bound
1. Barbados 103 105 26.39 2,601 100.67 110.98 11 188
2. Jamaica 218 89.96 24.87 1.685  86.64 93.28 4 160
3. Trinidad &

Tobago 56 4916  14.387 1.922  45.31 53.01 11 73
Total 377 88.23  29.838 1.537 85.21 91.26 4 188
Table 5. Perception ANOVA

Sum of Squares df. Mean Square F Sig.
Between Groups 118018.423 2 59009.211 101.825 .000
Within Groups 216739.036 374 579.516
Total 334757.456 376
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Table 6. Tukey's Post Hoc Test 95% Confidence Interval
() Territories (J) Territories Mean Std. Sig. Lower Upper
Difference (I-J) Error Bound Bound
1. Barbados 2. Jamaica 15.867 (*) 2.878 .000 9.09 22.64
2. Jamaica 1. Barbados -15.867 (*) 2.878 .000 -22.64 -9.09
3. Trinidad & Tobago 40.798 (*) 3.606 .000 32.31 49.28
3. Trinidad & 1. Barbados -56.665 (*) 3.997 .000 -66.07  -47.28
Tobago 2. Jamaica -40.798 (*) 3.606 .000 -49.28  -32.31

per cent and 99.9 per cent confidence levels. The Turkey’s post hoc test was

applied to locate the source of the difference and Table 6 presents the findings.

The analysis showed significant differences among the mean scores of stu-

dents from each given territory and the two other territories in the sample.

Question 4: Is there a significant difference in the perceptions of students from

the different institutions?

Table 7 presents the descriptive data and Table 8 shows the result of the

ANOVA test.
Table 7. Descriptive Data by Institutions
N Mean Std. Std. 95% Confidence Min. Max.
Deviation Error Interval for Mean
Lower Upper
Bound Bound
1. VTDI 15 71.6 30.687 7.923 54.61
2. COSTATT 56 4916 14.387 1.922 45.31
3.BCC 29 103.41 27.432 5.094 92.98
4. UWI Cave Hill 74 106.77 26.106 3.035 100.72
5. UWI Mona 175 91.61 25.085 1.896 87.87
6. UTech 28 89.46 15.020 2.838 83.64
Total 377 88.23 29.838 1.537
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Table 8. Perception ANOVA by Institutions

Sum of Squares df. Mean Square F Sig.
Between Groups 123793.635 5 24758.727 43.541 .000
Within Group 210963.824 371 568.631
Total 334757.459 376

Table 8 shows that the differences in perceptions among the institutions
sampled are significant both at the 95 per cent and 99.9 per cent confidence
levels. A post hoc test showed significant differences in students’ perception of
the holistic learning practices in the six institutions sampled. There were no
significant differences in the perceptions between students of VIDI and
UTech; BCC and UWI Cave Hill, UWI Mona and UTech; UWI Mona and
BCC, UTech and VIDI; and UTech and BCC.

Discussion

Bearing in mind the stated limitations, an examination of the findings related
to individual items shows that, on the whole, Caribbean tertiary level students
have a positive perception of holistic practices in the institutions they attend.
An examination of certain items indicates the students’ perceptions of the
roles of administration, faculty and student services personnel in the holistic
practices. For example, item 10, “The head of my institution never encour-
ages us to be rounded students”, has a total of 248, or 59.4 per cent, agreeing
to this negative statement. The result cannot be interpreted as saying that
heads do not believe in the holistic approach, but what is clear is that the atti-
tude towards the holistic approach is not conveyed to the student. This
thought is underscored by responses to the open-ended question. One cate-
gory identified was “The need for campuses to know and inform students on
what is holistic learning”. Kuh (1996, 136) includes in his list of ten condi-
tions that foster student learning and development “an institutional philoso-
phy that embraces a holistic view” and “complementary institutional policies

and practices congruent with students’ characteristics and needs”. Heads of
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institutions should guide the formulation of policies related to the holistic
approach and convey their support of such practices to students.

This lack of knowledge on the campuses’ attitude towards holistic practices
is also reflected in the relatively large number of responses in the category
“undecided”. Twenty-two of the forty responses in this category were 10 per
cent or over and only 2 responses were in the lowest percentage (5 per cent)
in the entire instrument. If that “undecided” is interpreted as “I do not know”,
then it follows that administration, faculty and student services need to let
students know how they are preparing them for life. Again, the qualitative
responses support this thought. Students suggested “more awareness about
student services and what they offer”; “I am not sure [what the institutions
need to do]; “As a student, I hardly know anything”; and “Perhaps they (the
campus) need to make us aware of the activities.”

