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1. PREFACE

The National Curriculum is one of the key adivities prioritised in the Commonwealth of Dominica
Education Development Plan 2000-2005 & Beyond for a “re-engineaed” educaion system (EDP
20033) that addresses the twin agenda of expansion and high quality education for all. The
National Curriculum is an oucomes-based curriculum that ams to raise adievement levels by
meding the students' different needs, abiliti es and maturiti es.

Inherent in the National Curriculum provision are key padlicy shifts. First, to unversalise accesto
education for al (EDP p.15 ensures educaional oppatunities for al children aged 516 yeas. To
this end the National Curriculum is outcomes based: an inter-related spiral of leaning outcomes
designed to med the developmental levels of al students, including thase with speda needs, as
they pass from grade to grade. The leaning outcomes are progressve and kalanced na only to
promote the agnitive development of every child bu also their affedive aad psycho-motor
development. The National Curriculum maintains that every child hes the aility to adiieve when
provided with an appropriate plan, a suppative environment and the basic tods.

A leaning outcomes curriculum requires a shift away from teader-centred methoddogies towards
a student-centred approach. The focus is on al students achieving leaning outcomes and in the
process aqquiring strategies of how to lean to work cooperatively and to take some resporsibility
for their own leaning.

Third, at al levels of the educdion system, a cdhange in organisational culture is envisaged: a shift
towards democratic, participatory pradices employed to fadlitate and manage teading and
leaning. Inclusive elucdion reaognises that a nation reeds the full contributions of all the people.
To this end, al educaion stakeholders are encouraged to engage in reflexive adion cycles; to
engage in daogue, take dedsions, ad and accept resporsibility for the outcomes. A systematic
monitoring and evaluation system will operate & al | evels for acoountability purposes as part of the
Ministry’s dift away from a cmmand centre to a service caitre (EDP p.15).

The monitoring and evaluation protocols, crucial to the transformation o an educdion system, are
themselves participatory in neture, environmentally driven, continuous and future oriented for the
purpase of ongoing curriculum renewal.

The National Curriculum relies on the strength of al joining together as equals to share the vision
and adively participate, in total transparency, as pasitive “we can” members of curriculum teans.

2. INTRODUCTION

2.1Background

Prior to 1980,the aurricula for subjeds of both primary and secondary schods in Dominica had,
traditionally, been schod based. Indeed, urtil the Curriculum Unit was established within the
Ministry of Educdion in 1998,there were few curriculum guides in the key subjed areas at the
primary level and nore & the secondary level. The primary schod curriculum has mainly been
driven by the high stakes Common Entrance Examination (CEE), whil e the secondary curriculum is



largely determined by the Caribbean Examination Courcil (CXC) syllabi, textbooks and
examinations. Two initi atives, howvever, commenced in 1995 ,and led to areview of the airriculum.

First, in resporse to parental demands and in a dired attempt to improve the quality of education,
the Ministry of Educaion adoped a pdicy of universal seoondary educaion (USE).
Implementation d this palicy resulted in

» arisefrom lessthan 40% in 1995to 90% of the intake in 2004

» agreder diversity of students entering secondary schods

e a remgnition d low literacy and numeracy attainment at primary level by students
espedaly from therural, lessadvantaged aress

* inadequate aurriculato med the needs and interests of an increased, more diverse student
popdation.

* lack of resources of every kind

» different schods adopting diff erent coping strategies

* high repetition rates and frustration among students and staff aike where no curricula
changes were made

» the dedine in the numbers enrolled in the Junior Seandary Programme (JSP) resulting in
thereduction d staff and centres.

The second initiative was the implementation d the Basic Educaion Reform and the Secondary
Educaion Suppat Projeds. The former projed led to, among other things, the establishment of a
fully trained Curriculum Unit within the Ministry of Education, while under the latter projed
sendary curricula were developed in Language Arts, Mathematics, Science and Socia Studies.
Both projeds enabled the expansion d the secondary system and the training of personrel.

However, key challenges dill facel the educational system and could be summarised as:

1. The purpose of educaion unar USE had na been clealy defined. The relationship between
curriculum and econamic and retional development had na been elucidated.

2. The primary and secondary curricula were largely exam driven and the suitability of the
examination syll abi, particularly at the secondary level, for some students, was susped.

3. Therationale for the seledion d subjed combinations at the secondary level was subjedive
with a result that subjeds were offered for which some schods had no comparative
advantage.

4. The dsence of standards for minimum class $ze led to the proliferation d very small
classes in some schods. For example, an average of 50 secondary classes per yea
contained lessthan ten students.

5. The asence of guidelines led to the nonteading of some subjeds (e.g. Hedth and Family

Life) and the marginalisation d othersin terms of curriculum time dl otted.

Therole and function d the Curriculum Unit was naot fully defined.

Schod-based curricula encouraged a proliferation o secondary textbook requirements that

tended to blur the focus of the aurriculum.

Serious curricula @nstraints were placel onschods from the paucity of resources.

The perception by some that gender imbalances in the airriculum might have been
asciated with performance diff erences between the sexes.
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The Education Act of 1997 was timely as it sought to address ®me of these oncens. A criticd
result of this Act was the statutory requirement to establish a National Curriculum in Dominica
Sedion 137states that ‘the Minister shall establish a National Curriculum for publdic schods and
asssted schods'. The goas and ohedives of such a arrriculum are aticulated in sedion 42) (see
Appendx 1) in which the Minister is charged with the resporsibility of ensuring that such goals are
establi shed and pusued.

The am of aNational Curriculum would be to addressthe concerns st out above and provide dea
guidelines to schods regarding the learning outcomes of educaion, the subjeds to be studied and
the mode and form of assesgmentsto be administered. As aresult a National Curriculum shoud

* Diminish dfferencesin curriculum off erings among schods.

* Reduceinequality of provisionto schods and henceimprove ejuity.

e Improve ommunicaion among stakehaolders, as the aurriculum would be cmmonto all.

* Provide for progress and continuity in leaning from grade to grade and from one schod
level to the next.

* Raise standards by providing schods with clea programmes of study and attainment
targets, which could ad as national yardsticks to measure performance

2.2  TheDevelopment Process

In June 2001 a threeday consultation was held in Eggeston with some 40 stakeholders. The
consultation dew up a framework for the purpose of establishing a National Curriculum. The
framework cdled for the agedaion o a National Curriculum Steeing Committee (NCSC) and
National Curriculum Technicd Committee(NCTC) to overseethe process

The NCTC had the resporsibility of preparing the National Curriculum documentation while the
NCSC, to whom the NCTC reported, was resporsible for steaing the process by ratifying or
propasing amendments as necessry. The NCSC would then, through its Chairperson, make
recommendations for approval to the Minister of Educdion, Youth Affairs, Sports and Human
Resource Devel opment.

Following approva of the initial National Curriculum propacsas and, in keegoing with standard
policy development procedures, it was dedaded to elicit feedbadk from a wide aosssedion
Dominicans. Three fealbadk medanisms were approved: questionraires, ‘Town Hall’ medings
and letters to speaal interest groups.

Questionreires asking responcdents to identify aims and subjeds that shoud be taught were
administered to some 500 persons, stratified by age, gender and location. A further 200 letters with
theinitial propaosals were sent to vill age ourcils, large enployers, unions, church and aher groups.
Eleven town hall medings were cnduwted at key locdions throughou the island. Parents,
guardians, teaders, community leaders and dficials of the Ministry of Educaion attended all
sessons. People were bussd in from the surroundng communities to the town hall venues to
increase representation. The feadbadk from these medings, the letters and the questionraires were
recorded, summarised and submitted to the NCTC for analysis. The proposals on the nature and
form of a National Curriculum and related pdicy recommendations owe their being to the
consultative processand form the @re of this document.
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THE NATIONAL CURRICULUM: PRINCIPLES & VALUES

The principles and values of Dominica s National Curriculum refled the needs of the individual
leaner and society. In terms of the former, the National Curriculum seeks to enable dl | eaners to
aquire the dtitudes, knowledge and skill s required to function groductively in the modern world.
In terms of the latter, cognisanceis paid to Dominicd s current and future e@namic development,
as well asthe impad social challenges may, and currently do, pese. While it may nat be possble to
predict future enployment trends, a number of thrusts are goparent:

Further development of Dominicd s agricultural sedor

Suppat to a burgeoning tourist sedor

Aninterest in the development of financial and aher services edors

The importance of an information and communicaions sdor

Suppat to the growth o a performing arts sdor

Further development of private entrepreneurship and self employment as key fadors in the
eanamy

Therefore, the principles and values, oulined below, underscore the @owve neals and the
philosophy of educaion.

1. Learner-centred

The National Curriculum underscores that “each child has the aility to lean” (EDP 2000
2005& Beyond, 20036) by pladng the dl-round aevelopment of ead child, nutured by a
suppative enabling environment and the gpropriate tods, at the heat of the National
Curriculum. To this end, every subjed provides leaning oppatunities to promote the
individual’s siritual, moral, cognitive, physicd, socia and cultural development. Schods
will be leaning communiti es where students lean haw to lean.

L earning Outcomes for Achievement

The NC is focused on al students' adhieving the expeded leaning outcomes. Leaning
outcomes are the desired knowledge, skill s, attitudes and values that all students have to
demonstrate that they have adieved, in every subed, throughou the process Leaning
outcomes are dealy set out for every subjed so that teadiers, students and the mwmmunity
al know what the students are expeded to adiieve at ead grade/form.

Shared values

All students shoud lean and demonstrate, through the explicit and implicit aspeds of the
national curriculum, such values as compasson, generosity, horesty, patience discipline,
resped, caring for self and ahers, appredation d leaning, sense of belonging, self esteem
and social resporsibility.

Quality learning experiences

The National Curriculum Framework is designed to provide arange and variety of quality
learning experiences for all studentsin all subjeds with particular emphasis on literacy and
numeracy to sustain lifelong learning.



5. High Expedations
The National Curriculum aims at the development of high levels of knowledge and skill s for
al. Teaders and students are expeded to perform at their highest levels 2 that all students,
including thase with spedal needs, redise their maximum potential.

