
 

o How do teachers view the introduction of the single-sex classes‟ innovation? 

PR: The idea was conceived by *(the principal). Am... he came up with the idea and he threw it 

out to a couple of us. We accepted it, found it was relatively good and it was introduced to the 

staff at a staff meeting. 

PP: and he told us that it was just something like an experiment to see how the children would 

perform in single-sex classes, so I was open up to it. I was also intrigued and I said ok let‟s try it 

and let‟s see where it goes. 

PN: but my first thing is the meeting I was called to as a proposed form one teacher and I was 

told that I was getting a class of all-boys and not a co-ed class. 

PC: Well, same thing with PN, I was told that they wanted me to be a part of the form level form 

teachers. 

PG: Well initially when I heard about it I thought this sounds exciting. I mean having read about 

you know, the difference between how girls and boys learn and all of that, and I thought, hey 

let‟s see how this could actually work in our school, given that am our students are accustomed 

to being around... and then too out of the primary schools, many of our students come from 

single-sex schools and then they‟re thrust into co-ed environments so that I was curious to see 

how that would happen. 

PC: I was personally expecting to see a difference in the whole behaviour pattern of the class, 

being accustomed to the co-ed school as we know it, so having the single-sex classes, I was a 

little bit intrigued by how it would work out, so my expectations were a little high. My 

expectations for my maths class was that I was hoping the girls would do very well. 

PN: I kinda went into it with an open mind... I was kind of willing to learn, went it with an open 

mind because I attracted actually this whole idea. 

PP: I think that I was just thrown into it and I, just from my mistakes I‟ve learnt;... but in terms 

of your head of department, you know, explaining to you what‟s expected I didn‟t get that. I 

didn‟t get anything like... 

PP: No, I think that it was just that it was an experiment. There was no promise. 
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PG: There was a promise. That they were going to train us with dealing with all-boys classes, no 

so much the all-girls but the all-boys because people kept asking for that; because even after our 

year, in the second year where more subject teachers were being thrust into this new system, am 

there was a promise that there would be some training in how to teach the single-sex classes. 

R: Promise by whom? 

PG: Well, the principal at the time. 

PN: I think I vaguely remember something being mentioned in a staff meeting along that line. 

But per se outside of that, I don‟t think we received support from the school per se. Based on 

how the SMT would have handled it out side, I don‟t think those things were I guess, put 

forward, or probably, what is a better word ... thought through. I guess in my experience, what 

helped me during the path was like my co-form teacher. Both of us were more or less were 

regularly always present in the class so we were able to always feed off of each other and that 

helped a lot with us dealing with the class; 

PC: It was assumed that the boys would have been more trouble to teach than the girls. 

R: Do you think that was a fair assumption? 

PC: I don‟t think so. 

PR: Am, in terms of the introduction to the whole programme, I remember in the planning stage 

a mandate that was given to the Heads of Department, was to be very careful in the selection of 

the teachers for the individual classes; cause we needed to look at the personality-types of the 

teacher for the class; cause there were some teachers who were telling me plain off a class of all-

boys or all-girls was not for them. Some teachers preferred to deal with the boys, some teachers 

naturally preferred to deal with the girls; and that was supposed to be taken into consideration, 

along with what PG was saying; some research should have been done in terms of providing 

material for the teachers in terms of dealing with the classes. 
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o How do teachers perceive the influence of this innovation on their approach to and 

method of teaching? 

PP: ...just from my mistakes I‟ve learnt; also doing my own research on the internet and I have 

learnt to change my teaching styles with some of the classes, 

PR: which is an indictment against the whole programme that I am concerned... because I didn‟t 

modify the teaching style. I used the same teaching style – auditory- so it‟s easier for the girls, as 

compared to the boys who I recognise needed much more hands-on experience as was suspected 

from the beginning. 

PR: I think it‟s PG who I remember doing research and well she brought it to me; that‟s the only 

one person I can claim for. Ok actually bringing forward, going out and looking for material and 

brought it to me. 

PC: My method for the girls had to change, in terms of when I would be dealing with a boys 

class I‟ll be a little more forceful I would say; so I had to take it down a little bit for the girls. I 

would speak a little softer so they wouldn‟t be too ... ; but changing the method I realise that you 

could get across to most of the boys with that same method. It don‟t always have to be one direct 

way all the time. But the same method of teaching, where I would go to the board, explain and 

then give them questions and check their book individually that method was still enforced and 

that worked well with both classes. The only thing I say I would change was the way I would 

speak to the girls to the boys cause sometimes you have to be a little more forceful with the boys 

than the girls. 