As early as 1975, the literature (Wilson et al. 1975) records findings that
indicate the learning gains from students’ interaction with faculty outside the
classroom. The researchers reported that “the greatest gains in such skills as the
ability to comprehend, interpret, or extrapolate; to evaluate materials and
methods; and to apply abstractions or principles also reported the most infor-
mal, out-of-class contact with faculty members”. The responses to the items
that tap data on staff’s involvement in student’s out-of-classroom activities
have two indications. On the one hand, there are indications that some
Caribbean tertiary level staff members are somewhat involved in students’
out-of-classroom learning activities. The response to item 14 (“Faculty mem-
bers are involved in student’s out-of-classroom activities”) shows that a total of
190, or 45.8 per cent, agree to the statement. That is fairly good, but must be
balanced against item 8, where 147 or 36.3 per cent of the respondents agree
that “faculty members discourage students from participating in out-of-class-
room activities”. The call is for “all members of an institution to work together
to link programmes and activities across the academic and out-of-class dimen-
sions of students’ lives” (Kuh 1996, 137). Students also made this suggestion
in their qualitative responses. In the category of programme delivery, the sug-
gestions include “Create programmes that involve students inside and outside
the classroom” and “I think they need more programmes that will help us with

outside activities.”
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Of equal importance are the findings on the students’ perception of how
they are prepared for the world of work. The highest total of “agree” responses
was 287, or 68.4 per cent, to item 20, “I am aware of what the working world
expects of a tertiary level graduate”. However, the suggestions from the qual-
itative section indicated that students were not quite satistied with how the
institutions prepare them for the world of work. In the category on prepara-
tion for the world of work, students suggested that “It [the institution] needs
to practise out-of-classroom activities that prepare students for the world of
work”; “I think the classroom work should be incorporated into real-world
scenarios’; and “Need to incorporate learning experiences in a manner con-
ducive to the actual working world, not just focus on academic learning.” The
students also suggested more on-campus employment and more work experi-
ence. The contention in Learning Reconsidered (ACPA/NASP 2004) is that the
holistic educational opportunities that internships and outdoor educational
experiences offer in most institutions are not available to all students or
matched by the approaches in the rest of the traditional curriculum.

None of the quantitative items tap data on sports. However, students from
the two campuses of the traditional university suggested improvement in the
delivery of sports as one way of improving holistic learning. Attention should
be given to students’ suggestion of a more inclusive, wider variety and the
need for improvement in the delivery system of sports.

All learning takes place in a social context, and so learning theorists
(Holland 1985; King 1996) write extensively on the impact of the campus
environment on student learning. Learning Reconsidered lists this social con-
text as “personal relationships, group membership and inter-group connec-
tions”. Participants from three of the four tertiary level institutions from
which suggestions were made speak of students” desire to experience an ethic
of care in their campus environments. Students express the need for friendlier
and more professional staff; more comfortable facilities; opportunities to par-

ticipate in decision making and less difficulty in accessing services.

Caribbean tertiary level institutions must develop, articulate and
implement a collaborative policy approach to student learning and
development, and clearly convey both that policy and the responsibil-
ity of students in achieving the holistic approach to student learning.
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Conclusion and Recommendation

The concept of holistic learning is not new in the Caribbean. Caribbean insti-
tutions, from inception, have always offered classroom and out-of-classroom
activities. However, the latter has been seen as “extra” to the curricula and so
students may have perceived that it was not all that necessary in their prepa-
ration for life. The expectations of stakeholders are sending a different mes-
sage. In keeping with the Senge’s (1990) social systems’ theory, tertiary level
institutions must act on the feedback from sources in the system’s environ-
ment and change the process to produce the required “output”. Caribbean ter-
tiary level institutions must develop, articulate and implement a collaborative
policy approach to student learning and development, and clearly convey
both that policy and the responsibility of students in achieving the holistic
approach to student learning.
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First Reactions to UWIHARP at
The University of the West Indies
St Augustine

BRADER ADALEINE BRATHWAITE

It is safe to say that, in the Caribbean, the first responders making public
pronouncements on HIV/AIDS in the late 1980s were calypso and reggae
artistes who then contributed their own brand of health promotion messages.
One artiste proposed “slowing down” and a return to heterosexual relation-
ships, another suggested condom use “on the willy” to cope with the growing
incidence of HIV/AIDS. Facing the rapid spread of the HIV/AIDS epidemic,
however, institutions have been forced to address issues that, though begging
academia for attention, would have continued in the periphery of Caribbean
life, were it not for the creeping devastation from HIV/AIDS. Among the
issues evoked by the epidemic are the reluctance to discuss sex or to place sex-
uality education on the curriculum from primary through tertiary education,
or even to address sex in formal workplace programmes; persons whose sexual
behaviours are considered to be deviant are also severely stigmatized. But the
transmission of the virus across the Caribbean is mainly sexual, and issues
of sexuality must be confronted to decipher how to curtail the prevailing
epidemic.