6. Equity
“Every student has an equal right to educaion,” (EDP 20002005& Beyond, 200365). The
National Curriculum seeks to provide equality of access participation in and benefit from
quality leaning oppatunities and experiences for al in acordance with their individua
needs and abiliti es. Measures to promote equity include dfirmative dlocaion d resources
and appropriate suppat at all | evels of the educaion system.

7. Harmonization
The Government of the Commonwedth of Dominica (GoCD) is committed to promoting
regional cooperation and harmonising national educdiona diredives within the broader
frame of the OECS Reform Strategy, (EDPp.14). The National Curriculum, therefore,
promotes closer palicy and strategy alignment so that member states can collaboratively
address na only locd, bu aso regiona and global educaior/curriculum issues on an
ongoing basis.

8. Integration
The National Curriculum integrates the subjed content, teading, leaning and assessment
both within and aadoss sibjed areas, where educaionaly appropriate, to ensure that:
* students experience the subjeds as linked and related as they expand their
knowledge, skill s and competences.
» theleaning cycle systematicdly builds onthe leaners current knowledge and skill s
« sufficient time is alocaed aadoss €hods in ader to provide quality leaning
experiences for all students.
* interadion is not only verticd within subjed areas but also haizontal aaoss
subjeds.

9. Progresson
The National Curriculum, through the leaning outcomes, progressvely sets out
increasingly complex, deger and lroader expedations of adchievement in ead subed
through the Key Stages. The verticd and haizontal integration referred to previously in (8)
abowe, isto ensure asoundrelationship with the conceptual progresson from grade to grade
andform to form.

10.Relevance
The National Curriculum aims to respondto the neels and aspirations of the Dominican
people by integrating into educaion the desired values, skills, ways of knowing and
understanding of the people by starting from what the students already know, value and can
do. It aims to enable students to apply schod leaning to their daily lives as well as use their
knowledge and skill s acquired from out of schod experiences as buil ding blocks to enhance
their leaning in schod.



11. Cooperation
The National Curriculum seeks to promote @operation and collaboration at all | evels of the
educaion system, from the dassoom to headquarters, through dialogue, participation in
dedsion making, resporsihility for the process and the outcomes and, in so dang, ensure
transparency for all stakeholders. This approach will not only enhance cagadty and
empower participants but it will also foster locd ownership and improve the quality
educaionfor all, in every schod.

12. Flexibility

The National Curriculum Framework is designed to afford considerable flexibility for
schods and students to customise the aurriculum, subjed to minimum palicy requirements,
to best med the neals of the students. Schods are dforded 13% of curriculum time for their
own choices that can include work experience, field trips, competitive dubs, performances
etc. Flexibility in the organisation d the schod day to maximise leaning oppatunities
relates to the organisation d the timetable, the dassoom, the methods of subjed delivery,
the use of limited resources and fadliti es and the choice of subjeds offered at KS4. (see
Annex 1)

4 EDUCATION POLICIES

4.1 Universal Education

The Educaion Act (Sedions 14 & 27) states that, subjed to avail ability of resources, provision
schod educaion shall be compulsory for every child in Dominica from 5- 16 yeas and nochild
shall attend schod after s/he has attained nineteen yeas of age.

4.2 Education For All

Sedion 13711) of the 1997 Educaion Act states that the Minister shal establish a National
Curriculum for pubic schods and asdsted private schods. Once established, it would be a
statutory requirement that these schods follow this curriculum. In the cae of private schods, a
permit to operate is mandatory. Such a permit will not be issued uressthe Minister is satisfied that
‘efficient and suitable instruction equivalent to that provided in an equivalent puldic schod is
being, or will be, provided at the private schod having regard to the agyes and sex of the students
attending the institution,” (s. 96(d) EA 1997. That is, the Minister must satisfy himself that
instruction given is compatible with the National Curriculum.

Sedion .791) of the Educaion Act stipulates that parents may, if they wish, educate their children
at home. However, permisson will only be granted if an educaion dan for ead child is prepared
with leaning adivities that comply with the goals and ohedives of s. 4(2) EA 1997 and the
individualised plan is based onthe established rational curriculum (s. 783) c), (d) EA 1997).



4.3 Spedal Education Nedals

Students with speda needs fal within a cntinuum ranging from those with severe mental,
physicd, sensory, communicaion and behavioural deficiencies to those who are exceptionally
gifted and talented. The Ministry of Education’s long-term goal is to ensure that as many students
with spedal needs as possble benefit from the goals and oljedives of the established rationd
curriculum within the most enabling environment that resources permit. The am is “that no child
shall beleft behind’.

The Ministry will, as far as possble and subjed to avail ability of resources, seek to med the needs
of all students within the regular schod environment. The Ministry believes that the outcomes in
ealy childhood, pimary and secondary educaion are germane to all | eaners, and therefore where
applicable, the arriculum will be aapted o modfied through the development and
implementation d Individua Educaion Plans (IEPs). An IEP is an instructional programme
tail ored to the needs of an individual leaner focusing on hig/her strengths and weaknesses.

For students with moderate to severe dallenges, the Ministry will seek to include functiona
acalemic, dally living, self-help and communicaion skills. At al levels within the elucaion
system, dternative instructional and assessment models will be explored and may be adopted. The
Ministry will also seek to provide gpropriate and aff ordable techndogy to aid communicaion,
mohility and the total development of the dild thereby enhancing the dhild's successin the schod
curriculum.

The Ministry recognises that in providing for these students, it is respondng to the diversity of
children’s needs and abiliti es, that it is accepting the need for shared resporsibility and that it is
committed to the universal mandate of providing an appropriate Education For All.

4.3 Early Childhood Education

It is estimated that 70% of students in the 3 to 5 yea age group attend pe-schods. These
ingtitutions are largely privately owned and operated, though bodes such as the Social Centre and
the Christian Children’s Fund have offered substantial asgstance to these schods in the form of
training and grants. Under the new ealy childhood regulations, the Ministry of Educaion will,
through the Early ChildhoodEducaion (ECE) Courcil, work to ensure that schods are registered
and their faaliti es are in compliance with the regulations. The Ministry of Educaion will aso work
closely with the Courcil to assst them in the development of curriculum whose ntent is,
generaly, in line with the national curriculum andis age gpropriate.

The Ministry of Educdion, through the ECE Courxil, will work to promote ECE with the goal of
ensuring universal pre-schod attendance Both Educaion and Curriculum Officers from the
Ministry of Educaion will work to establish linkages with the ECE Courcil to seek their advicein
matters relating to ECE and to foster better communication between feeder pre-schods and pimary
schods.



4.5 Religious Education

The Educaion Act (1997 Sedion 118(1) lays the resporsibility of religious educdion in asssted
schods on the religious community or body that manages sich schods ‘in acmrdance with a
curriculum prescribed by that religious community or body.” Thus, religious educaion would be a
matter for individual schods. Moreover, s. 1442) EA 1997 <tipulates that in al pulic and asgsted
schods ‘the schod day .... shall begin with colledive worship by all students in attendance d the
schod...” More spedfic matters of belief or doctrine for students of puldic schods will be the
resporsibility of the family and the churches.

4.4

Languagesin Education

In line with the Commonwedth of Dominica Educaion Development Plan (p.16 and dscussons
with stakeholder groups, the following will apply:

4.7

The core subjed: Languages will require
o competencein the four language skill s, phoncs, grammaticd structure and literature
of English
0 communicaive competencein the French and Spanish languages, relevant for socio-
eqonamic development.
The Languages Programme of Study will | ay out the basic requirements for achievement in
the official standard language
All Programmes of Study will address literacy aaoss the aurriculum and eat subjed
curriculum guide will provide guidelines for optimal implementation.
The Ministry of Educdion is cognizant of the importance of the vernaaular and it will be
used to fadlit ate the aqquisition o literacy skill s.

Curr iculum Development

Policy statements

1.

2.

3.

The airriculum of every pulic and every asssted private schod shall consist of core and
foundation subjeds.

Programmes of Study will be developed to include knowledge, skills and processes and
shall be taught to students of diff erent abiliti es and maturiti es.

Programmes of study that med the spedfic needs of speda groups of students or students
with speaal needs will be developed and implemented.

Core subeds and Programmes of Study will be determined in acordance with the
Educaion Act.

A broad sedion d the cmmunity of Dominica to include key stakeholders and/or
representatives of stakeholder groups will be involved in the development of the aurriculum.
A steaing committeeshall be establi shed to manage and evaluate the processof curriculum
development.

A National Curriculum Technicd Committee (NCTC) working under the a@is of the
National Curriculum Steaing Committee (NCSC) shall be established as a working group
for the development and implementation d the national curriculum.

Subjed panels in acerdancewith the Educaion Act will be organised to develop syllabi for
core, foundation and al other subjeds off ered as part of the national curriculum.
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9. Community service shall constitute part of the national curriculum and shal be a
requirement for the completion d the arriculum while & schod.

4.8 Curriculum Standards

Policy statements

1. Attainment Targets (ATs) will be developed to improve teading and leaning as well as to
faalit ate the evaluation d the arriculum.

2. Attainment Targets that describe the knowledge, skills and values that students shoud
know, demonstrate and be aleto doin ead subjed at the end d Form 5 will be developed
and wsed as curriculum standards in ac@rdanceto the Educaion Act (1997).

3. Attainment Targets will be mnsistent with the national goals and developmental outcomes
of the arriculum.

4. Attainment Targets for ead programme and/or subjed areawill be developed by subed
panels and implemented.

5. Attanment Targets $al be communicaed to al stakehoders or stakehoder groups to
broaden invalvement in the students' achievement of the Attainment Targets.

4.9 Curriculum Délivery

Policy statements

1. All teaders shoud be furnished with the gpropriate airriculum guides to fadlit ate leson
preparation and celivery.

2. Curriculum guides houd refled the locd and/or regional contexts and be mnsistent with
the aucaional and developmental goals of Dominica including training for
entrepreneurship.

3. Schods will adhere to textbooks on the official list of recommended texts issued by the
Ministry of Educdion.

4. Schod-based training and coadhing shall be avail able in the interpretation, contextuali sation
and dfferentiation d the aurriculum at the gopropriate levelsfor al teaders.

5. Adequate time must be made available for the delivery of the arriculum. The schod day
must be rationalised to allow al students a minimum of 5% hous of instructional time and
the schod yea to consist of 190 days of instruction.