PN: for teaching a subject that is generally more male-oriented or more males fall for the 

subject,... I felt I didn‟t have to adjust much with the boys, because I‟m accustomed to dealing 

with them. But with the girls, I guess that I had to become somewhat of a father figure. A lot of 

them started to view you as a father figure and not specifically as a teacher and I had to become 

more mild-mannered with them. Especially when I noticed from the first session, what I did with 

them was to introduce themselves and tell me something about themselves. So our first class, 

well it wasn‟t a class session; it was more talking about yourself, hearing some of the things that 

they mentioned about themselves and the possible the cases they had about their lives, they got a 

bond with you so it somewhat changed the whole slant of how the class would operate and they 
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started to see you in a sense as someone they could talk to. Sometimes it was more difficult to 

settle them because certainly I felt they were more fun. 

PN: also I‟d more quicker raise my voice with them to settle that for the girls. And so I guess 

because I‟m a little softer voice with them, and exerting a little more patience with them, they 

probably test you a little more. 

PN: No I can‟t say I changed my teaching style.   

PN: an evolution took place but it related to the teaching style regardless of the year, because we 

introduced more power points whilst doing our introductions into the teaching classes so they got 

more visual in the initial stages of Technical Drawing rather than doing practical; because we 

recognised that it was more difficult for them and also because the time that we spent with them 

we spent, one double period per week, and it really pretty short; and so for the initial stage when 

they started up it was more visual, some writing to get it in their minds what it is about and to see 

somewhat of a more fun side of the subject than to see they coming and you know, someone 

sleeping over a desk. 

PN: Yes which works for both of them, because especially with the girls because they have the 

mindset also “I not getting to do TD” or even with the boys “I not getting to do this subject so, 

you know, why I here?” They come to just enjoy the air condition and the soft seats that the 

room provides. 

PF: I did not teach them in form 2, I did not in the first year have to change my teaching style in 

any way. What I had to do however, when I got them in form 3 is that I realised that I had to do a 

little more of meeting their need at that particular point in time in my subject area that is 

biology... So I now have to cater to that need as being an all-girl class. So that‟s all. I think that  

most of the changes that I would have had to make just to meet their particular need at that point 

in time. 

PP: With the first group, I didn‟t change my teaching style. And from then I learnt my mistakes. 

So the second group now I changed it for the boys, so the boys are predominantly more willing 

to experiment and work with the materials than the girls. With the girls, I can give them lots of 
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o How do teachers perceive that this innovation has influenced school and classroom life? 

PC: I was hoping the girls would do very well. But with my two classes that I taught [1 all-boys 

and 1 all-girls], they were on par, so the expectations kinda lowered for the girls but it was high 

for the boys. 

PP: Ok. I expected that the classes would have performed better being in a single-sex class but I 

haven‟t seen that at all. 

PG: So I suppose that that was the reason, because of the performance, because the performance 

of the co-ed classes were lower than that of the other single-sex classes. 

PR: there were parents who were calling also, parents of children who were in the mixed classes 

specifically girls, were calling for the child to be moved from the mixed class to the single-sex 

class.   

PC:  I think from my experience I find the boys class was easier to teach. The girls were a little 

harder to manage. 

PP: My subject area is different from everyone else‟s so some of the problems that other teachers 

may encounter I will not encounter that with teaching either the boys or the girls; because 

generally a lot of students are interested in Visual Arts, whether is boys or girls. 

PP: but to say that the boys would have given me more trouble, I don‟t agree with that. Cause 

I‟ve taught classes with boys behave pretty well and the girls would have issues, of jealousy and 

all these other things; but I think my subject area plays an important part in how ... ; 

PR: what I found is that I have 2 all-boys classes with 1 all-girls and it was easier for me to teach 

the all-girls class than the all-boys. That to me, would have been because of the teaching style. 

PR: So I think that went against, well it was a disadvantage to the boys and a plus for the girls. 

And it was reflected in the performance also, cause when I look at the girls perform they have a 

natural gravitation to the subject, probably it‟s the nature of the subject in itself, that it is much 

easier for them. 

PN: Sometimes it was more difficult to settle them because certainly I felt they were more fun. 
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PN: Yes. When they come to class they are more fun; they learn to express themselves more 

because well the environment is different to their usual classroom; while the guys they would see 

you still as somewhat of a disciplinarian so they‟re quicker to settle; 

PN: and exerting a little more patience with them, they probably test you a little more. 

PG: I only had all-girls classes; and well teaching Spanish, it was fairly easy to get through. In 

the second year I had one boys class and one girls class and I know for a fact that my size does 

not help dealing with the boys. It doesn‟t help and I don‟t have a loud voice either so that dealing 

with the boys has been, and still is, probably one of my biggest challenges; because they feel that 

they can do whatever they want and it‟s harder to control in that class than in the all-girls class. 

And even the all-girls classes in the second year has been much more difficult than the group I 

had in the first year... I think with the second group it doesn‟t appear that way because boys are 

usually, don‟t gravitate towards languages; you know you‟ll get the exceptional ones, maybe one 

or two in a class and they already have the mindset that I cannot do Spanish; even before they 

learn the first word, they‟ve already made up their minds that they can‟t. And that tarnishes the 

subject. And so that takes a lot more effort to put in to teaching languages with the boys. 