A comfort level for discussing HIV/AIDS may have been advanced when
the Caribbean Epidemiology Centre first engaged personnel at The University
of the West Indies (UWI) in designing a mathematical model for the spread
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of the epidemic with economic effects in mind. An economic point of view
on the epidemic since then has raised much interest. Within recent time, an
update by consultants at the UWT had predicted a loss of gross domestic prod-
uct in territories across the Caribbean by 2005, should the situation continue
its current foreboding trend.

The UWT is now fully on board with the UWI HIV/AIDS Response
Programme (UWIHARP) as one of the strategies in the Caribbean Strategic
Plan for AIDS. The aims of UWIHARP are to

* accelerate action by the UWI in response to the growing HIV/AIDS epi-
demic through research, education and training, and strategic engagement
with the society

* develop and monitor HIV/AIDS policies

* generate, attract and manage resources to sustain the response to
HIV/AIDS

e serve as a clearinghouse for HIV/AIDS information, complementing

national, regional and international agencies

At the initiation of UWIHARP in 2002 on the St Augustine campus, it was
imperative to determine whether various sub-groups were demonstrating a
readiness to respond to the epidemic. During the academic year 2003-2004,
focus group discussions were arranged, sometimes with a measure of resist-
ance, with staff from the following sections: The university library system
(JFKL), Campus Information Technology Services (CITS), the Centre for
Gender and Development Studies (CGDS), the University Health Services
(UHS), the Faculty of Medical Sciences (FMS), the School of Education
(SOE), Campus Security (CS), the Student Guild of Undergraduates (SGU),
the School of Continuing Studies (SCS), and the Office of the Campus
Registrar (OCR). The group sizes varied between six and ten respondents, and
lasted for a maximum of ninety minutes. At the Faculty of Science and
Agriculture, the official request for the focus group discussion was relayed to
the Department of Chemistry, where many graduate students and laboratory
technicians came prepared to participate in a lecture instead of a focus group
discussion. With regret, meetings were not afforded at the Faculty of Social

Sciences, the Faculty of Engineering and the Law School.
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To generate group discussions, questions were posed on the following topics:

personal reflections on the epidemic

the mandate of the university to address HIV/AIDS

policy and management systems impacted by the epidemic

care and support for persons living with AIDS

loss of human resources, high-risk situations for students and staff
the production of AIDS-educated graduates

the impact of HIV/AIDS, if any, on the UWI culture

The discussions were audio-taped and the transcripts analysed for the per-

ceptions of staff, their concerns and their sense of readiness to deal with the

epidemic, in addition to the recommendations that they would offer.

Findings from Discussions

In general, no respondent was yet aware of the draft university policies that
related to HIV/AIDS; however, all groups felt that UWI had an inherent
mandate to deal with the issues of HIV. Many participants voiced that the

UWI was tardy in beginning an intervention, but that an intervention emerg-

ing from the university would be seen as credible in the eyes of the society.

UWTI has a duty to respond, and as a regional institution, it should provide a
regional response with intellectual leadership. We, as a seat of enlightenment,
should provide direction, especially where the disease is being spread by igno-
rance. It should be on the curriculum, but we need to seen as doing something

as well. (JFKL)

It was felt that the university was in a position to address several of the

myths on AIDS and sexuality at the grassroots levels if it were to seriously

implement outreach programmes and action research to address the epidemic.

A vast area has not been researched — which keeps the epidemic at a mythical
level. We are not researching the informal channel, for example, we do not know
how people in the rural or deprived areas feel or think about AIDS. There are
myths that exist, we can explore and bring them to the fore through rigorous

research. It is my view that what we put out is still for people of a certain read-

ability level. (SCS)
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Reflection on the epidemic revealed that while there were a number of
respondents in the focus group discussions who had not given serious thought
to the occurrence of the disease, there were others who had personal encoun-
ters or heart-rending thoughts after pondering on the devastation on individ-
uals who had succumbed to AIDS. A few participants also mentioned the
rumours they had heard about certain persons at the UWI who had suppos-
edly died of AIDS. “I did not understand the reason for the constant absen-
teeism of a colleague five years ago. After he died I felt very badly because I
had pointed at him. It was after that I heard that it was AIDS” (JFKL).