6. Curriculum suppat material(s) shall be made available to fadlitate dfedive leson
delivery.

7. Diagnosis and appropriate intervention o at risk and speda neeals gudents will be
conducted.

8. A minimum class s$ze of ten (10) students will constitute part of the basic requisite for
offering eledives as part of the national curriculum as well as cost rationali sation. Schod's
will be encouraged to collaborate in the faalitation d transfers to ensure dficient delivery
of the aurriculum where numbers are lessthan 10for a particular subjed. Approval for class
size of lessthan 10students must be seaured in writing from the CEO.

9. Contad time for sewndary teaders withou spedfic pasitions of resporsibility will not
normally be lessthan 80% of the full teating load. Heads of Department will not normally
tead lessthan 70% loads and deputy principals not normally lessthan 50% loads.
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4.10

Curriculum Asssgnent

Policy Statements

1.

2.

411

Asssanent for formative (continuows assessnent) and summative purposes is integra to
the National Curriculum.

In acordance with the National Curriculum and the Educaion Act, appropriate mntinuows
asesgnent (formative) will be undertaken by schods against pre-determined Attainment
Targets and their related Leaning Outcomes for eat Key stage in eat subjed. Nationa
asesanents (summative) will be alministered to all students at the end o eat Key Stage to
determine their levels of attainment in core subjeds. All assesanents at Key Stages 1 and 2
will be used mainly for diagnosing the individual student’s areas of need and preparing
appropriate remediation and leaning programmes to med those needs.

Asssanent shall constitute a variety of instruments to include, bu not restricted to,
homework assgnments, projeds, groupwork, tests (written or oral) and patfolios.

All assesaments must be recorded and timely analysis and reports submitted to the Schod
Curriculum Officer (SCO) and aher curriculum officers and supervisors for review and
appropriate adion.

Student assesgnent reports (Achievement Reaords) will be submitted, in accordance with
the law, to parents/guardians as feedbadk onead student’ s performance and attainment.

Curriculum monitoring and review

Policy statements

1.

ou

5

5.1

Monitoring protocols and instruments will be developed and wsed for acourtability
purposes to improve teading and leaning and fadlitate the ongoing renewa of the
curriculum in adion.

In acordance with the Educdion Act, subjed panels will be aeaed by the Minister to
review the airriculum and provide feedbad and training to enhance these where necessary.
Curriculum officers will visit schods to asessthe delivery of the arriculum and povide
feedbadk and training where necessary.

Curriculum officers and aher schod supervisors shal submit monthly reports on the status
of the aurriculum at schods visited, to the Senior Curriculum Officer (SCO).

The SCO will submit atermly report to the CEO on the status of the national curriculum.

A comprehensive report on the status and relevance of the aurriculum will be produced by
the CEO for submisdon to the Minister of Educaion, who may table the report in
parliament.

MISSION & VISION OF UNIVERSAL EDUCATION

Purpose of Education

The purpose of educaion in Dominicais to provide dl citizens with high quality educaion and
training and fadlitate individua well-being and rationa development (Vision and Misson
Statements. Ministry of Educaion, Youth Affairs, Sports & Human Resource Development 2004).

12



5.2 Vision of thelearner

The graduate of the Dominican education system is envisaged as a pasitive person who is able to
communicae dfeaively with words, numbers, visua images, symbas and sounds, computer
competent, skill ed in science techndogy and their applications, confident, self reliant, capable of
sound moral and ethicd judgements, someone who respeds and values the well-being of himself/
herself, other people, the environment and their inter-dependence an individual who engages in
leaning as a lifelong adivity and is prepared to make dedsions and take resporsibility for the
results of thase dedsions at home, at the workplace ad in the wider society.

6. STRUCTURE OF THE NATIONAL CURRICULUM

The structure of the NCF is governed by the Educaion Act (1997). The Educaion Act prescribes
the division d the yeas of compulsory education into 4 Key Stages and that Leaning Outcomes
will be spedfied for ead core and foundation subjed through Attainment Targets and laid ou in
the Programmes of Study for ead subjed (s. 1391) EA 1997).

6.1 Key Stages

The National Curriculum, in compliance with the Educaion Act Sedion 1391), is organised onthe
basis of four key stages. These ae compulsory for all schod age dildren and are outlined bel ow:

KEY STAGE STUDENT AGES | APPROX GRADE/FORM
Key Stage 1 5yrs— 7/8yrs K —Grade 2

Key Stage 2 8yrs —10Q11yrs Grades3 -6

Key Stage 3 11ys—1213yrs Forms1-3

Key Stage 4 1314yrs— 16ys Forms4 & 5

Key Stages 1 and 2 represent the primary sedor and are thus the first stages of formal educaion
undertaken by all children in Dominica It is during these key stages that a child’s charader and
attitude towards leaning life ae developed and shaped. Schods soud therefore aede asafe,
engaging leaning environment that will motivate the diild to lean and achieve.

Key Stages 3 and 4 represent the secondary sedor and span the students' period d adolescence
Schods nedd to provide astable and engaging learning environment during, what can be, a stressul
period so that students are suppated na only to develop the knowledge, skill s and understanding to
engage purposefully in a rapidly changing world, bu also to develop cooperative dtitudes and
values that will enable them to live and work harmoniously with ahers.

6.2 A Learning Outcomes Curr iculum

A Leaning Outcomes Curriculum is a structured hierarchy of inter-related oucomes that promotes
aleaner-centred and adivity-based approach for al | eaners to achieve their maximum potential. It
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means that leaners have to make sense of new knowledge in the ntext of their existing
knowledge and so develop rew understandings as learning takes place The processof leaningis as
important as the final product. The fina product includes the learning outcomes that al | eaners are
expeded to achieve in terms of knowledge, skill s, values and attitudes by the end d the Dominican
compulsory educdion cycle. The epeded leaning outcomes are made transparent to all
stakehaders, including the students, before teading and leaning begins.

A Leaning Outcomes Curriculum recognises that leaning at schod is only truly beneficial when
the leaners can transfer or apply the leaning to their daily lives beyond the schod and can
understand that learning is alife-long process The Leaning Outcomes in the National Curriculum,
therefore, encourage students to engage in leaning as a life-long adivity, an esential pre-requisite
to kegping pacewith the ever-changing world of home and work.

The diagram below ill ustrates the structure and key design elements of Dominicds Leaning
Outcomes Curriculum.

DELIVERY
TEACHING < » LEARNING

\ NATIONAL GOALS

\ DEVELOPMENTAL OUTCOMES

ATTAINMENT TARGETS
for each subject strand

LEARNING
OUTCOMES

SUCCESS
CRITERIA

ASSESSMENT
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6.3 National GoasOutcomes

Dominicas national goals are derived from national, regional and international documents and
agreaments. These include Vision 2020 the Educdaion Act 1997, the Educaional Development
Plan 2003,the Constitution, the OECS Educaion Reform Strategy (2000. Also included are other
documents and agreements from the Principles and Values for Educaion espoused by the
Caribbean region including the aticulation d the ‘Ided Caribbean Person’ and aher regional
educaion dacuments, the UN Charter for Rights of the Child, Educaion For All (Jomtien 1990,
the Dakar Framework for Action (2000 and aher global agreaments to which Dominica is a
signatory.

The Educaion kelief in Dominicais that al children have the right to educaion and the aility to
lean. The National Curriculum, therefore, aims to promote the dl-round dvelopment of the
individual and to ensure an enabling environment so eadt child can develop his/her full potential,
that on graduation from the educaion system, he/she will be &le to pay the role & a productive
citizen in society. It amsto prepare dtizens who uphadd the moral values of society and can ad in
the interests of a society that is based on resped for equality, human dignity, social justice and
democratic principles.

To this end, compulsory educaion in Dominica ams to provide arange and variety of appropriate,
relevant leaning experiences within an engaging, stimulating environment to enable all students,
acording to their developmental levels, to attain the knowledge, skill s, understanding, attitudes and
self-confidencethey need for full participationin arapidly changing world.

The National Goals state that schod graduates will be:

e Literatein all domainsincluding techindogy

* Numerate

e Cognizant of the supremacy of the Supreme Being

» Capable of soundmoral and ethicd judgments

o Skilled in science and techndogy and their applicaion

* Able to communicae competently and effedively with dfferent people in a variety of
situations and in dfferent languages.

» Criticd and credive thinkers

» Hardworking with pasitive work ethics

» Self confident and emotionaly seaure

* Independent persons but able to work cooperatively with athers

* Hexible and adaptable

» Capable of valuing diversity as a source of strength and richness

* Appredative and protedive of the environment and retural heritage

 Knowledgeable and appredative of their cultura heritage in credive and artistic
expressons

* Adogpting hedth-promoting behaviour in their personal lives as well asin their communities
with particular attentionto prevalent diseases.
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* Resporsible and cgpable members of the community, able to contribute to and kenefit from
the development of their community, courtry and the world

o applying the basic knowledge and skills necessary for life-long leaning, persona
advancement, the development of society and the nation

6.4 Developmental Outcomes

The Developmental Outcomes are the broad oucomes that all the leaners are expeded to achieve
by the end d the National Curriculum cycle (Key Stage 4) bath in and ouside the schod. They are
derived from the national goals and they apply to bah core and foundation subjeds. They provide
the base for the development of the Attainment Targets and Leaning Outcomes which al students
are xpeded to achieve a they progressfrom Key Stage to Key Stage.

Developmental Outcomes
At the end d Key Stage 4, students sroud be aleto:

 communicate @mpetently and effedively in standard English orally and in writing,
demonstrating the use of advanced literagy skills with a range of different people and
purposes

e rea and listen to a variety of texts (print, visua and media) with understanding for the
purpaoses of leaning, socia interadion and deasure

e cdculate and estimate with speed and acarracy

* apply knowledge, skill sand reasoning to their daily lives

» demonstrate the use of different methods, including scientific methods, to solve problems

* useinformationtechndogy skill s competently and effedively for avariety of purposes

* have aworking knowledge of a modern language other than English

» exhibit positive work attitudes

e understand and demonstrate resped for the law, the family, society, the rights and
resporsibiliti es of others

e understand and demonstrate a @ommitment to physicd fitness good hedthcare and a
productive life style

» demonstrate ahigh level of self-worth

» make soundmoral and ethicd judgments

» show a cgadty to live and work harmoniously with athers

* appredate and conservethe national environment and cultural heritage

* demonstrate a @mmitment to the cmmunity and retional development

* demonstrate an understanding of their roles and responsibiliti es as citi zens

» demonstrate diff erent ways to continue leaning throughou their lives

6.5 Subjedsin the National Curriculum

The National Goals of educaion and the Developmental Leaning Outcomes together with societa
needs suggest that the National Curriculum is organised into core and foundation subjeds. (s
140(1) EA 1997).