PP: the boys. They take longer to settle down especially if you have them in the afternoon, after 

lunch. Whereas the girls are a little more proactive, they would come up early, they would set up 

the room. A few of the boys would do it if they‟re interested in the subject, but mostly the girls. 

They are more orderly, they are more open to do the „girly‟ stuff, which is like the fabric and 

stuff. But like wire-bending, no. With the boys I could get them to do anything; I could get them 

to do the fabric as well, as they are more open to doing practical. With the girls are more into 

talking, analysing and then it have certain things that they would want to do; like fabric once it‟s 

not too messy. But the boys anything practical you give them they are willing to do; and they‟re 

very competitive so I‟d use that to my advantage; so we‟ll see whose product is better than the 

others and which class has better work than the other classes. I would motivate them and get 

them to work that way. 

PC: I would say the competitive drive was there; cause everybody was in a way fighting to see 

who would come first. So it had a positive aspect in terms of subject area. With the form level, 

which I‟m the form teacher of an all-boys class, I realise the boys start to tend, well they tend to 
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o What are teachers views regarding the potential for adoption of this innovation?  

PR: would have been because of the teaching style which is an indictment against the whole 

programme that I am concerned... because I didn‟t modify the teaching style. 

PR: cause there were some teachers who were telling me plain off a class of all-boys or all-girls 

was not for them... some research should have been done in terms of providing material for the 

teachers in terms of dealing with the classes. 

PR: that type of research that was needed. 

PG: So that at one point I even wondered, maybe we should go back to this co-ed system and 

finish, because there wasn‟t that much difference.  

PF: Lower school, I would go lower school. 

R: So you think that the interaction that they have during break and lunch is not enough? 

PF: It‟s not enough. Being in a class sitting next to a boy who‟s going through puberty and a 

female who‟s going through puberty is a problem; is an issue. Sometimes they‟re not able to 

cope with boys. And they usually say boys and books don‟t mix. Well it‟s the same thing girls 

and books don‟t mix for boys either right. And they‟re not able to interact and to understand 

what‟s happening with them as an individual at that age going through certain things. And we 

really would see it. For example, if a girl, the first time she sees her menstrual period is in a 

classroom sitting next to a boy is very embarrassing; as opposed to if it happens in a class with 

all girls you know that the girl next to me it would have happened to her to, and she would have 

been able to sympathise with her, as opposed to a boy who would get on crazy. They have never 

seen something like that before. So you know it puts them in a more comfortable position, being 

in the lower forms going into puberty, at the onset of puberty, so that they are able to focus faster 

on their school work. 

PF: So I‟m all for it, but it has to be done in the appropriate way. Here in our education system 

we don‟t revisit things. We put them into place and however it hangs it swings. 

PC: I would say that PF has some good points yes, but in a way I disagree. With the idea, if you 

want to implement it from form 1 and form 2; yes they are going from young teens to older 
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teens. If you‟re trying to get a mindset of what school is about, I believe the social time – break 

time and lunch time should be sufficient. And if we don‟t think that‟s sufficient then we should 

organise programmes where they could mix and mingle with the other sex. Like afterschool 

dance club, a drama club where they can meet and; so different social events to have them 

interacting with each other. And once they know when come into the class, they understand what 

the classroom environment is about. 

PR: And I‟m not saying that our system is just break time and lunch time. We fail to recognise 

that in that period before school and after school there are a lot of opportunities for interaction 

that we don‟t take note of. Ok,  

PR: Am my position is that especially form 3 specifically that it should continue; because the 

idea is that they will remain as one group for just Maths and English only; and then we now have 

to opportunity to mix them in classes – male and female. Because they have already grown 

accustomed to their female counterparts in the corridor; so they are now getting the opportunity 

to sit in a classroom with them. But it is not 24/7 per se; not right through the day. 

R: So will that make you change what you said? I didn‟t consider that they would get to mix in 

form 4... 

PF: Yes they will be in single-sex classes in lower school and in upper school there will be an 

opportunity for them to mix. But by then they would have been established in terms of who they 

are as a male, and who they are as a female. So it doesn‟t, so it shouldn‟t  psych them in any way 

because as PR was saying they do have interaction before, during and after school. So that they 

now going into a class and having the opportunity to sit next to a guy should not psych them out 

any more because they would have gone through the whole initial puberty stage. So that right 

they are established, they know who they are, they know what‟s going on with them, and they 

have an understanding of what‟s happening with the boys; they now reach a stage where they are 

better able to cope with that. 

PP: Before our discussion I was kind of against it; but now as I have heard the other view points 

and now that we‟re discussing it, I‟ve changed a bit. And I agree both with PR and PF‟s view on  
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