One participant, in the early days of the epidemic, had seen someone who
had been left on a street to die. Another had seen the rapid weight loss and
debilitating effects of someone who lived in the neighbourhood. Here, it
appeared that those participants who had confronted the disease were more
broad-minded and compassionate. Once the discussions had overcome the
many initial negative reactions to speaking openly about HIV/AIDS, how-
ever, participants would then follow up with recommendations on activities
that could be conducted in their own departments, at the university level or
at the national level. Highlights of the discussion with specific groups have
been captured in the following sections.

The Library System

The library staff envisioned a role for the graduates of the UWTI in the work-
place, where subsequent to introducing a curriculum in HIV/AIDS, graduates
would be capable of assisting with new attitudes to HIV/AIDS in the work-
place. The library staff felt that although they would usually adopt a role in
the acquisition of the type of information resources on HIV/AIDS in the
library, they should not confine themselves to that role; they should now
extend services into attracting students to encounter the information through
mounting occasional displays and placing billboards across the campus to
maintain student interest. As a result, they saw the need to adopt a stronger

role in information dissemination.
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Centre for Gender and Development Studies

A participant in this group shared her concern for the changing epidemiolog-
ical pattern which showed that women were increasingly being infected, and
she was particularly sensitive to the loss of human resources in fields where
mainly women were employed. There was also the opinion that women were
in need of skills in negotiating the use of condoms by male partners who could
put them at risk. In general, the group felt that women needed to be empow-
ered and to be less dependent on males as financial providers since they could

be coerced into unprotected sex when they were in powerless situations.

Campus Information Technology Services

At first, the participants here did not envision that they could influence cur-
riculum content in the area of AIDS since they dealt with technology. As the
discussions progressed, however, they felt that they could contribute by creat-
ing an AIDS information package on the university’s Web site with the assis-
tance of the library. One participant suggested that there should be more than

a formal curriculum:

The new students enter the institution at a turning point in their life, they meet
new persons from across the Caribbean as well as from international areas. They
are influenced by new peers; life could change for some of them. They are lack-
ing in role models within and outside the campus, so there are various clubs on
campus that should begin to deal with topics like HIV and STDs [sexually trans-
mitted diseases], so different groups can address spirituality, safe sex and absti-
nence; there should be movies shown, and marathons sponsored to raise aware-
ness of HIV/AIDS; they should be encouraged to enjoy their youth in spite of
HIV. (CITS)

The UWTI should be encouraged to develop informal health promotion
capsules to sustain an agenda on HIV/AIDS prevention on the campus. This
group discussion also emphasized a role for the UWI graduate in the work-

place in terms of projecting an appropriate attitude.
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The Office of the Registrar

This discussion was concerned with the need for re-visiting policies that
would be impacted by the presence of HIV/AIDS. There was concern for stu-
dent insurance and whether a student’s HIV status should be obtained on
application for admission to the university. They envisaged that there would
be problems with productivity and absenteeism with the HIV-positive
employee and that these issues may call for adjustments to existing policies.
They predicted that there may be issues resulting among those staff members
who did not want to work alongside an HIV-positive employee, although it
was felt that this matter should be managed through an employee assistance
programme that already existed at the UWI. In general, they raised concern
for the loss of human resources in the event that students were to become
infected after they had exhausted time, effort and finances in acquiring their

education.

The UWI Health Services

At the time of these discussions, the Health Centre was just about to initiate
aprogramme of voluntary counselling and testing for HIV among students,
but the staff at the discussion also raised concerns about infection control
within their own centre.

They would want additional staff members if they were to become engaged
in pre-test and post-test counselling on HIV. They admitted that they would
also be challenged to respond in a new way if they came upon students who
tested positive; they felt that they were not yet adequately prepared for any
new circumstance. In responding to injuries on the campus, they saw the need
for laboratory technicians and officers in the athletic centre to be trained in
managing first aid.

Accidents can take place; for example, at the Sports and Physical Education
Centre. We need to estimate what the risks are. In boxing, handlers now put on
their gloves. You don’t want to seem to scorn persons but at the same time, how
much have we (UWI) done with lab technicians to make them aware? (UHS)
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First Reactions to UWIHARP at the UWI, St Augustine

Faculty of Medical Sciences

The challenge to the Faculty of Medical Sciences was to change the attitude
of health professionals to deal with HIV/AIDS. At the time, the programmes
at the faculty related to degrees in medicine, veterinary sciences, dentistry and
pharmacy. AIDS education was already being addressed in the curriculum but
not in a comprehensive or coordinated manner. During the clinical years, the
World Health Organization protocol for needle-stick injuries was mandatory.
Medical students at this time also conducted a rotation through the
AIDS/STD Counselling Centre of the Ministry of Health. Dental students
already practised universal infection control. Pharmacy students fully covered
topics on virology and the treatment of AIDS in pharmacology. It was felt that
through problem-based learning in the basic health sciences curriculum, how-
ever, all students could be provided with comprehensive education on
HIV/AIDS, and that in current problem-based learning, problems on STDs
like gonorrhea might be replaced by problems on HIV.