Core subjeds runthroughou the four Key Stages. They are ammpulsory for al students through
Key Stages 1, 2& 3. Foundhtion subjeds are optional subjeds that students can seled for study in
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Key Stages 3 & 4. At Key Stage 4 ead student shall be required to study subjeds sleded from the
aggregate of core and foundition subjeds.

6.6 Core Subedsand strands

Each core subjed is defined through the National Curriculum Framework as an organized body of
knowledge, skills, values and cesirable dtitudes that shall serve & a @rner stone for further
leaning. Each core subjed has a definition from which its essential strands are derived for leaning
purposes. Ead core subjed has no more than five strands where the strands represent the learning
intentions. The wre subjeds are a foll ows:

1 Languages

Languages and literacy are key to human development and cultural identity. They provide students
with the skills to communicae in a variety of ways to a wide range of audiences for different
purposes. A basic am of the Languages core subjed is to produce students who are ale to use the
four language skill s to communicae mmpetently and effedively with Standard English texts (ordl,
print, digital and visual). Students would be expeded to expressthemselves fluently, read diff erent
texts with uncerstanding and producetexts for diff erent purpases using a variety of text types.

Additionally, students will be required to attain general communicaive competence in either the
French o Spanish language & they are considered esential for participation in the business
hospitality and tourism service sedors.

2 Mathematics

The study of mathematics, including mathematics literacy, promotes the &ility of the leaner to
think and reason in predse terms and asssts in dedsion-making. Mathematics involves observing,
discovering and investigating patterns and relationships in the red world. Problem solving is avital
asped of mathematics. The student will lean a variety of problem solving tedhniques, which
shoud enable him to solve some of the everyday problems of life. Key tods in this area will
include process «ills of cdculating, estimating, modelling and representing data in geometric,
algebraic and numericd forms. Mathematics is a key tod used in the study of science, agriculture
and computing, thus knowledge of it is essentia for further progressin such fields.

3 Scienceand Tednology

Science and Techndogy educaion, including scientific and techndogicd literacy, will help
students to understand important issues related to the natura world and the environment and
sensitise them to safeguarding it. Knowledge of the scientific processes provides gudents with a
valuable way of thinking that will enable them to ded with complex problems, while use of
scientific skill s will asgst students in meding the neads of people by being able to develop simple
pradicd solutions to problems. The latter goals will be engendered more fully at the secondary
level where vocational optionsin avariety of skill areas will be off ered to students.

Information and Communicaion Techndogy (ICT) will be integrated throughout. The intention is
that students will use ather the techndogy or the ICT skill sto enhancetheir leaning other subjeds.

17



For example, CD-ROMs could provide individual teading or pradice in basic skill s. Increased
access to information shoud improve students cgpadty for reseach, while the use of word
processng and spreadshed programmes can augment students’ presentation skill s.

4 Agriculture

In a ‘nature island’ whose national motto is ‘Aprés Bonde cest la Ter' a airrriculum that fails to
passon to students knowledge of the basics of agriculture would fail to be relevant to the demands
of society. To reduceimport costs, Dominicamust move to growing more of what it needs while
looking for niche markets to suppat its burgeoning econamic base. Education in this areawill be
amed at providing students with a more scientific goproach to the use and appredation o
Dominicas natural resources. A main focus will be on sustainable development and include the
cultivation d crops, aquaaulture and animal husbandry.

5 Social Sciences

The study of social sciences, including social literacy, ams to provide students with the necessary
experiences, which will alow them to attain the knowledge, skills and attitudes for becoming
effedive antributing members of their society. Through its dudy, all students $houd attain some
understanding of human relationships and develop civic resporsibiliti es and competencies. The
subjed matter of the social sciencesis concerned with people and their environment. Thus, students
shoud develop problem-solving skill s, which will enable them to participate in socia matters
geaed to meding the needs of the nation. A national socia science arriculum will expose students
to the study of world history and geography, some understanding of human relationships and their
civic resporsibiliti es with an emphasis on Dominica and the Caribbean. Therefore, students will be
provided with a better understanding of the present and a deaer sense of their own identity.

7 Health & Family Life Education

All students, as they move from childhoodinto adolescence and adulthood, reed to gain knavledge
and skill s on ways to promote their al-round tedth: their physicd, social, emotional and spiritual
well-being as well as ways to prevent and ded with prevalent ill nesses and dseases, including HIV
and AIDS. The teading of values and making moral and ethicd judgements is included in Life
Skill sand ams to provide yourg people with the positive self esteem neeled to tadkle the pressng
socia problems of our time. Through such programmes, students aaquire skill s of dedsion-making,
credive and criticd thinking, relationship bulding and conflict resolution. The content areas of
Hedth & Family Life Education (HFLE) include the social skill s of sexudlity, parenting, nutrition,
managing the elwvironment and personal well-being together with sewmndary level modues
encompassng basic finance, business ill sand carea orientation..

8 Visual & Performing Arts

Arts and culture ae an integra part of life in Dominica and embrace the spiritual, linguistic,
intelledual, emotional and aesthetic aspeds of human endeavour within society. Programmes in the
visual, performing and credive ats all ow students to expressand refled on their own thoughts and
fedings. Students will | ean to exercise resporsibility in choices and dedsions and aso to value
their own and ahers' credive work. Music, drama and the other art forms play a prominent role in
the development of personal and retional identity and are an ided medium for the gppredation and
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promotion d our cultural heritage. All aspeds of the Visual & Performing Arts are regarded as
potential areas for national econamic growth.

9 Physical Education and Sports

Physicd Educdion and Sport contribute to the hadlistic development of young people and in this
regard are essntia for the quality of education and life-long leaning. The physicd and emotional
hedths of young people ae fostered duing the pradice of physicd educaion and sports and
valuable social conredions are built.

Physicd Educaion and Sports will focus onthe physicd development of the body through physicd
adivity and hedthy lifestyles. Through a wide range of adivities, students physicd fitnesslevels,
motor skill development and socia development are enhanced.

6.7 Attainment Targets

The Attainment Targets (ATs) are derived from the National Goals and the Developmental
Outcomes. The Attainment Targets are what the leaners sioud know, shoud be &leto doandthe
desirable dtitudes and values that they shoud display in ead subjed by the end d schoding and
therefore they, the ATs, remain the same throughou the Key Stages. Attainment Targets do nd
stand alone and they are not on a one to ore match with the subjed strands; rather they colledively
form a padkage to manage the aurriculum. The Attainment Targets ensure integration and
progresson in the development of concepts, skills, attitudes and values through the Leaning
Outcomes. Attainment Targets do nd prescribe content or method.

6.8 L earning Outcomes

Leaning Outcomes (LOs) are derived dredly from the Attanment Targets. A leaner’s
achievement of the Attainment Targets is measured against the Leaning Outcomes at the end o
ead yea and Key Stage. They indicae for eat subjed strand the agreed basic depth and breadth
of what leaners $houd know, be ale to do and the desirable atitudes and values they shoud
demonstrate or display during, and at the end d, ead Key Stage. While the number of Leaning
Outcomes to be outlined for ead Attainment Target is not fixed, they shodd na exceal a
pragmatic understanding of what knowledge, skill s, values and attitudes the students can feasibly
achieve within the spedfied curriculum time frame. A leaner’s progresstoward ead Attainment
Target is a1 in his/her ability to perform against Learning Outcomes at increasingly higher levels
as he/she moves from grade to grade and from Key Stage to Key Stage. The Leaning Outcomes,
together with the Attainment Targets are laid ou in the Programmes of Study for ead subjed.

6.9 SuccessCriteria and L earning Outcomes

Success Criteria (SC) are derived dredly from the individual Leaning Outcomes. They describe
what the leaner must know, be &leto door attitudes they must display to indicate or demonstrate
that they have dtained the Learning Outcome. The SuccessCriteria therefore ad as sepping-stones
to adhieve the Leaning Outcome. LOs assst teaders to adjust their teating methods and design
varied leaning oppatunities to med the different needs, abiliti es, maturities and leaning styles of
their students. The SuccessCriteria aelaid ou in the non-statutory Subjed Curriculum Guides.
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7 PROGRAMMESOF STUDY

Eadh subjed has a Programme of Study (PoS) that defines the subjed, its scope and unque feaures
and its contribution to the aurriculum. The Programme of Study sets out the Attainment Targets for
the subjed strands and the expeded Leaning Outcomes of knowledge, skill s, desirable dtitudes
and values that learners of different abiliti es and maturities are expeded to achieve during and/or at
the end d eat Key Stage. Thus, the PoS forms the Scope and Sequence art for the subjed areas
of the National Curriculum.

Other teader and leaner suppat materials are provided in nonstatutory documents sich as the
Subjea Curriculum Guides. The suppat materials provide guidance on teading, leaning and
asesgnent methoddogies and adivities that will promote astudent’s achievement of the Leaning
Outcomes from yea to yea throughou the Key Stages.

8 TIME ALLOCATION

The guidelines below are the broad time dlocations for ead core and founcition subjed per week
per Key Stage. They are based onthe minimum of five and a half hous of instructional time per
day (27.5 hous per week) and include the 15% of curriculum time for schod choice The
compulsory curriculum shoud therefore not take up more than 83% of the instructiona time
avalable so that schods can use the 15% curriculum time for other subjeds (e.g. religious
education, indigenous knowledge) or to increase instructional time for timetabled subjeds where
deemed recessary. It is recommended that schods increase the minimum instructional time to
provide sufficient oppatunities for all students to achieve the outcomes espedally at secondary
level.

8.1 Time Allocation per Subjed per Key Stage per Week

The subjeds are organized and integrated within the 4 Key Stages as foll ows:

8.1.1 Languages

Languages include oral French and Spanish from KS 2 onwards. Where ciildren come to schod
withou English as a home language then extra time is allocaed to suppat their aqquisition d
English and leaning is through the vernaaular.

8.1.2 Agriculture

Agriculture is incorporated, as a subjed strand, in Science, Tedhnology and Agriculture for Key
Stages 1 and 2. In KS3 it is elevated to afull, separate subjed in its own right and in KS4 beaomes
afoundition (optional) subjed.

8.1.3 HFLE

HFLE is a core subjed and its focus in al four Key Stages is the hdistic development of the
individual student so that ead can aqquire the knowledge and skill s required to play an effedive
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role & hedthy, resporsible dtizens in society. It incorporates hedth, socia skills including
parenting, damestic finances, carea guidance and coursellingin KS 3 and KS 4.

8.1.4 ICT

ICT may be timetabled for spedfic instruction a integrated into the other subjeds to promote
leaning abou, and through, information techndogy.

8.2  Subjed Time Allocations
The dhart below outlines the hours all ocaed to eat subjed for ead Key Stage in compliance with

the five and a half hou instructional period per day excluding 15% schod choice arriculum time
and 20 hows minimum community service per Key Stage.

SUBJECTS HOURS PER WEEK PER KEY STAGE

KS1 KS2 KS3 K34
L anguages 8 8 6 3
M athematics 55 5 35 3
Science & Tednology
including Agric 2.5 2.5 - 3
Science & Tednology - - 2.5
excluding Agriculture
Agriculture - - 1.5 -
Social Sciences 2 2.5 2 3
HFLE 2 2 2 3
ICT integrated 1 1 1 2
PE

15 15 15 15
Visual and Performing
Arts 2 2 2 3
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Vocational 1 - - 2.5 3

Vocational 2 - - - 3
Vocational 3 - - - 3
TOTAL 24.5 245 245 24.5

PLUS. 15% CURRICULUM TIME FOR SCHOOL CHOICE
2toursof COMM UNITY SERVICE each year for all Key Stages

During Key Stage 1 (Grade K — Grade 2), the emphasis is on the development of languages
espedaly basic literagy and numeracy skills. Thus, a minimum of 13 hous per week will be
devoted to the aquisition d those skills. Science has been alocaed 2.5 hous per week as it
incorporates techndogy and agriculture.

During Key Stage 2 (Grade 3-6), the time dlocaed to the social sciences has been increased so
that elements of history, civics and socid justice can be included.

During Key Stage 3 (Forms 1 - 3) the time dlocation refleds the nead for a balanced and troadly
based curriculum to bah challenge and med the neels of the students with varying dispositions and
attitudes on entering seandary schods under USE and in preparation for awarding the National
Certificae of Basic Education.

In Key Stage 4, a student shall be required to study a minimum of 5 subjeds but usually no more
than 7 subjeds. Each of the subeds, therefore, has an equitable 3 hous time dlocaion for the
norma maximum number of subjeds (7) that the aurriculum alows. Students who seled the
minimum requirement of 5 subjeds dhall have time for further study in those 5 subjeds acwrding
to nedals as identified through the assesanent arrangements. Schods who wish that students take
additional subjeds may neeal to arrange extralesons for them. All KS 4 students shall be required
to uncertake aminimum of 1.5 hous of PE/Sport per week. This would be extra time for those
students who eled PE/Sport as afoundition subjed in KS4.

The dlocaed subjed times may not be sufficient for all studentsin all subjed aress. Schods will
be encouraged to be flexible in timetabling to med the different needs of al their students. An
increase in the length o the schod day or a different time management of the schod day may be
needed to addressthese isaues.

8.3 Community Service

The requirement for community service is in line with the ailtural heritage of self-help and the
principle of valuing one’'s community by giving bad as well asreceving.

Community work will be organised so that records of projeds and undertakings and the students
participation and adiievements are systematicdly planned and reported to the ommunity
organisations, schods and parents, similar to the way in which the Duke of Edinbugh Award
Scheme is recorded and reported. Studentsin KS 1 and 2will be guided in the choice of community
work by the schod, espedaly by the HFLE and Social Science teaders. It could range from
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talking and realing to, and writing for citi zens both young and dd who are identified asin need, to
cleaning the home, schod and locd environment and \Msiting the sick in hospital etc. Students in
KS 3 and 4 could chocse their areas of work, in collaboration with schod and community, and
could range from work experience to mentoring adivities, to suppating drug awareness
campaigns, youth literacy programmes and community cleaning campaigns etc. The 20 hous
community work could be cmpleted in monthly /termly or haliday time blocks.

0. ASSESSMENT IN A LEARNING OUTCOMES CURRICULUM

Assesanent is an orgoing process of gathering valid and reliable information (evidence) of a
pupl’s leaning achievement. The evidence will usually be generated through tasks undertaken by
pupls; these can include oral presentations, pradicd tasks, reports, reseach, tests and examinations
and can be caried ou not only by teaders, bu aso by leaners (self assesgnent), or peeas, o
parents or other education stakeholders.

Assesanent is normally seen to have two main puposes. One is formative where the am is to
gather information that will enable the next steps in leaning to be planned. Formative assessment
identifies what a pupl has leaned though a particular programme or task and in what areas he or
she needs to domore work. Formative assessment is ometimes cdl ed assessment for learning and
is an esential part of the process by which a teadier monitors the progressof an individual pupl
and develops the process of leaning. Since the leaning programme is condwcted within the
curriculum, formative assesanent takes acourt of the expeded leaning outcomes but is primarily
concerned with suppating the leaning steps by which a pupl reades the expeded outcomes than
simply measuring whether the outcomes have been met.

The second pupose is summative. Here the cncen is to determine whether expeded leaning
outcomes have been met as a result of a leaning programme. Summative asssnent may have a
range of purposes including determining the dfediveness of a leaning or teading programme,
catificaing the dtainment of individual pupls, enabling seledion a monitoring whether a schod
or education system is meding expeded targets.

Formative and summative purposes are both important and sometimes overlap. However, it is
important to be dea abou the differences between the two so that both can make an effedive
contributionto leaning development and pupls attainment of the expeded leaning outcomes.

9.1 For mative assesanent

Formative asessment is a @ntinuing process and central to good classoom pradice It will be
integrated within a teader’'s sheme of work and will consist of a large number of assessments
conducted over the period d a leaning programme. It will use, as evidence work that a pupl has
dore in classor a home and will identify those aspeds of the work that show clea mastery of
particular concepts and skill s, and those that do nd. On the basis of these judgements, the teader
will work with the pugl to identify new leaning goals and agreeon atask (or tasks) that has to be
dorein order to achieve these.

Formative asssnent may invove marking classvork or homework, observing the pupl
undertaking an adivity, listening to reading or spe&ing or asking questions in class Pupils then
neel to know, through effedive and constructive feedbadk, how they have performed and then be
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involved in the process of agreang to new adivities. These adivities are likely to be many and
varied to provide for the pupls different leaning styles and dfferent levels of mastery of concepts
and skills. Some of the evidence olleded in this process can be seleded and compiled by the
leaner, suppated by the teader, to be put into a mntainer cdled the Leaner’s Portfolio together
with the Learner’ s Achievement Record.

Formative aseesament is beneficia to teating and leaning because it

» provides feedbadk on what leaners have adieved and so bulds up a record o eadh
leaner’s progress against the primary outcomes for eat leaning area

* helpsteahersto identify aleaner’'s drengths and weaknesses 0 that they can help leaners
to lean and improve through remediation a enrichment suppat

* invoves leaners in asesdng their own performances and setting their own goals for
improvement

» provides teaters with feadbadk abou the methods and assessnent tedhniques they use for
teading so that they can make dedsionsto improve their teading.

* encourages more, and bketter, communication between teaders and leaners

* monitors the leaners performances to assst them to perform at their best and at their own
pacerather than to passor fail them all after atest ona spedfic day.

* provides teaders with detailed insights into leaners progress ® that they can report
regularly, through the yea, to parents.

9.2 Summative assessnent

It is very common for teaders to set periodic assaments, namally at the end d atopic or unit of
work or at the end d aterm or yea, to identify where pupls have met required leaning outcomes.
Such assesgments are not a substitute for formative assessnent but do represent important
milestones. At intervals more formal externa summative asssnents may be used, dten in the
form of written examinations but often incorporating elements of curriculum-based work that may
be &swssd by the teadher. Some of these asesaments will have important consequences for
ceatificaion and seledion and are generall y regarded as high stakes assessments.

Summative assessnents look badk to give an owerall picture or snapshat (summary) of a pupl’s
performance and shoud be explicitly referenced to curriculum outcomes % that it is possble to
identify what an individual knows, understands and can do. However, just using written tests is
generally not an effedive way of assesang the full range of knowledge and skill s that a pupl may
have gained so there is considerable value in incorporating significant elements of continuous
assessment, made over aperiod d time.

9.3  Spedfic uses of Outcomes- Based Ass&sanent

Pre-asessnent

This is often cdled initial assessment and is used to dscover, at the outset of a programme, what a
leaner aready knows or can do.The teader colleds and wses the information from that assessment
to identify the individual’s leaning neals to help in planning the necessary leaning programmes
and experiences to assst the leaners to achieve the expeded oucomes. It can also be used for
placement of leanersin their ability groups.

Diagnostic asessnent
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This is one part of formative assesgnent and is used to find ou in some detall where aleaner’s
strengths and we&knesss lie. It may identify what is goppng the leaner from leaning a cetain
concept or skill and the information can be used to provide guidance and suppat in the form of
strategies to overcome the barriers. This may include requests for spedalist help in the cae of
children with spedal educaional needs.

Systemic assesgnent

This is an asped of summative asessment that provides an external way of monitoring the
educaion system by comparing leaners performance to nationa indicaors of leaner
achievement. This involves monitoring leaner achievement at regular points using nationally
defined measuring tods. This information can then be used to evaluate ather the airriculum and
/or the teading and leaning in order to make improvements at the national level.

9.4 Outcomes-based asssanent

The development of a structured curriculum involves the identification d expeded leaning
outcomes and the @nstruction o programmes of study that will enable these to be adieved. Where
such a arriculum exists al assessnent will be conducted within the framework provided by these
learning outcomes. However, as we have drealy seen, formative asssgnent will operate within the
framework but will not be solely or primarily concerned with whether a particular outcome has
bean met but rather with what leaning steps have been taken and what steps remain to be taken on
the path to meding a required oucome. Summative asssnent, on the other hand, is entirely
concerned with identifying which oucomes have been met.