Faculty of Humanities and Education

This group was mainly represented by academic staff from the School of
Education. To some extent, HIV/AIDS was already addressed in nursing edu-
cation and family-life education courses. The group saw the need for empha-
sis on HIV/AIDS education in teacher education programmes, however, for
there would be an opportunity for teachers to correct the several myths about
HIV and sexuality that existed. If the epidemic were to continue its course,
they saw that employees and students of the university, as they became
affected, could be drawn into time-consuming care-giving roles that would be

detrimental to their productivity and their studies.

School of Continuing Studies

The School of Continuing Studies has centres for delivering programmes in

tertiary non-degree studies in campus and non-campus territories across the
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The UWI Quality Education Forum

Caribbean and is connected by a distance teaching network; five sites on the
network exist in Trinidad and Tobago. The participants immediately realized
that they had the opportunity to maintain outreach interventions not only in
Trinidad and Tobago but throughout the English-speaking territories. A par-
ticipant suggested that every programme in which there was a biology course
could accommodate HIV/AIDS education. However, there was the recogni-
tion that cognitive features of HIV/AIDS should be addressed as well as affec-
tive areas. In this case, there should be new methodologies using creative
methods like service education, which allows students to conduct projects in

the society, bringing them directly in touch with the phenomenon.

UWI Security Service

These participants suggested the requirement of a policy framework that out-
lined parameters for their involvement, where policy should also include state-
ments on substance use and abuse. They felt that there was a lack of basic
knowledge of HIV/AIDS among security officers. They were aware of risky
behaviours among students and in instances had to adopt mediation roles in
a few incidences of violence in halls of residence. They recommended their
need for re-training in cardiopulmonary resuscitation in the face of HIV and
that condom vending machines should be placed at specific locations across

the campus.

Student Guild Council

The students commended an opportunity to contribute to the idea that
HIV/AIDS education should be placed on the curriculum. There was the
opinion that new students came to university with a number of myths about
sexuality that should immediately be addressed on entry. They acknowledged
that risky behaviours were prevalent among students, and that multiple part-
nering existed almost as an area of experimenting. They suggested that all the
foundation courses across faculties should be infused with AIDS information,

and that students themselves should be involved in an informal curriculum
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where they would receive funding to maintain effective health-promotion
programming. They also suggested that condom vending machines should be

placed in specific locations.

Recommendations from the various sub-groups across the St Augustine cam-
pus were timely. However, the question remains: Are UWI researchers ready
to engage in special studies on unaccustomed cohorts whom the epidemiolo-
gists would term risk groups for infection? Such groups would include homo-
sexuals (now included in a category defined as men who have sex with men)
and commercial sex workers, both male and female (formerly termed prosti-
tutes). It has been suspected that these at-risk groups afford the bridge for the
epidemic to continue its toll in the heterosexual community. The practice of
inquiry into student and faculty behaviours, which appears in perennial
research on North American campuses, seems not to have caught on at the
UWI, but may be another enlightening area for research studies within the
UWI community.

In general, the discussions envisaged HIV/AIDS as both a developmental
and a health issue where the university will be expected to provide qualified
leadership and human resources to societies on an ongoing basis. The institu-
tion and its operation would also be affected as it responds to teaching,
research and outreach, with the university students themselves being in set-
tings which provide opportunities for risks and vulnerability to infection.
Discussions also acknowledged that the UWT is required to create the knowl-
edge, resources and systems for disseminating the knowledge, as is reflected in
the opinions of the librarians and the information technology personnel. A
main idea, endorsed by all groups, was that the UW1I was late, but not too late,
in creating the UWIHARP project.

Are UWI researchers ready to engage in special studies on unac-
customed cohorts whom the epidemiologists would term risk
groups for infection? Such groups would include homosexuals (now
included in a category defined as men who have sex with men) and
commercial sex workers, both male and female (formerly termed
prostitutes). It has been suspected that these at-risk groups afford
the bridge for the epidemic to continue its toll in the heterosexual
community.
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