The structure that links formative and summative asessnent, diredly or indiredly, to expeded
leaning outcomes has a number of patential benefits:

* It makes explicit what a leaner knows, understands and can do to redize his or her full
potential acossthe aurriculum.

» It suppats meaningful, relevant learning that is consistent with the taught curriculum.

» It encourages adive participation d leaners through a variety of different adivities and
increases their oppatuniti es to achieve the outcomes.

* It suppatstheintegration d leaning, teating and assesanent.

* Asssanent information may be used for remedia aswell as enrichment suppart.

» Thereisa darity of focusin that the outcomes to be adieved are dealy defined in advance
for both teaders and leaners through negotiation with leaners, parents, teaders and aher
educaional stakeholders.

» Some of the feas of assesgnent that learners have is reduced through an adive involvement
in the asessment process

e Invdvement in asessnent dedsion-making suppats the growth of the leaner as a member
of agroupandasan individual.

* Leanersare ale to take resporsibility for their own leaning and develop skill s that suppat
greder leaning autonamy and the pursuit of life-long leaning.

9.5 Asssgnent arr angements

Under the Educaion Act (1997 Sedion 139(2)) arrangements for the assessment of students all
be made for ead o the four key stages. The frequency of these assesaments sall be determined by
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the Minister. The form and cetailed nature of the assesaments undertaken to date has been the
resporsibility of the National Assessnent and Examinations Board establi shed in November 1998.
The Board, which is chaired by the Chief Education Officer, reportsto the Minister.

The foll owing assesgnent procedures dhall apply:

1.

National Asesaments will be undertaken aroundthe end o ead o the four key stages. The
overal purpose of the National Assesgnents for the first two key stages shall be to improve
teading and leaning in the schod system. The focus of the National Assesanent at KS1
and KS2 is therefore diagnostic. The information is to be used to identify and provide
suppat through remediation programmes to those students who experience barriers to
leaning as well as to design appropriate programmes for children with dfferent spedal
needs.

The National Asssgnent at Key Stage 3 shall have adual purpose. It shal, with the
continuows asesgnent reoords for KS3, form the basis for awarding the National Junior
Seondary Certificae. Seaondy, the students may use their own results against the Ministry
of Educdion’s list of seledion criteria to dedde their subjeds for the CXC. The results
shall also provide diagnaostic information in terms of a student’s needs within the subjed
choices for focused attention duing K4.

There will be no dstinct National Assessnent at KS4. Schods will set their own pre- CXC
and aher internal examinations and KS4 will end with the CXC and aher externa
examinations.

Ead student shall recave aNational Record of Achievement issued by the schod at the end
of K&4. Thereard o achievement shall i nclude the acompli shments of the student in their
yeas of schoding.

The National Record of Achievement shall be designed and issued by ead schod through
the Ministry of Education.

A structured monitoring system with systematic information flow will be introduced
aongside the National Assesgnents to ensure that students with dfficulties are identified
and the necessary suppat programmes provided. This will be esential in KS1 so an Early
Identificaion Chedlist (EIC) shall be used to monitor the performance of students from
pre-schod to the end d Grade 1. The EIC will enable teaters to identify students who may
benefit from ealy intervention.

The National Assesgnent at Key Stage 2 shall replacethe Common Entrance Examination,
which, with the introduction d USE, shall no longer be relevant. The National Assesgnent
results at the end d KS2 will be shared with the primary and secondary schods to asgst
them in planning a continuum of quality programmes aimed at asssting students to achieve
the leaning outcomes aaossthe subjeds.

National Assessnent at Key Stages 1-3 shall be nationally designed and dstributed bu
administered and marked by the schods. All schods will do National Assesaments
acording to the same timetable acoss the state. Student results shall be recorded on a
national report and submitted to the Curriculum and Evaluation Unit, through a national
data wlledion system, by a pre-determined date.

Monitoring the aministration and marking of National Assesanent examinations sall be
the resporsibility of curriculum and aher officers.

Outcomes-based assessment comprises two major comporents: (a) continuows assessment and (b)
summeative asesanent. Both comporents are based onassessment adivities or tasks that measure a
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leaner’s achievement of the outcomes. These tasks can include ora presentations, pradica tasks,
reports, reseach, tests and examinations and can be caried ou not only by teaders, bu also by
leaners (self asesganent), or peas, or parents or other educaion stakeholders.

10 TEACHING AND LEARNING

The Ministry of Educaion embraces the principle that al students can lean and that they lean by
doing; the adive involvement of the leaner isthe aiticd part of the leaning process Endarsement
of this principle requires a paradigm shift from the teadher-dominated class to a more leaner-
centred approach where the teader ads as a fadlitator of leaning. This requires a cncomitant
shift to curriculum integration as a way of making education more meaningful by recognising the
basic processof the human brain that adively seeks for patterns and understanding of experiences
through these patterns. Thus, schods $oud present information in meaningful, conreded petterns
through thematic teading, experiential educaion and interdisciplinary leaning that take into
acourt the maturity and dfferent leaning styles of the students at eat Key Stage.

10.1 Learner-centred approaches

Thisisbased on the belief that studentslearn best when:

» their existing knowledge, skill s, interest and undbrstanding derived from previous experience
in and ou of schod is always the starting point.

» information and skill s are presented in meaningful, conreded patterns based ontheir previous
experiences.

» varied levels of adivities are designed to ensure that students explore ideas at a level that
builds ontheir prior knowledge and prompts continued growth.

» they are adively invaved in the leaning process and so teating methods are dhosen that
enable all leanersto adively participate.

o different teading strategies, including pea teading, are used to engage the students
different learning styles.

* leaning is organised in a variety of ways to suit the task in hand: e.g. individual work, pair
work, learning buddes, groupwork andwhole dasswork etc.

» different group formations are used: e.g. socia, gender, pace leaner suppat groups (mixed
ability) acording to students' leaning neals

e avariety of techniques is used, such as questioning with open and closed resporses, €liciting,
explaining, demonstrating, modelling, challenging leaners ideas, chedking for
understanding, problem solving, drama, games, songs etc.

» tasks are seleded that engage the interest of the leaners and med the age, abilities and
maturity of the majority in the dassor group.

» teaders and students dare the @mntinuows asessment information to plan orgoing leaning
and suggest waysto overcome barriers.

» the leaning materials are gpropriate and relevant to the students developmenta levels,
they stimulate the students © they want to engage and they combine dallenge with
enjoyment.

» gpeda asgstance where necessary, is provided in after-schod programmes and spead
classes st up for spedfic subjeds.
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teading materials and resources are avail able to all teadersin aform that is user friendy
and relevant to a leaner-centred methoddogy. That is, they make it clea what all leaners
are peded to lean, the expeded oucomes, together with clea suggestions of teading,
leaning and asesanent strategies.

teaders listen and heal their students' needs, ad fairly and trea all students with the same
resped.

they all recave genuine cae and suppat for their leaning e.g. praise, cdebration o every
individual’s siccess however small.

10.2 The aurriculum design islear ner-centred

The arriculum is designed for the gplicaion d leaner-centred methoddogies:

11

111

Advanced organisers. a variety of frameworks, ranging from simple to complex, to
encourage diff erent thinking skill s.

Chunking: the bre&ing of assgnments/adivities into smaller, more manageéable parts thus
providing more structured diredions for eat part.

Compacting: the processof pre-assessng students, giving them credit for what they aready
know and all owing them to move aeal in the arriculum.

Learning contracts. the use of propasals prior to beginning projeds or units in which the
resources, steps towards completion and evaluation criteria ae areed upon with the
teater.

Long term projects: for enrichment oppatunities whereby students investigate ancepts,
issues and topics or individuals.

Pre-assessment: determine what students know about atopic and wse that information for
the teading plan.

Anchor activities: on-going assgnments that can be worked onindependently throughou a
grading period a longer.

Multiple right answers. open-ended assgnments that focus on the process of problem
solving and/or criticd thinking.

Real world experiences and community projects. oppatunities to undertake performance
asesgnent tasks, role plays, simulations etc. based on authentic situations of interest to
students within the cmmunity and society at large.

MANAGEMENT

National level

1. A Nationa Curriculum Steaing Committeeis responsible for establishing aregional curriculum
network to harmonize educaion with regional bodes e.g. OECS and CARICOM. It shall be
chaired by the CEO whaose office is resporsible for supervising al educaion reform in
Dominica It shoud be broad-based so that it represents al educaion stakeholders from the
private and pullic sedorsinside and ouside the wurtry®. *

*explanation d 1,above
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The NCSC shall establish a national curriculum network that links all Dominican schods to
their respedive districts and the districts badk to the NCSC for purposes of effedive and
efficient curriculum information flow within the state.

A National Curriculum Tedhnicd Committee shall be resporsible for the development and
implementation d the arriculum under the a@is of the Nationa curriculum Steeing
Committee ad in line with the MoE’s approved implementation dan. The NCTC will co-opt
persons to join the working groups for spedfic aurriculum adivities that target their particular
areas of spedalisation e.g. Dominica State College (DSC) for teader training.

Curriculum Spedal Interests Groups (SIGs) shall be established that represent diff erent sedors
of Dominica society (Social Concern, faith arganizations, Nurses, PTAs, Teaters Union(s)
etc.) These groups will med regularly at predetermined pants (e.g. quarterly) to ad as sundng
boards for the aurriculum process The medings will be presided over by the chair of the NCTC
or the NCTC’'s Communications Officer. These Curriculum Spedal Interest Groups will i nitiate
pubi c-private working partnerships that will | ater assst to monitor and suppat the arriculum
in the districts.

Terms of reference shall be mlledively developed by and with every curriculum committee and
group so that they complement and strengthen ore ancther to contribute to the dficient and
effedive implementation d the airriculum against the plan.

A Communicaions Strategy shall be developed and coordinated by a Communicaions
Coordinator asssted by the NCTC and dher designated persons resporsible for curriculum
implementation. All current community structures, bah forma and informal shall be used for
curriculum advocacgy and clea guidelines given as to their role and ouread to all stakeholders
a al levels. Posters, banners, fliers, newdletters, inserts in national newspapers, radio phore-
ins, TV panel discussons sl form part of the strategy.

A computerized Educaion Information System shall be establi shed so educaional information
from the Ministry (EMIS), districts (DEMIS) and schods (SEMIS), espedaly that resulting
from monitoring and evaluation tasks can be drculated via a feedbadk loop to fadlitate
dedsion making and improve airriculum efficiency at all | evels of the educaion system.

11.2 Community L evel

1.

Parent-Teadher Associations dal be strengthened/formed at every primary and secondary
schod with membership, roles and responsihiliti es clealy delineaed in acordance with the
Educaion Act Sedion 241).

The PTA shall beresporsible, inter alia, for:

= playing an advocagy and soundng board role during the implementation d the national
curriculum and any other educaional initiative & their schod.

= Eleding a representative to the Board of Management and informing the CEO of that
personin writing

= Suppating the daboration d the ainual schod development plan which they shoud
ensure dways has a aurriculum implementatiorn/deli very comporent

= The development of feasible, manageable short term adion gans to ensure the dfedive
implementation d the schod development plan.

= Meding a pre-determined times to dscuss progress against the schod development
plans and make recommendations

= Ensuring that information and progress reports are transparent and available to all
stakehaolders of the schod through pubic display and medings etc.
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= Ensuring that the whole schod meds to produce their “Schod Social Contrad”. Each
stakeholder group affirms their rights and resporsibiliti es, in writing, in relation to
quality education provisionfor all children at the schod.

= Ensuring that the Social Contrad is displayed pubicly and serves as the terms of
referencefor the diff erent schod stakeholders.

11.3 Schod Levd

1.

2.

12

There shall be increased democratisation at all | evels of the educaion system including schod
management.

Fuller participation in the management and supervision d the aurriculum by all stakeholders
will be ensured through the formation o PTAs (outlined above) and the formation o other
bodes to suppat the dfedive and efficient delivery of the national curriculum as intended.
These bod es may be:

» A Schod Board of Management appanted with roles and responsibiliti es that arein line
with the Education Act (Part 111 Sedions 54-72) The Schod Board of Management
shall be resporsible for suppating the schod and submitting an annual report to the
CEO on,inter alia, the following isaues (s. 59 Educaion Act 1997):

= Thediscipline of students
= The dtainment levels of all children in the schod
= Thedelivery of the aurriculum
= The ondtion d the schod and the maintenance of the property
= Student attendance
» A Student courcil that is eleded by the whae schod and hdds regular medings to ded
with student affairs. The agenda and oucomes of these, as for al staff medings, shall be
made available to al stakeholders. The student courcil shal aso have representation at
staff medings and on the Educaion Advisory Board (Educaion Act Sedion 9. The
courcil shall also have the oppatunity to contribute to the agenda for these medings and
participate in the deasion making process
There shall be adistrict curriculum committee with membership representing all schods in the
district. It shall be dhaired by the district curriculum officer and shall provide quarterly reports
to the Curriculum and Evaluation Unit who, in turn, will provide summaries of al districtsin
writing to the office of the CEO. The district curriculum committee shall attend to curriculum
isuues with attention, inter aliia, to establishing a structure and system for closer linkages
between Early ChildhoodDevelopment (Pre-schods) and primary schods as well as between
feeder primary schods and their secondary schods. Pre-schod and Grade K teaders shall med
and pan together so the transition from a pre-schod to formal schoding is gnocth and the
Grade K teader can buld onwhat the leaner brings to schod. Similarly, Grade 6 teaders and
the Form 1 tutors shoud med and dan together to make the students’ transition from primary
to secondary schod smoath.
The Schod Principa will ad as the arriculum coordinator® at every schod with the
resporsibility for coordinating the dfedive and efficient delivery of the arriculum at their
schod and ensure the feadbadk of information from monitoring exercises aaoss the national
curriculum network.

RESOURCING

2 Except in very large schools where the Principal will appaint amember of staff to ad as the aurriculum coordinator.
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12.1

12.2

=

6.

7.

Financial resources

A cost effedive implementation dan shal be designed for delivery of the Nationd
Curriculum through participatory methods and shall be acceted as a complete package. The
resource eavelope (reaurrent and development) for the whaoe implementation period shall
be msted and agreed to by al interested parties and stakehalders including the GoCD and
the Ministry of Education.

Funds dall be sourced from different partners through a variety of strategies to suppat the
Ministry’s contribution to implement and sustain effedive delivery of the National
Curriculum.

Every child in Dominica has the right to the same quality accessto educaion and, therefore,
the Ministry of Educaion shall endeavour to establish endovment funds or grants to make
provision for children coming from less advantaged badkgrounds, acording to pre-
determined criteria

Equitable accesto educdion shall be maintained through dfferential budget expenditure
made per student to redressdemographic imbalances in curriculum provision.

Finances currently disbursed as bursaries and schalarships $all be retained and tili sed to
assst the most disadvantaged students to have ejuitable accesto universal educaion.
Annua “Curriculum Fadlitation Grants’ shall be dforded to ead primary and secondary
schod based ontheir curriculum budget propacsals to manage their own needs.

M aterial resources

Attainment Targets and Programmes of Study shall be developed by subjed panels.

Credive ways to produce other teater and leaner suppat materials al be sourced for
the provision d a literate environment both inside and ouside schod. IT, including locd
sources of Desk Top Publishing (DTP), shall be explored to enhance national cgpadty in
printing and puldishing e.g. posters, ledlets, readers, workbooks etc.

The Subjed Guides dal include exemplar schemes of work, unit and lesoon dans as
dternatives for teatersto consider in terms of their spedfic schod and leaner popuations.
The private sedor including pubishers, book companies and sellers dal promote and
suppat annual national competitions to develop locd materials for usein schods.

A materials/textbook pdicy shall outline standard guidelines for bidding for procurement,
evaluating and seleding the materials against agreed criteria, pricing and puchasing of
materials as well asthe distribution d the materialsto schods.

There shall be incressed use of Teaching And Learning Using Locally Available
Resources by teadersin clasgooms.

Indigenous knowledge shall be incorporated into the Subjed Guides aswell asinto the
teading and leaning suppat materias

8. Wéll resourced schods dhall be encouraged to seek waysto suppat lessresourced schods

e.g. schod buddy system
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12.3

13

No

9.

Human Resources

Sufficient curriculum posts, staffed by officers with professonal competence and authority
to cary out their curriculum roles and resporsibilities within the network shall be
establi shed.

Members of the community who can asdst with the delivery of the priority areas of the
curriculum shall be identified e.g. at primary level: read stories to children and at secondary
level tead students geafic skills sich as capentry, vehicle maintenance typing,
computers etc.

A Teader-Pupil-Ratio (TPR) of 1: 10 shall be established for minimum class $ze and
utili zed for the establi shment of teader posts per schod.

PROFESSIONAL DEVELOPMENT

The Ministry of Educaion will work closely with the Dominica State College and aher
collegesin the aeaof teater education.

The Teater Educaion and Development structure and system shall be reviewed and re-
structured in line with the National Curriculum Framework.

A Teader educaion pdicy shal be developed that incorporates a pre-service and in-service
comporent ona @ntinuum where both comporents are hdlistic yet interdependent.

The Teader Educaion programme, for bath pre-service and in-service shoud be demand
led acording to national neals or new diredions (e.g. USE) based on pojedions from
monitoring reports and reseacch studies.

Teather Education tutors dal be resporsible for training teaders for the Nationd
Curriculum as well as developing a moduar National Curriculum for Teater Educdion
that would: (a) attrad students to the professon and (b) be pradicdly relevant.

All educators and managersin the education system shall be trained to implement the NC.
The pre-service programme shall integrate the College Based Studies (CBS) with the
Schod-Based Studies (SBS) and assessnent of both CBS and SBS shall be combined,
acording to a pre-determined weighting, for the final evaluation.

The pre-service tutors dal establish links with eat dstrict so that the Pradicum
encompasses al districts and all ows tutors to suppat the trainees at schods, provide inpu
into the schod’s in-service programme & well as play a role in a nationa induction
programme for new teaders.

Schods doud be dustered, acording to geographic proximity, so that they can work
together onin-service projeds either as groups or individualy.

10.Vocaional skills educdion shall be re-organised so that it is more dosely linked to the

private sedor and the world of work. Teaders dal work in partnership with locd
vocaiona enterprises to enable students to receve hands-on training and suppat from locd
businesses.

11.Alternative, credive, cost efficient ways to condwct pre-service and in-servicetraining shall

be explored eg. Distance Educdion through UWI or other external universities with
customized moduar courses.

12.The Communicaion Strategy shall develop strategies of affirmative adion to promote

teading as avalued carea andraise teaders' statusin the mmunity.
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13. A clealy organised appraisal structure and carea path shall be established together with an

acaeditation system that takes prior leaning into acoun. Credits all be acumulated to
provide oppatunities for promotion, letter pay or entry into qualification courses.

14. A databank o curriculum spedalists sall be built and linked into aregional network so that

expertise can be poded.

15.Dominicans who attend educaion workshops, study tours or conferences, shal share

9.

knowledge and skill s gained with ather stakehoders. The Educaion Reform Courcil shall
be resporsible for seleding people for training oppatunities bath within and ouside the
country based on pe-determined, transparent seledion criteria.

MONITORING and EVALUATION

All curriculum stakehalders including Schod Boards of Management, Committees, schod
staff, parents and students dal have a structured role for monitoring and addressng
curriculum isgues.

. A clea, coordinated structure with medanisms for regular monitoring and evaluation of the

performance of teaders, students, schods, district and retional managers and aher suppat
workers dall be establi shed.

A cadre of monitors sall be identified at schod, cluster, district and retional level to form
district teans that take aparticipatory team approach using standardised toals to improve
bath the quality of teading and leaning and the suppat afforded to it.

Schod profiles of curriculum delivery shall be used to compile duster profiles, district
profiles and retional profil es through the Education Information Systems at national, district
and schod levels.

The information resulting from monitoring exercises dhal be evaluated and given to the
NCSC, NCTC and aher stakehdders for the development of adion strategies e.g.
remediation, spedal neeals, caree and guidance programmes 0 that the aurriculum remains
resporsive to the needs of the student and society.

All educdion ingtitutions dal use sef-evaluation potocols o that performance is
triangul ated against the individual institution’s profil e.

All schods will be required to complete aKey Stage Standards Monitoring Form that will
summarise the progressof students through the Key Stages. At KS1, thiswill speaficdly be
in terms of attaining key literacy and numeracy targets.

To asgst curriculum officers, schod principals, parents and community persons shal have
clealy defined roles for monitoring the elucaion system including the performance of
teaters and students.

Students’ profiles shall be used for monitoring and evaluating the education system.

10. There shall be asystem for internal and external monitoring and evaluation d the National

Curriculum at pre-determined pants for ongoing improvement.
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ANNEX 1

Flexibility within the National Curr iculum

The framework document outlines the mre and foundition subjeds that are to be taught in all
public and asssted private schods. The adual subjed content for these subjeds will be defined by
the programmes of study and attainment targets to be aticulated for ead of the four key stages.
The framework aso gives guidance to schods on the minimum time they shoud alot to ead of
these subjed areass during any key stage. Within this framework schods have wnsiderable
flexibility to customise the aurriculum to best suit the needs of their students.

In particular schods are expeded to

» Determine their misson and key priorities
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Schods are to determine their own goas, oljedives and howv they will be adhieved. The
schod’s misgon statement and schod development plan (SDP) shoud clealy articulate these.
To achieve some of their targets, some degreeof curriculum diff erentiation may be necessary.

Schods may also dedadeto

» Alter time guidelines in any particular yea group a class ® asto better ded with leaning
difficulties faceal by this group

For example, a group d wed& readers in Form 1 of a secondary schod may be given extra
language dasss at the expense of other subjed areas. The following yea the balance is
redressed to enable these students to cover areas of the aurriculum not covered in Form 1.

* Tead subedsthematicdly or combine cetain subjed aress

For example, a schod may wish to use athematic goproach in K to Grade 2. No spedfic subjea
aress are spedficdly identified on the timetable. Rather work revolves around themes (e.g.
Independence, Christmas, Carnival etc.). Alternately, a schod may wish to split certain aspeds
of a subjed area ad teah them separately. It shoud be noted that the airriculum is not
determined by the subjed name or what elements of the airriculum that are grouped together
but rather by the dtainment targets.

e Addfurther subjed areas or other adivities

In order to achieve their misson, schods may wish to add additional subjed areas to the
curriculum. Some 10% of the airriculum is given to schod choice To this end, schods can
add additional subjeds or leaning experiences. In some caes shods may wish to extend the
schod day to provide students oppatunities to engage in work attachments, field trips,
competitive sports, clubs and the like.

* Apply for exemptions or modifications to the prescribed curriculum

Schods can apply for curricular exemptions or other modificaions where it is thought to bein
the best interest of the dild. Such exemptions or modifications will be made in writing and be
subjed to the gproval of the Chief Educaion Officer.

The framework alows shods much latitude in constructing their timetables. Schods may deade
on

*  The number of teating hous per week, subjed to minimum requirements.

» The timetable gycle, that is whether the timetable repeds itself every week, fortnight or
other such cycle.

* Thelesn length and the number of lesons per day — for example, infant classes may wish
to limit some lesons to be of 20 minutes duration, while some secondary schods may
prefer to have afive-leson day with ead lesson being of one hou’ sduration.

* The adual time dlocaed to any subjed, subjed to minimum requirements.
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» Groupng arrangements of students, that is the use of homogenous, heterogeneous or other
groupng arrangements for different adivities or subjed arescs.
» Themost effedive use of schod fadliti es and resources.
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ANNEX 2

GLOSSARY OF NATIONAL CURRICULUM TERMS

ASESSMENT OF

the planned processof gathering information abou leaners using

LEARNERS appropriate tod s or systemsto enable teatersto give mnstructive
feadbadk to improve aleaner’s performance andto report to parents
and aher relevant stakehadders.

ATTAINMENT leaning outcomes that include the knowledge, skill s and undrstanding

TARGETS which students of different abilities and maturities are expeded to
demonstrate by the end d Key Stage 4

CLASSROOM- Assesament that takes placein the dasgoom usually by ateader but

BASED can aso be by apupl and/or agroup d pugls.

ASSESSVENT

CONTINUOUS an orgoing colledion d information abou what alearner knows,

ASESSMENT understands and can do kased onwhat has been taught. The process

helps the teadier to find ou what the leaners have learned and/ or
adhieved so that they can adapt instruction to the different leaners
needs.

CORE SUBJECT

asubed that runsthrough all 4 Key Stages and which is compulsory for
key Stages 1-3

CURRICULUM an organised set of theoreticd and/or pradicd leaning experiences

DIAGNOSTIC aprocessthat is used to identify aleaner’s grengths and reels to

ASESIMENT inform new teading and leaning.

ENRICHMENT the provision d more dall enging leaning experiences for those who
adieve the required leaning results before the majority of the dass

EVALUATION ajudgement of aleaner’s performance based onevidencefrom

asesanent

EXAMINATION

a tod, used periodicdly, to measure aleaner’ s achievement after
instruction for promotion and/or certificaion, wually caried ou at the
end d the yea or aschod cycle

FORMATIVE an interadive and danned processof ongoing assessment for the

ASESSMENT purpose of providing relevant, useful, and timely feedbad to improve
the teading and leaning.

FOUNDATION an optional subjed that can run at any time during compulsory

SUBJECT schoding.

GOALS general aims, broader and more genera than oljedives

IEP Individual Educaion Plan —an instructional programme tail ored to the
needs of an individual leaner

INTEGRATION aprocessthat ensures the leaners experiencethe 6 leaning aress as
linked and related. It supparts and expands their oppartunities to acquire
knowledge, skill sand desirable dtitudes aaossthe airriculum.

KEY STAGES the four periods of compulsory education as defined in
s.1391) of the Educaion Act (1997

LEARNING Thisindicaesfor eat strand d ead subjed the ayreed basic level

37



OUTCOME which leaners s1oud achieve & the end d ead grade and Key Stage

LEARNING A Leaning Outcomes Curriculum considers the leaning processas

OUTCOMES important as the products. It focuses on what the leaner can achieve

CURRICULUM (the outcomes) rather than onthe teading objedives. A leaning
outcomes curriculum is participatory, leaner-centred and adivity-based.

NATIONAL The basic framework setting out what children aged 5to 16in pubic

CURRICULUM and asssted private schods doud lean

FRAMEWORK

PORTFOLIO Thisisthe deliberate wlledion d apupl’s own work by the pugl
him/herself and shared with the teader. It is gored in abox or abag
andisthe property of the learner. It is his/her evidence of leaning, of
growth, progressand achievement. Pupils houd be proudto show the
portfolio to their parents/guardians and ather teaders etc.

PROFILE Thisisadocument that contains detail s of the pupll ‘s assssnent

performances and kehaviour. It is usually compil ed by the schod for
administrative purposes e.g. transfer to ancther schod

PROGRAMM E OF
STUDY

matters, skill s and processes which are required to be taught to students
of different abiliti es and maturiti es during eat key stage

PROGRESSON Thisisaterm used to describe the more wmplex, degoer and lroader
expedations of what leaners soud achievein eat Leaning Area &
they move from one level to the next

RECORDING Systematic oolledion d information regarding pupl s achievement
levels. It neads a dassprogressbook

RELIABILITY An asssanent tod to assessleanersin amanner that would bring the

same result if used at different times with different leaners but that
have the same dcharaderistics e.g. age, class cognitive aility etc

REMEDIATION

The provision d additional leaning experiences for those leaners who
have difficulty achieving the standards the first time.

REPORTING Giving feadbadk onaleaner’s performanceto relevant stakeholders
such asleanerd teaters, parents, pulic, examination bard or relevant
institutions for appropriate adion.

SUBJECT Strands are the key elements of eat subjed and are derived from the

STRANDS developmental outcomes. They comprise the cntent which the learner
hasto demonstrate mastery to achieve the leaning outcomes and
attainment targets

STANDARDS Designated basic levels of performance expeded from al students

SUMM ATIVE Thistakes place & predefined times. It usually comes after atopic or

ASESSMENT week or term or a the end d ayea to asessall that has been leaned in
that pre-defined time period. Tests and examinations are often used for
summative assesanent.

SYSTEMIC Assssng the whade aurriculum processthrough summarising the

ASESMENT leaners performances nationwide

USE Universal seoondary educaion —the palicy of alowing

all students accessto five yeas of secondary educaion
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APPENDIX 1

Education Act 1997Sedion 4(2)
The Minister isresporsible to ensure the establi shment and pursuit of goals and ohedives that -

a) Encourage the development of basic knowledge and skill s in all persons, including — the
skill s of

i. Literagy, listening, spe&ing, realing, writing,
ii.  Numeragy, mathematics, problem solving
iii. Information processng, computing
iv.  Criticd and credive thinking skill s for today’ s world
v. An understanding of the role of science and techndogy together with scientific and
techndogicd skill s
vi. Appredationand uncrstanding of credive ats
vii.  Physicd development and personal hedth and fitness
viii.  The aedive use of leisuretime

b) Develop self-worth through a positive educational environment

c) Promote the importance of the family and the cmmmunity

d) Provide oppatunities to read maximum potential

e) Promote the reagnition, undrstanding and resped for the Congtitution, Laws and
national symbals of the State

f) Developfurther understanding of the principle of equality between the sexes

g) Promote understanding of the indigenous people, history, language, culture, rights and
values of Dominica and their changing role in contemporary society

h) Incresse avarenessand appredation d the natural environment of the State

i) Promote aCaribbean identity through regional cooperation and integration

j) Develop an understanding of the historicd and contemporary role of labou and bisinessin
society

K) Prepare the people of Dominicafor participationin the Dominican and global society

Section 137

(1) The Minister shall establish anational curriculum for pulic schods and asssted schods
(2) A curriculum established under subsedion (1) must be balanced and kroadly based and
must, in additionto the goals and oljedives gedfied in sedion 42) —
@ promote the spiritual, moral, cultural, intelledual and ptysicd development of
students and d society; and
(b) prepare students for the oppatuniti es, resporsibiliti es and experiences of adult life.
(3) The Minister may revise the national curriculum whenever he @nsiders it necessary and
expedient to doso.
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